Ly

' STRATEGIE
FOR STUDY

READING, WRITING,
LISTENING & SPEAKING
AT UNIVERSITY AND
COLLEGE

Phad
e

Michael Garbutt & Kerry O’Sullivan

National Centre for English Language Teaching and Research
~



PAGE
INTRODUCTION 1
Test Description’ 1
Preparing for the IELTS Test and Tertiary Study ‘ 4
UNIT 1: READING 7
Reading Test Description 8

General Training Module 8
Modules A, B, C 9
Sample Reading Tasks 9
Reading Strategies 11
Overviewing a passage 12
Understanding the main points 13
Understanding relationships in passages 17
Interpreting diagrams, tables and graphs 22
Understanding the organisation of a passage 25
Checking references 34
Finding the information you need _ 35
Evaluating information 38
Matching information 40
Understanding unknown words 43
Further Study 47
Finding appropriate passages 47
Developing a study program 48
Exercises with a study partner 48
Test-Taking Strategies 51

Materials for Further Study 51




L T R e TR L R Py PR

g T T R M e e (e

Section 3
20.T

21.F
22 F
23 F
24.F
25. T
26.T
27.T
28.F

Section 4

29. Japan and China

30. negotiating

31. electronics e

32. six months Lot Aveml

33. work (catching up on paperwork, writing reports)

34. informal settings like restaurants
35. medicine/doctor

36. negotiations

37.Japanese, Spanish

38. new area/very big challenge

ANSWER KEY



UNIT 2: WRITING 53
Writing Test Description 54
General Training Module 54
Moduies AL B C 54
Sample Writing Tasks 55
Writing Strategies 58
Stage 1 Analysing the task 58
Stage 2: Preparing a plan 64
Stage 3: Collecting relevant information 67
Stage 4. Writing up -4
Stage 5. Checking your writing 81
Assessing Your Writing ' 82
Diagnostic Tests 92
Further Study 97
Test-Taking Strategies 99
Materials for Further Study : 99
UNIT 3: LISTENING 101
Listening Test Description 102
Anticipating What You Will Hear 102
Anticipating IELTS listening situations 103
Listening for information 104
Listening Task Instructions 105
Listening Strategies 106
Picture-based tasks 106
Form-filling tasks ' 108
Information-matching tasks 111
Open-question tasks 112
Gap-filling tasks 113
Understanding Lectures and Talks 115
Test-Taking Strategies 117
Further Siudy 118
Finding appropriate listening passages 118
Increasing your confidence in listening 118

vi .. IELTS: STRATEGIES FOR STUDY



Practising the skills required by the IELTS test

Materials for Further Study

UNIT 4: SPEAKING
Speaking Test Description
General Training Module

Strategies for the IELTS Interview.

Predicting the topics
Understanding the questions
Asking for clarification
Responding appropriately
Giving an organised answer -
Asking questions correctly
Playing a role

Finding the right words

Assessing Your Speaking

Test-Taking Strategies

Prepanng for the interview
On the day of the interview

Materials for Further Study

SAMPLE TEST 1: Module A

SAMPLE TEST 2: Module B

SAMPLE TEST 3: Module C

SAMPLE TEST 4: General Training Module
SAMPLE LISTENING TEST

TRANSCRIPT

Cassette Side A — Unit 3: Listening
Cassette Side B — Sample Listening Test

ANSWER KEYS

PAGE
119

Contents




TELTS: Strategies for Study

Published and distributed by the
National Centre for English
Language Teaching and Research
Macquarie University

Sydney NSW 2109

ISBN 085837 731 4

4
-4

P

© Macquarie University 1991

Copyright
All rights reserved. No part of this publication may be reproduced or transmitted in any
form, or by any means, without the publishers permission.

The National Centre for English Language Teaching and Research (NCELTR) is a
Commonwealth Government-funded Key Centre of Teaching and Research established
at Macquarie University in 1988. The National Centre forms part of the Linguistics
discipline within the School of English and Linguistics at Macquarie University.

In 1989, the National Curriculum Resource Centre (NCRC) from Adelaide was
incorporated in NCELTR.

Sponsorship for the National Centre comes from the Department of Immigration, Local
Government and Ethnic Affairs (DILGEA), the Department of Employment, Education
and Training (DEET) and the Adult Migrant English Program (AMEP) at national and
state levels, as well as from private clients and sponsors.

Typeset in 12pt Berkeley by The Typographers, North Sydney NSW 2060
Printed by Southwood Press Pty Ltd, Marrickville NSW 2204
Cover design by Simon Leong Design

The authors take no responsibility for the factual accuracy of, or the views expressed in. reading passages in this book.

\

T O~ rpw e e e e ~ T R e R et T R AL DR

i  IELTS: STRATEGIES FOR STUDY .x -



» ACKNOWLEDGMENTS

We would like to thank the following people for their professional and personal support
throughout the writing of this book:

Susan Benson Stuart Holle
Jackie Bonham Rohan Mead

Liz Campbell David Nunan
Tan Teong Eng _ Mavis O'Sullivan
Betty Garbutt Martin Sitompul

We would also like to thank the students of the National Centre for English Language
Teaching and Research, Macquarie University for their invaluable feedback. We are
particularly grateful to:

Yuflinawati Away, Adiwar.

The tape accompanying this book could not have been made without the generous
assistance of our colleagues:

Lynne Allen Mark Gregory
Anne Burns | Liz Parkinson
Maree Delofski Jenny Tindale
Helen Ferrara Diana Simmons
Linda Gerot Margaret Whetton

The authors gratefully acknowledge permission to publish an extract from the
Macquarie University Calendar 1991, Business Law and Economics. They would also
like to thank the New South Wales University Press for permission to include material
drawn from The Greenhouse Effect: Living in a warm Australia by A. Henderson-Sellers and
R. Blong.

Kerry O’Sullivan
Michael Garbutt
Macquarie University
Sydney

December 1991

IELTS: STRATEGIES FOR STUDY




» INTRODUCTION B —

The purpose of this book is to help you focus on the English-language skills that you
need in the IELTS test and the ways in which you can develop these skills.

A ety v G M AT - W W T e s = e g -

:TEST_-DESCRIPTION

[

The test assesses your level of skill in reading, writing, speaking and listening in English.

The four sections are administered in the following order:

4 Reading 55 minutes
4 Writing 45 minutes
4 Listening 30 minutes
4 Speaking 11-15 minutes

Each of the sections contains a variety of tasks designed to test your English-language
proficiency. Although the range of tasks will vary from test to test, the strategies presented
in this book are intended to develop a level of English language proficiency which will
enable you to deal with a wide range of different task types.

All candidates do the same Listening and Speaking sections. There are, however, three
different Reading/Writing sections which appear in three different test papers which are
called Modules A, B and C. You must choose one of these modules when registering to
do the test.

Module A is designed for candidates who intend to study science subjects. It includes
discipline areas such as Computer Engineering, Electrical Engineering and Nuclear
Physics.

Module B covers life science subjects and includes such discipline areas as Ecology.
Human Genetics and Medicine.

Module C relates to the ‘humanities’ and other discipline areas such as Accountancy.
Human Resources Development, Management, Economics and Education.

The General Training Module is designed for students who intend to enter non-tertiary
or non-degree courses. The format of this module is identical to Modules A, B and C,
but the reading passages and writing tasks do not reflect tertiary study requirements.
General Training Module candidates take the same Listening and Speaking sections as
other candidates. 1If you intend to take the General Training Module, you should pay

particular attention to the General Training Module sections on pages 8, 47, 54, 98, 102
and 193.




For a full classification of the disciplines included in Modules A, B and C, and for
further information about the General Training Module, you should consult International
English Language Testing System Specimen Materials Kit, The British Council, University of
Cambridge Local Examinations Syndicate, International Development Program of Australian
Universities and Colleges, 1990.

Because such a wide vanety of academic and professional fields are associated with each
module, 1t is possible, for example, that a dentist and a landscape engineer would both
do Module B, while an architect and a sociologist would both do Module C. As a result,
the reading and writing tasks in each module do not require and do not test specialist
knowledge. The background inlormation you need to do the reading and writing tasks is
given to vou in the test passages.

The IELTS test does not assess

e general knowledge

e technical knowledge
The scores vou achieve in the test will provide a description of vour English-language
proficiency. These scores will enable the institutions where you have applied to study

to decide whether your English-language proficiency will enable you to perform
successfully in tertiary study.

The IELTS test assesses
e vour ability to read, write, listen and speak in the kinds of situations which are

commonly encountered when living and studying in English-speaking countries.

Your basic aim, therefore, should be to become familiar with these kinds of situations
and the language used in them.

Studying in English-speaking countries may involve
e reading books and journals
e writing assignments
e listening to lectures

e Dparticipating in tutorials and seminars

Reading books and journals

In tertiary study vou need to be able to
e read a wide variety of recommended and other relevant books and journals

e find the information you require in texts, tables and diagrams
e critically evaluate what you read
In the [ELTS Reading section you will have to read several passages which may be

accompanied by tables and diagrams, understand the main points, locate specific
information, and evaluate what you read.

IELTS: __STRATEGVIES FOR STUDY



Writing assignments
In tertiary study you may be required to
e analyse the set question or task
e read recommended and other relevant texts
e make notes from vour reading
e organise a writing plan

e write in your own words, showing that you have read widely

In the IELTS Writing section you need to analyse the question or task, read passages in
the Reading section, organise a writing plan, and then write a short text which uses your
own words but which refers to the reading passages.

]
Listening to lectures ”

In tertiary study you need to be able to
e understand rapid speech

e understand a variety of accents

identify the main points

o take notes

In the IELTS Listening section you may be required to listen to a radio news item, for
example, in which you hear native speakers using a range of accents. You need to be able
to understand the main points and write them down.

Participating in tutorials and seminars

In tertiary study you need to be able to
e read recommended texts

e prepare to discuss the texts
e understand questions asked by the teacher and other students
e ask questions

e contribute to the discussion

In the TELTS Speaking section you will have to understand and respond to questions asked
by the interviewer and ask questions yourself.

Living in an English-speaking country may involve
e reading newspapers, notices, signs, instruction manuals, etc.
e wriling to institutions and individuals
e listening to the radio. instructions, casual conversation, etc.

e speaking about yourself: your background, home country, study plans. etc.

These activities are relevant to all candidates, but are particularly important for General
Training candidates, as they usually form the basis of reading passages and writing tasks
in the General Training Module.

Introduction
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Your research

The tertiary study tasks listed above may not necessarily reflect the specific tasks you
will be required 1o do, as these vary according to institution and discipline. You should
contact the tertiary institutions that you are planning to study at and ask about the tasks
vou will have to carry out in the first semester or term. The following questions are
designed to focus your research.

e s there a pre-reading list?

e Can the institution supply you with a list of assignments from the coming year
or previous years? How long are the written assignments expected to be?

e How is assessment carried out? Are there written exams, oral exams, practicals,
continuous assessment or a combination of these methods?

e Will vou be expected to give oral presentations? If so, can the institution supply
examples of these tasks?

e How is formal teaching organised? Are there lectures? seminars? tutorials?
laboratory work? field work? practical sessions?

This is a major research task which you need to begin before commencing tertiary study.
In the [ELTS test you are not expected to know the answers to these questions, but a
knowledge of academic requirements will help you to focus your program of study for
both the test and your future studies.

Your study program

You need to collect as many resources as possible.

You can use a cassette recorder to listen to pre-recorded materials, record radio and
television programs, interview native speakers, and record your own speaking to.analyse
your performance.

You can use a video recorder in a similar way. In particular, a video recorder can help you
to practise {or the IELTS Speaking section.

Newspapers and magazines can help you to develop your grammar and vocabulary, to
practise vour reading strategies and to familiarise yourself with topics of general interest
which may be relevant to the Reading, Writing and Speaking sections. A selection of
useful newspapers and magazines is given on page 47.

As you work through this book and identify the language areas which you need to
develop, you should build into your study program a selection of appropriate tasks from
the wide range of English-language textbooks available. A list of relevant textbooks is
given on pages 51,99, 121 and 148.

IELTS: STRATEGIES FOR STUDY



Although bilingual dictionaries can be useful, you should try to get used to using a
monolingual dictionary, as this will extend your vocabulary and reading skills. A
selection of monolingual dictionaries is given on page 51.

You should use intemmational radio guides to select appropriate programs, such as inter-
views, news bulletins, documentaries and current affairs programs. If you are unable to
obtain these guides from the consulates and cultural centres of English-speaking
countries, you can write to the stations themselves.

You should also contact cultural centres of English-speaking countries, such as the
British Council. These centres generally have extensive libraries, including books, news-
papers, journals and video and audio tapes.

If possible, find a study partner. A regular arrangement to study with a partner can
provide support, motivation and feedback.

Native speakers of English are also a valuable resource for practising speaking and
listening, for getting feedback about your reading, writing and speaking, and for learning
more about English-speaking cultures. If you do not know any native speakers, you
should contact an English-speaking cultural centre and ask them for suggestions. They
may have clubs and activity groups which you can join. You can also place an advertise-
ment offering to teach your language in exchange for learning English.

Using this book

This book is designed to be used by all candidates for the IELTS test. It is assumed that
you currently have at least an intermediate level of English-language proficiency.

IELTS: Strategies for Study contains four units: Reading, Writing, Listening and Speaking.
The strategies presented in each unit relate to and reinforce each other. The units can
therefore be studied in any order.

SAMPLE TESTS

There are four Sample Tests, corresponding to Modules A, B and C and the General
Training Module, and Answer Keys, at the end of the book. These tests are designed to
provide realistic practice. They should therefore be taken under test conditions,
observing the time limits for each section and without the aid ol a dictionary.

ANSWER KEYS

Tasks which have an answer key are marked with an asterisk, e.g. TASK 27*. Some tasks
may have more than one answer. In these cases, the key provides some ‘sample answers'. 1f

your answer 1s not included among these sample answers, you should check with your
teacher or a native speaker of English.

Introduction
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This book is designed to help you identify your language needs and to provide a frame-
work for your study program. The material is suitable for both independent study and
classroom use. No recommended number of hours of study is given for the four units,
because individual learners will have different needs.

The passages presented in the book reflect the diversity of subject matter used in the
[ELTS test. As in the test itself, the subject matter of a particular passage may be un-

familiar to you. It is the use of appropriate strategies, not technical knowledge, that will
enable vou to find the information you require in these passages.

6’2} - IELTS: STRATEGIES FOR STUDY
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'l couldn't believe my eyes when I opened the test paper and saw that
there was a passage about laser physics, with a really complicated
diagram. I don't know anything about laser physics. I'm a systems
engineer!’ German IELTS candidate

'l ran out of time in the Reading section. The passages are too long.’
: Thai [ELTS candidate

P 'READING TEST DESCRIPTION 77
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The combined Reading/Writing sections of the [ELTS test last a total of 100 minutes. In the
Reading section, which lasts 55 minutes, candidates are required to read three or four
passages and answer a total of about 35 questions. The passages, some of which may
include diagrams, tables and pictures, range in length from approximately 300 to 1400
words in Modules A, B and C and from 20 to 1000 in the General Training Module. The test
inst-uctions indicate the amount of time you should spend answering each set of questions.

Because IELTS questions assess the kinds of reading skills required in tertiary study, a
wide range of question types is possible. Although the precise format of the IELTS
Reading section cannot be predicted, it is likely to contain:

4 multiple-choice questions

4 gap-filling exercises

4 matching questions

A4 open questions

Examples of each type are giveu on pages 9, 10 and 11. This unit presents and practises
a range of reading strategies relevant to all possible question types.

GENERAL TRAINING MODULE

Passages in the General Training Module are shorter and less linguistically complex than
those in Modules A, B and C. Examples of General Training passages are presented in
Sample Test 4 on page 193. Note that the passages are less academic in style and content
and reflect the kinds of passage you are likely to read in everyday life in an English-
speaking country. For example, passages could include:

® newspaper advertisements for accommodation
cinema guides
college timetables
information about opening a bank account
regulations regarding driving licences
operating instructions for a.compact disc player

Most of the passages in this unit are more academic in style and content than the ones you
will find in the General Training Module and are therefore more linguistically demanding.
The tasks, however, are designed to help you read more effectively and you should do
them all, paying particular attention to the strategies which are practised.

~gBan - IELTS: STRATEGIES FOR STUDY | o e



MODULES A, B, C

What are the reading passages about?

The subject of the reading passages depends on the module which the candidate chooses
on registering for the test (see page 1). Although the three modules are very similar in
length, format and question type, the content of the passages is taken from the broad
areas represented by each module.

As each module corresponds to a wide range of disciplines, it is unlikely that
the subject matter will be drawn from your own field. For example, a computer
programmer who chooses to take Module A may have to answer questions about
passages which deal with solar-power generation and energy conservation. Many
candidates, such as the German systems engineer quoted earlier, believe it is impossible
to answer questions about passages which deal with unfamiliar subjects. Remember
that the test assesses your ability to use the effective reading strategies needed for any
academic reading. Even though the passages may deal with technical subjects which
you are not familiar with, you do not need any specialist knowledge to answer the
questions. The test is not designed to assess your academic or professional knowledge
of a particular subject.

SAMPLE READING TASKS

The five tasks presented below will familiarise you with the kinds of questions you may
be required to answer in the Reading section of the IELTS test. In order to answer Sample
Reading Tasks 1-5 you will need to re-read the Reading Test Description on pages 8 and 9.

SAMPLE READING TASK 1*: an example of a gap-filling task

The paragraph below summarises the section on this page called ‘What are the
reading passages about?’. Seven words or phrases have been left out. By referring
to the section, find one or two words which fill the gaps. Write your answers in
the column on the right. The first gap has been filled as an example.

Write your answers here:

example: modiles

L Ao
2 S B PP PP URPUPRUOPRPIPP
USRS O PP PP PP PR PIURUN ST U OTROPRUPPIOPRRRS

* With answer key

UNIT 1 Reading




SAMPLE READING TASK 2*: an example of a multiple-choice task

How long does the Reading section last? Write the appropriate letter in the space
provided.

A. 100 minutes C. 45 minutes

B. 55 minutes D. 35 minutes

C Your answer: ...,

SAMPLE READING TASK 3*: an example of a multiple-choice task

What is the main point of the section entltled ‘Modules A, B, C? Write the appro-
priate letter in the space provided.

A. ltis not essential to choose the appropriate test module.

B. Many candidates are very concerned if they are unfamiliar with a
subject of a reading passage.

C. The test assesses reading ability, not technical knowledge.

D. The subject matter is relevant to a candidate’s area of study.

YOour answer: ..ot

SAMPLE READING TASK 4*: an example of an open-question task

The reading passage refers to two occupations. What are they? Write your answers
in the space provided.

Your answers:

SAMPLE READING TASK 5*: an example of a matching task

Which of the following paragraphs (A, B or C) corresponds to the heading ‘Question
Types? Write your answer in the space provided.

Paragraph A
The combined Reading/Writing sections of the TELTS test lasts a total of 100

continued on page 11
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SAMPLE READING TASK 5* continued from page 10

minutes. In the Reading section, which lasts 55 minutes, candidates are
required to read three or four passages and answer a total of about 35
questions. The passages, some of which may include diagrams, tables and
pictures, vary in length from approximately 300 to 1400 words in Modules
A, B and C and from 20 to 1000 in the General Training Module. The test
instructions indicate the amount of time you should spend answering each
set of questions.

Paragraph B
Because questions assess the kinds of language skills required in tertiary
study, a wide range of question types is therefore possible. Although the
precise format of the IELTS Reading section canu®t be predicted, it is
likely to contain ...

Paragraph C
Remember that the test assesses your ability to use the effective reading
strategies needed for any academic reading. Even though the passages
may concern technical subjects which you are not familiar with, you do
not need any specialist knowledge to answer the questions. The test is
not designed to assess your academic or professional knowledge of a
particular subject.

Your answer: ..o,

P READING STRATEGIES

‘The tutor handed out a photocopy and asked the class to read through
it quickly so we could discuss it. Two minutes later she asked for
comments. Some people had finished and I was still on the first para-
graph.’ Hong Kong student of psychology at a British University

This student had difficulty because he did not understand the purpose of the task and
therefore did not use appropriate reading strategies.

Before beginning to read any text — a book, a magazine or journal article, an IELTS
reading passage — you should ask yourself three questions

IS5y

4 What am 1 reading about?
4 Why am | reading?

A4 How am | reading?

EXAMPLE: Reading a novel

What? A murder thriller.
Why?  For pleasure.
How?  From the first word to the last word.

UNIT 1 Reading
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[ EXAMPLE: Reading newspaper job advertisements
What?  Job vacancies.
Why?  Looking for a job.

How? By locating the job advertisement section, looking through the section
quickly to find suitable jobs, and reading those advertisements more
carefully to find specific information such as qualifications needed and
salary.

e s w8 B s i e

You have just bought a video cassette recorder and you want to know
how it works. To do this, what do you read? How do you read?

Many students are only familiar with the ‘from the first word to the last word’ strategy.
This is just one of a number of different reading strategies. The student of Psychology
quoted on the previous page was trying to understand every word in the passage he was
reading. Since his purpose was only to understand the main points, his strategy was
inappropriate and he was unable to complete the task.

In the Reading section you need to use a variety of different strategies to answer the
questions. These are described in the section below.

OVERVIEWING A PASSAGE

Whatever your purpose for reading, you should always begin by getting a total picture
or overview of the passage. The aim of overviewing is to see the ‘forest’ before you start
to look at the ‘trees’.-

How to overview
e read the title and headings to understand what the passage is about
e look at the titles of any diagrams, tables, graphs and illustrations

e don't read word by word at this stage and don' follow the text with your finger
or a pen

e don't worry about words you do not understand

Whether you are overviewing a book, an article or a two-page 1ELTS reading passage,
vou should never take more than two minutes.

After overviewing, you should know the topic: what is the passage about? You should
also know the writer’s purpose: is the writer, for example, describing a process, making a
comparison, giving recommendations?

% IELTS: STRATEGIES FOR STUDY



horizon for cancer patients’. What do you think it is about?

Simply from reading the title, it is possible to predict that the passage will:

* describe a new discovery (a drug? a surgical technique?)
» describe where/how/when/by whom/the discovery was made
» discuss implications for cancer patients: benefits/risks of the discovery

EXAMPLE: The title of the passage you are going to read is ‘Hope on the

TASK 2%

From the following titles/headings, what can you predict about the

passages which follow them?

1. Science Student Numbers Rising

7
\

2. The Overselling of Candidates | 8.
on Television ‘
|
|
}

3. Summary

4. What Economics Is - 10.
5. The Challenges of Studying 1 11.
Abroad i 12

|

6. Study Abroad: a Manual for
Overseas Students

. Abstract

The Emergence of the Tiger
Economies: the Pacific Century

Immigrants Positive for Economy
War of Technology Giants

Using Your Compact Disc Player

. College Regulations

—— - P DU

Choose a magazine or book. By overvicwing the cover page(s), predict as
much as you can about the contents. Check how accurate your predictions

were by looking at the list of contents.

" TASK 4

From the list of contents, select one article or chapter. Overview this in
no more than two minutes. After you have finished, read all of the article
or chapter to see how accurate your predictions were.

UNDERSTANDING THE MAIN POINTS

In each paragraph of a passage there is often a summary sentence which contains the
main 1dea of the paragraph. The other sentences in the paragraph expand, illustrate,

UNIT 1 Reading



and/or explain this main idea. The summary sentence is {requently, though not always,
the first or second sentence of the paragraph. If your purpose is to understand the main
points of a passage you should locate and underline this sentence in each paragraph.

[SF  EXAMPLES:

a) It is difficult to make a distinction between food additives and food
ingredients. Sugar, which is a natural product, is generally considered to be
an ingredient whereas saccharin, an artificial sweetener, is usually termed an
additive. One method of distinguishing between additives and ingredients is
to classify them according to function. Additives are used in food production
to enhance flavour and colour, to prolong shelf life and to preserve or
enhance nutritional value. These functions are non-essential and hence it is
possible to classify the substances which perform them as additives rather
than ingredients.

b) Improved sanitation is not the only factor which accounted for the decline in
morbidity and mortality rates. In the period following the Second World
War the use of the pesticide DDT had a profound effect on public health.
DDT was used to control the pests which spread diseases such as sleeping -
sickness, malaria and typhus. Used throughout the developing world, over
one billion people were liberated from the threat of these diseases. Following
the wide-scale employment of DDT in Sri Lanka in 1947, the number of
deaths resulting from the disease fell from over 10,000 a year to zero in the
early '60s. Ten years later, as a result of a reduction in the DDT spraying
campaign, over two million people were infected with malaria.

¢) It is probable that the characteristics of the annual growth layers or rings
formed by trees reflect the physical conditions which existed at the time of their
formation. As similar variations are found to occur in the annual growth lavers
of numerous trees in a given location it can be assumed that the common
external factors which have caused these variations is related to climate. As a
result, the analysis of annual growth layers, a science known as dendro-
climatology, provides a historical record of the climate.

d) After entering the body. the virus may lie dormant for up to six weeks. When
it becomes activated, the body’s immune system responds and the first
symptoms may appear as a result. These usually consist of a rise in tem-
‘perature which may result in a fever and associated aching muscles and
debilitation. Glands may become enlarged while the upper respiratory tract
becomes inflamed. This constitutes the most dangerous phase for sufferers.

TASK 5*

B I N .- e T T O SR ST S I .

In each paragraph. underline the sentence which gives the main idea.

1. Oceanographic surveys indicate that manganese nodules are present in

continued on page 15
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TASK 5* continued from page 14

large quantities on the seabeds of every ocean. Particles of manganese
precipitate from sea water and adhere to sand or rock fragments, growing
around the nucleus to form onion-shaped structures up to 10 centimetres
in length. In shallow waters, nodules may grow up to one millimetre per
year whereas in deeper waters the same growth may take a thousand vears.
The most conservative estimates suggest that half a million tons of man-
ganese is located in nodule form on the floor of the Pacific Ocean.

2. The report reviewed three studies on the economic impact of immigration.
It found that immigration generally provides some economic benefits to
the nation in the form of an increased labour pool and consumer market.
In conclusion, the report argued that, although the positive economic
effects may not be significant, immigration did not have a detrimental effect
on the economy.

3. Endemic goitre is commonly caused by an iodine-deficient diet. As a result
of iodine deficiency, the functioning of the thyroid gland is impaired. The
gland may then become enlarged and produce a swelling in the neck. A
severely inhibited thyroid function may lead to a lower metabolic rate,
stunted growth and the possible impairment of mental faculties. The disease
is particularly common in mountainous regions of western China and
northern India where the local soil and water are low in iodine.

4. When the study populations were classified according to World Health
Organisation criteria for hypertension, a similar pattern to that described
above emerged. Definite hypertension was more prevalent among urban
populations for both ethnic groups and sexes than rural populations. Poly-
nesian females had higher prevalences of definite and borderline hyper-
tension than Caucasian females in the rural areas. Among urban males,
hypertension prevalence was very similar for both ethnic groups, whereas
among rural males prevalence of definite hypertension in Polynesians was
only about half that in Caucasians.

TASK 6

Overview the passage below and be prepared to discuss the main points.

Word-Association Tests

The Background

Nineteenth-century associationist theories postulated that the mind
functions in terms of association, forming sets of concepts and expe-
riences. Associationists argued that mental contents could be studied by

cortnued on page 16
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TASK 6 continued from page 15

noting the links of similarity, contrast and proximity which exist in an
individuals thought and behaviour patterns. Pavlovs notion of conditioning
1s usell based on the associationist theory that one stimulus becomes
associated with another. If a bell is rung each time a dog is given food,
the dog will become conditioned to salivate on hearing the bell ring,
despite the absence of food.

Initially used to investigate the differences in cognitive styles, word-asso-
ciation tests became sensitive instruments for the detection of emotional
concerns.

Methodology

In a word-association test, a subject is presented with a list of about 100
words as stimuli. Each word is read out by the tester and the subject is
required to respond with the first word which comes into his or her mind
on hearing the stimulus word. The tester notes the subjects response
time for each of the words with the use of a chronometer.

Interpretation of Results

It is argued that if the subject is emotionally indifferent 1o a stimulus
word, the response time for the reaction word is very short. If, on the
other hand, the stimulus word is imbued with emotional significance for
the subject, the response time is likely to be signiricantly longer. In
addition, reactions to significant words may also include hesitation,
stuttering, involuntary movement or other symptoms of disturbance.

Jung, who used word-association tests in the early part of his career,
showed that family members, in particular mothers and daughters and
husbands and wives, exhibited similar responses to the same stimulus
words. He argued that this indicated a failure to achieve individuation
and was symptomatic of the potentially negative dynamics that exist in
family relationships.

A Case Study

In a test carried out by Donald D. Jaffe, a pioneer of word-association
tests, a subject was observed to exhibit delay and disturbance in response
to the words ‘friend’, ‘bottle’, ‘window’, and ‘fight’. Jalfe suggested that the
subject had been involved in a drunken fight with a friend in which a
window had been broken. The subject admitted that such an experience
had, indeed, taken place and that the friend had sued the subject for
damages resulting from injuries he had received.
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UNDERSTANDING RELATIONSHIPS IN PASSAGES

Locating the summary sentence of a paragraph provides one way of increasing reading
effectiveness. Other relationships also exist between words and phrases in a sentence,
between the sentences in a paragraph and between whole paragraphs. Understanding and
recognising these relationships helps vou read even more effectively Some of the most
common types of relationship linking ideas in passages are:

a) addition: adding new information d) general and particular
b) cause and effect e) contrast/comparison
c) time

In some cases the relationships are indicated by ‘linking words". In other cases, the
relationships are not directly indicated and must be inferred. In the examples below, the
linking words are printed in bold type.

EXANPLES:

a) Relationships of Addition: adding new information
Between words or groups of words
e Maize, millet, sorghum and cassava
e Solar as well as wind power
e leukemia in addition to osteoporosis
e Besides nuclear fusion, nuclear fission also provides a source of energy.

Between sentences

e The factor most commonly associated with driving accidents is excessive speed.
The second most common factor is alcohol.

e Young children love plaving computer games. They are also fond of watching TV.

Between paragraphs

® A tape recorder is a useful tool for the language learner. The learner can record
herself making short speeches which can then be used (by either the learner or
another person) to pinpoint areas of difficulty in pronunciation and grammar.

The learner can also record native speakers and use this data for language
analysis. Some useful exercises are listed below

e . atotal ban on whale hunting is, therefore, the only means by which the future
of the species can be safeguarded.

Another species which risks extinction is the Asian elephant. If hunting and
poaching continue at the present rate ...

b) Relationships of Cause and Effect

Between words

e Any kind of constantly repeated movement of the limbs can cause the condition
known as Repetitive Strain Injury or RSI
Overwork can lead to stress.

Prolonged use of the drug can result in loss of memory and confusion.

UNIT 1 Reading
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Between sentences

The credit rating of the South Tully Bank was downgraded by two points. As a
consequence, many depositors withdrew their funds, which in turn led the bank
to freeze all withdrawals for 60 days.

Berween paragraphs

The new pill XZ 23 can terminate pregnancy up to seven weeks after conception.
The pill causes the uterus to contract, provoking a miscarriage. The advantage of
chemical termination, researchers claim, is the avoidance of surgical intervention
in which damage to the womb and post-operative trauma may occur.

Critics, however, suggest that the pill itself may have equally damaging side-effects.
They argue that XZ 23 can result in internal bleeding and may reduce a womanss
future chances of conceiving. XZ 23 has been available for only the past seven years
and Switzerland is the only country where it is commonly prescribed. Critics of the
pill suggest that not enough research has been carried out to understand the long-
term effects of its use and urge caution before adopting it in this country.

¢) Relationships of Time

Between words

Wash then cauterise the wound.
Sediment removal occurs after grinding.

Between sentences

Mortality data for the 1975-80 period were collected from various sources
throughout the islands. Because some regions have inadequate death registration,
the data were then adjusted for under-numeration.

Subjects were asked to fast overnight and to present at the Survey Centre at 7.30
a.m. On arrival, a fasting blood sample was taken and a 75 g oral glucose load
was administered.

Between paragraphs

The first few minutes after a disaster occurs represent a critical phase in disaster
management. In this phase the efficient collection and processing of information
is essential to the implementation of an effective management policy. Information
regarding the type of disaster, the immediate consequences and possible
developments needs to be relayed to the Disaster Management Control Centre.

Minutes later, on the basis of this information, the DMCC is able to co-ordinate
all rescue and damage limitation operations. In this way it is possible to avoid ...

d) General and Particular Relationships

Between words

Medieval cities such as Durham, York and Chester have fine examples of Norman
or Gothic cathedrals.

NOTE: In the foHoMng example, there are no linking words indicating the relationship.

Kangaroos, wallabies and koalas are all members of the marsupial family.
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Between sentences
NOTE: In the following examples, there are no linking words indicating the relationship.

e After arriving in their new country, migrants are faced with many challenges.
They may have to learn a new language, find accommodation and work and
adjust to a different culture and lifestyle.

e The use of tranquillisers has reached unprecedented proportions in the United
States. A recent survey found that 75 per cent of those interviewed had taken
tranquillisers at some time in the previous year.

e The average woman’s life expectancy is now eight years longer than that of the
average man. Mary Crabbe, 73, has been a widow for five years since her
husband died of a heart attack at the age of 69.

Between paragraphs

NOTE: In the following example, there are no linking words indicating the relationship.

e The Bedouin tribes of the Arabian peninsula evolved a lifestyle which was well
adapted to the harsh desert conditions in which they lived. Their management of
the deserts limited natural resources — wells, camels and grazing land - provided a
difficult but sustainable lifestyle that was relatively unchanged from the time of
Muhammad to the early 20th century. The arrival of a strong, central government,
an oil-based economy and a modern transportation and communications
structure radically altered this traditional lifestyle.

The Rashid of the Hadhramaut experienced a complete transformation of their
lifestvle in under a generation. The mainstays of their economy until the 1950s
had been camel breeding and the organisation of camel trains north to the Hejaz
(supplemented by periodic inter-tribal raiding). The roads which were built in
this period and the arrival of trucks almost immediately destroved the basis of
this economy. As a result, many of the nomads settled in the booming oil towns
which had developed and found jobs in this new sector. The centuries-old culture
of the desert had disappeared forever.

e) Relationships of Contrast/Comparison

Between words
e arches but not vaults

® beans, as opposed to peas

Between sentences
e Tea contains caffeine and can cause insomnia. Herbal tea, in contrast. does not
and is therefore a recommended pre-bedtime drink.

e Statistics show that inhabitants of New York are eight times more likely to be
murdered than those who hive in Little Rock, Arkansas. On the other hand, vou
are ten times more likely to die of boredom if you live in Little Rock than il you
live in the Big Apple.

Between paragraphs
e Urban planning is subject to local and regional, not naticnal, legislation. In the
north, with its flourishing economy and highly developed infrastructures,
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comprehensive planning laws control all urban development from the building of
a new freeway to the erection of a garden hut. Regional and local governments
strictly enforce these laws and this has resulted in relatively controlled develop-
ment despite a booming industrial sector which has increased its share of the
regions GDP from 38 per cent to 76 per cent in under 20 years.

The south presents a very different picture. Although many of the local and
regional laws are identical to those of the north the different economic conditions in
the south have led to problematic planning outcomes. In a relatively non-indus-
trialised region (industry accounts for only 12 per cent of the regions GDP) which
suffers from high unemployment and net population loss due to emigration,
irresistible pressures have grown to industrialise. In many cases, this has resulted in
the {louting of planning laws. often with the tacit consent of government. The
problem is further complicated by difficulties in enforcing the law where a desire
exists to do so. Homes are frequently built without applications for planning
permission. Were the government to enforce the law, this would result in the de-
molition of tens of thousands of illegally constructed dwellings, creating
a political and social crisis that no government has yet been able to face.

Study the following passages (A-H). What is the relationship between the
sentences in each passage? Which words (if any) indicate the relationship?

A

TASK 7*

Coal is transported from the mine to the power station by rail. After arrival
it is stored in bunkers and then, when required, fed into large furnaces
where it is burnt.

During the 1950s the expanding industries of the north required large
numbers of unskilled workers. As a result, many migrant workers arrived
from the economically depressed southern provinces in search of work
and improved living standards.

Draining of swamp land is an important factor in the fight against malaria.
The drainage of the Pontine marshes in the 1930s virtually eliminated the
incidence of the disease.

Coal-fired power stations are relatively safe but emit large amounts of carbon
dioxide and other polluting agents into the atmosphere. Nuclear-generated
power, on the other hand, is clean but can, if things go wrong, lead to
disastrous consequences.

The government’s decision to close the unprofitable Liverpool car plant
had two effects on the economy of the city. Firstly, 3000 people were made
redundant. creating personal hardship and a severe strain on the social
services. Secondly, many of the skilled workers left the area in search of
work elsewhere, creating a serious shortage of skilled manpower.

continued on page 21

~ IELTS: STRATEGIES FOR STUDY



TASK 7* continued from page 20

In the 1940s farmers were encouraged to use DDT and artificial fertilisers
to eliminate pests, enhance soil fertility and hence increase crop yields. In
the 1960s it became apparent that the use of chemicals in agriculture was
causing serious damage to soils, plant and human life and this led to the
banning of DDT in many countries and the search for more environmentally
friendly fertilisers.

One of the most serious side-effects of the introduction of irrigation to
formerly arid areas is the spread of disease. Schistosomiasis, an emphysema-
like disease carried by parasitic larvae in aquatic snails, is now common in
newly irrigated areas throughout the developing world and is believed to
affect more than 200 million people.

The majority of landslides in the coastal areas of California are attributed
to the instability of the Tertiary and Mesozoic rocks which predominate in
this area. In inland desert regions, on the other hand, the major cause of
slides is the extreme diurnal temperature range which results in cracking
and the formation of talus at the base of rock faces.

Understanding the relationships between sentences in a paragraph and between para-
raphs makes you a more effective reader and facilitates note-taking. You may find it

helpful

=

Ja/e/(e/‘a/ {

/aft/'ca/a/‘ <

to make margin-notes as in the following example.

EXAMPLE:

The Accumulation of Cesium 127 in the Food Chain

Chemical substances which are not involved in the process of respiration
and are not excreted may become highly concentrated as they pass through
each step of the food chain.

( If radioactive materials with long half-lives enter the food chain, the high

concentrations which accumulate in successive steps may lead to serious
health risks. The radioactive isotope cesium 137, a product of nuclear
fission, has a half-life of 30 years. Once it enters the body contained within
food. it becomes distributed throughout the body’s cells, accumulating
two- or threefold during each step in the food chain.

Y

Evidence of this phenomenon was discovered by studies carried out in the
Mackenzie Bay region of the Yukon in Canada where above-ground
nuclear testing in the 1950s introduced large quantities of cesium 137 to
the atmosphere. Rain caused the isotope to fall to earth, where it was
collected by lichens growing in tundra areas. Tests on lichen samples
showed evidence of 6 micromicrocuries of cesium per gram of tissue. The
lichens form the principal diet of caribou. whose meat is the staple diet of
the Tnuit peoples who inhabit the region. The caribou were found to have

\ accumulated around 14 micromicrocuries of cesium per gram of tissue.

cause

€ fecf

cause
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Although only one step above the caribou in the food chain, the [nuit had
concentrated up to 30 micromicrocuries per gram during the course of a

single winter. Longitudinal lollow-up studies have revealed a predicted rise ’"’0[01“5
in the number of tumours reported among the Inuit.

/oa/‘z-‘/aa/a/‘

Glossary:

fcod chain: the cycle in which one organism becomes the food source for another
organism, which is itself consumed by another

half-life:  the time required for one half of a sample of unstable material to
undergo chemical change

lichen: small plants which grow on the surface of rocks and trees

caribou:  deer-like animals

TASK 8

Choose another passage and analyse it as in the example above.

TASK 9 LT g
Choose a passage and cover it with a card or sheet of paper. Move the cover
so that vou can only read the first sentence. What do you think the next
sentence is? Use your knowledge of the relationships within passages to
predict the content of the next sentence. Remove the card and see how
accurate your prediction was. You can also use this technique to predict the
next word or the next paragraph.

INTERPRETING DIAGRAMS, TABLES AND GRAPHS

Some reading passages may contain diagrams, tables and graphs. Because they do not give
information line by line, they are sometimes referred to as ‘non-linear texts’. Questions in
the Reading section may require you to:

e match written information with a non-linear text (for an example, see TASK 11
on page 24).
e interpret the information contained in a non-linear text (for an example, see
TASK 12 on page 25).
Many candidates become very concerned when faced with diagrams, tables and graphs.
You should remember that:
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e Some non-linear texts serve only to illustrate the written text and no questions
specifically relate to them. You can use the information they contain to help you
understand the written text.

e If you are'required to refer to a non-linear text, you should read it in the same
way as you read any other text: overview it to understand the subject and check
for the relationships between the points of information given.

e Remember that the information contained in a non-linear text can also be
expressed in words. In order to perform the IELTS tasks which include non-linear
texts, it is useful to mentally ‘translate’ the diagram, table or graph into words.

[S> EXAMPLE:
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g THE UNITED KINGDOM
1980-1990
S 7
Q\
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= = » fngineering E— Service ® o o Agricuiture

Industries

The graph can be ‘translated’ as follows:

The period 1980-90 saw significant changes in the relative sizes of three major
employment sectors in the UK economy: engineering, service industries, and
agriculture. There was a rapid decline in employment in agriculture, whereas
employment opportunities in service industries increased sharply. The
engineering sector, on the other hand, experienced a gradual but constant decline.

TASK 10 |
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Select a diagram, table or graph and ‘translate’ it into words.
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.ATASK 11*

it~ e . B

Which of the following passages, A, B or C, contains the main points in
Table 1 below?

A
—
PR

As a result of increasing urbanisation and consequent lifestyle changes, a
shift ook place in the mortality patterns of Dalwogen Islanders during the
period 1960-80. While malaria was eradicated by the introduction of
chemical pesticides, changes in the Islanders” diet and increases in the
consumption of alcohol and tobacco brought about a sharp increase in the
number of deaths resulting from tumours and coronary disease. Equally
significant was the increase in the number of accident-related deaths.

Significant changes occurred in the mortality patterns of Dalwogen Islanders
in the period 1960-80. Most striking was the increase in the number of
deaths resulting from suicide, murder, and accidental causes. Similarly
significant were the increases in the number of tumour-related and
coronary-related deaths. Both of these trends can be explained by the rapid
urbanisation of Dalwogen in the period in question.

The increase in the incidence of coronary disease among Dalwogen Islanders
noted in Table 1 can be directly attributed to dietary and lifestyle changes.
An epidemiological study carried out between 1958 and 1981 showed that
the per capita consumption of sugar had increased by 800 per cent. In
conjunction with the increasingly sedentary occupations in which the
majority of Islanders were employed by the late 1970s, the incidence of
coronary disease in the Islands had reached similar levels to those recorded
in developed countries.

Table 1
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TASK 12*

Decide whether, according to Table 1, the following statements are true
or false. Write T for true, F for false, or N if no information is given in
the Table. Write your answers in the spaces provided.

1. The largest single cause of death in 1960 was coronary disease.

2. No malaria-related deaths among Dalwogen males were recorded in 1980.
3. Dalwogen Islanders had more accidents in 1980 compared with 1960.
4

. In 1980 lung cancer caused the death of fewer Dalwogen males than
did coronary disease.

5. The life expectancy of Dalwogen females increased between 1960 and
1980.

Your answers:

L e SR U PP PP PRUPPUTPRTURRON
2 5 ST SO PP UPPPRPPO
U U UUPP TR STURPRS

UNDERSTANDING THE ORGANISATION OF A PASSAGE

Knowing how information is organised helps you read more efficiently.

[S> EXAMPLE:

If you are looking for a person’s telephone number, the way that the telephone
directory is organised — in alphabetical order - and your knowledge of the alpha-
betical system enable you to find what you are looking for rapidly and efficiently:

TASK 13*

The following is a list of the components of a textbook entitled ‘Self-
Instruction in Language Learning’. Arrange them in the order that they
are most likely to appear.

bibliography index

preface table of contents
introduction Unit 2

Unit 1 appendix
conclusion

UNIT 1 Reading
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within each of a textbook’s components, similar patterns of organisation can be found.
The purpose of an index, for example, influences the organisation of the information it
contains. Its alphabetical order enables the reader to locate information rapidly.

Most people are familiar with indexing purposes and organisation. They may be less familiar
with other wavs of organising information which are common in academic writing. Some of
these may appear in the IELTS test and you may be asked questions which assess vour
ability to recognise them. The following purposes are common in academic writing;

e describing processes
e examining advantages/disadvantages, benefits/risks

e describing/proposing solutions to problems.

There are conventional ways of organising information to achieve these purposes. Recog-
nising these types of organisation helps you read more efficiently. The following passages
describe solutions to problems. [n both cases, the problem is described before the solution.

[ ENAMPLE:

Extension of Riverflow Records in Thailand [extract]

Administrators, hvdrologists and engineers require detailed records of past varia-
tions in riverflow in order to develop projects such as bridge construction, hydro-
electric stations and flood-control systems. Until recently, however, most countries
did not make accurately gauged riverflow records. Even where such records exist,
they rarely extend for more than about 150 years, too short a period to provide
enough data for an accurate determination of long-term trends and patterns of
riverflow frequencies. Although rainfall data are usually more extensive, the gain
in record length using precipitation data is generally only a few decades.

Based on the records of tree ring growth, however, it is possible to reconstruct
riverflow data over periods of several hundred years and, in cases where trees of
this age still survive, up to 2000 years.

[  ENAMPLE:
Mine Subsidence in Nottingham

Subsidence and its effects on surface-level structures poses serious problems for
the development and maintenance of building stock in coal-mining areas. In the
1960s, rapid urban expansion in the city of Nottingham, situated at the centre of
Britain’s East Midlands Coalfield, led to the development of suburban housing
over the sites of relatively shallow abandoned mines or deeper active mines. In
some cases subsidence developed, resulting in structural damage ranging from
minor cracking to the collapse of some dwellings.

Nottingham County Council engineers had two possible solutions to the problem.
The safest but most expensive solution involved the filling of abandoned mine-sites
with grout, a cement-based material consisting of a mixture of cement, ash and
water which then provided internal support.

The second, cheaper method required the construction (inside the mine) of
concrete piers which supported the rock strata. This procedure was unsuitable
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in cases where mines were located below the water table or where rock strata
had been seriously weakened. The decision to adopt one solution rather than
the other had to be taken’on a case-by-case basis. In each case a decision was
made by evaluating the degree of risk involved and the cost of implementation.

In 1969, plans were announced to build a regional hospital on a site approxi-
mately 12 metres above an abandoned mine working. Although surveys showed
that the rock strata were intact and the mine working was above the water
table, Council engineers opted for the safer, but more expensive, solution.

The base area of the hospital, 1000 square metres, was bored with a series of 250
drill holes, each 10 centimetres in diameter, which penetrated the mine cavity.
The cavity was filled with grout above which a concrete pier eight metres in
diameter was constructed. The drill holes were then filled with grout to form a
solid column with a slab support.

TASK 14*

The passage below describes a number of problems associated with tree
planting and the solutions to those problems. By referring to the passage,
match the list of phrases with the problems and solutions. Note that
more options are given than are needed to complete the task.

Problem 1 ... Solution to problem 1 ...
Problem 2 ... Solution to problem 2 ...
A. atractor-driven planter

B. hand-planting is labour-intensive

C. one in five trees dies with conventional planting techniques

D. small rural agencies provided the funding

E. acheap plastic tree guard .

E  the UTC Industries tree guard costs 20 cents

New Technology in Tree Planting

The gradual deforestation of the riverine areas of south-eastern Australia
has led to a number of damaging environmental effects. The immediate
effect of the removal of root systems and overhead shelter is to expose the
earth to wind attrition, resulting in soil erosion. Subsequently. when trees
no longer remove groundwater, a second consequence of deforestation is
a rise in the water table, resulting in a greater incidence of flooding and
salinity. Both these problems pose a serious threat to agriculture, the most
important sector of the regions economy. As a countermeasure, the
Federal government launched an ambitious scheme to plant a billion
trees by the vear 2000. The project, however, encountered a number of
initial difficulties.

continucd on page 28
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TASK 14 continued from page 27

By using traditional manual planting techniques, the scheme would have
required a massive number of workers (estimated at 50,000 over a 10-year
period). This would have resulted in extremely high unit costs which
were unrealistic for many of the small rural agencies who were providing
half of the finance. In addition, the eucalyptus seedlings and young trees
suffered a 20 per cent mortality rate as a result of disease, poor drainage
and inadequate protection {from wind, animals and birds.

Mechanical planters and tree guards provided two solutions which have
significantly improved the efficiency of the planting program. UTC
Industries of Birchgrove developed a tractor-driven planter capable of
planting both seeds and saplings. The planter, nicknamed the Green
Goddess, can drill, plant and water 5000 seeds or 1000 saplings per
hour. It is operated by one person, requires little maintenance and costs
around $20.000.

The mortality rate of young trees has been drastically cut by a tree guard
also developed by UTC Industries. This simple device is composed of a
sheet of PV'C plastic costing only around 20 cents which is wrapped around
the trunks of young trees. It provides support for the growing trunk and
protection against sheep, cattle or other animals while special holes and
channels in the plastic allow light and air to enter and concentrate water to
the roots of the tree. In contrast to traditional stake and wire support and
protection systems, the plastic guards are much cheaper and can be installed
on site more rapidly. Experiments have shown that momality in young trees
can be reduced by almost 90 per cent using this system.

The purpose of the following passage is to present the case for and against wood-
chipping in British Columbia. The writer first presents the evidence which supports this
practice and then lists the evidence against it. The final paragraph contains a conclusion
in which her own view is expressed. '

ISy

EXAMPLE:

Woodchipping in Old-Growth Forests

In July 1990 the provincial government of British Columbia passed a law
permitting woodchipping operations in the old-growth hardwood forests of the
provinces north-west. Designed to boost the local economy and provide a cheap
source of paper, the woodchipping operations created a storm of controversy.

In a woodchip program most or all of the trees in a small, selected area or
‘coupe’ are felled in an operation known as clearcutting. Larger trees, suitable
for the production of sawn timber, are taken to sawmills, while smaller trees
and branches are taken to chip mills to be made into chips for pulping. The
total utilisation of timber from a given area provides a number of advantages. It
significantly lowers unit costs, introduces a new product, woodchips, to the local
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economy and utilises sawmill wastes, which were formérly burnt, as a further
source of woodchips.

The provincial forest services argued that clearcutting facilitates forest regener-
ation in the same way that wildfires do. In contrast to wildfires, which destroy
everything in their path, clearcutting is also much less destructive of forest fauna.

The development of access roads and the increased financial resources gener-
ated as a result of woodchipping also permit the forest services to provide better
management of their forests. Access roads which must be built to clearcutting
coupes also serve as firebreaks while increased funding enables the fire services
to employ more personnel to detect forest fires. In addition, the industry
provides employment for workers in the logging and processing industries and
stimulates the growth of tourism by opening up previously inaccessible areas.

Opponents of the woodchipping operations argued that the flora and fauna of
the forests would suffer irreparable damage as a result of the woodchipping
itself and the construction of roads. They claimed that the clearcutting would
lead to soil erosion, increased salinity, siltation and the eutrophication of adjacent
waterways. Unique species including the black-fringed owl, now found only in
the area, risked extinction with a consequent loss of genetic diversity.

The Conservation Society of British Columbia further argued that the exploitation
of the limited remaining virgin reserves for short-term benefits also represented
poor economic judgment. Returns on the large capital investment required to
build the new roads, construct a2 woodchip mill and purchase the heavy machinery
required for felling were largely geared to an overseas market, as 85 per cent of
woodchip products were bound for export. Fluctuations in the rate of overseas
demand could not, therefore, guarantee long-term returns on investment. If, as
a result of prevailing economic conditions bevond the industrys contro!, these
sales were lost, this would result in wide-scale unemplovment and large debts
for the contractor companies who had invesied in plant and machinery.

Finally, in response to the suggestion that a tourist boom would take place as a
~onsequence of infrastructure developments, conservationists claimed that the
visual impact of clearcutting was unlikely to attract holidaymakers to the region.

When the timber trucks moved in to start logging in the spring of 1991, they
were met by groups of protesters opposed to the logging. Violent clashes
developed between the loggers and protesters, necessitating the presence of
large numbers of federal and provincial police. In an attempt to prevent further
conflict, the provincial government placed a moratorium on logging until a

commission of enquiry released its findings in the summer of 1991.

The situation in British Columbia presents a clear example of the tensions
which develop when the economic interests of developers are diametrically
opposed 1o those of conservationists. While short-term economic benefits
provide a tempting solution to politicians faced with a slump in export earnings,
there is no guarantee that the economic gains can provide a sustainable means
of development. On the other hand. it is certain that a resource — virgin wilder-
ness — whose value cannot be calculated in merely monetary terms will be
irreparably damaged.
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TASK 15* I

The passage below contains arguments for and against the use of wind
power as a primary source of energy. Match the list of phrases A-H with
these arguments and the conclusion. Note that more options are given
than are needed to complete the task.

First argument for' ... First argument ‘against’

Second argument for'.................. Second argument ‘against’

Conclusion . .

wind stations are ugly

need to increase efficiency and reliability of wind power

infinitely renewable. non-polluting source of energy

10 per cent of Los Remoss energy requirements are provided by wind power
wind power is becoming an increasingly important source of energy

wind power is at present inefficient and unreliable

there are 130 wind towers in the Los Remos area

wind stations do not generate dangerous emissions

TammoQe s

Harnessing the Winds

Wind-generated power, sometimes called aeolian power, offers many
advantages for an energy-hungry society becoming increasingly aware of
the negative environmental impact of conventional electricity-generating
systems. In contrast to coal or oil-fired power stations in which the majority
of California’s electricity is produced, wind-powered stations have a
minimal impact on the environment. They produce neither carbon dioxide
emissions which add to the Greenhouse Effect nor do they contribute to
the phenomenon of acid rain which kills the lakes and forests where it
falls. Unlike nuclear plants, wind stations cannot become another
Chernobyl or Three Mile Island.

Wind power, like solar, hydro-electric and tidal power, is an infinitely
renewable, non-polluting source of energy and is becoming increasingly
important in satisfying the state’s energy needs. The swishing blades on
the wind towers of the state’s largest wind station near Los Remos already
provide 10 per cent of the citys energy requirement.

The major drawback of wind power, however, is the unpredictability of
the wind itself. No wind - no power. Even when the wind stations are
sited on the windiest hills there is no guarantee that the wind will blow
2+ hours a day. -

Until ways can be found to store generated power that can be used when

continued on page 31
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TASK 15* continued from page 30

the winds die down, wind power will remain a supplementary source of
the state’s energy. Present state-of-the-art wind towers still require a
minimum windspeed of around 25 kilometres per hour to generate com-
mercially viable electricity. It is expected that improvements in the
technology will lower this speed and increase the efficiency of production.
At present, however, high installation and running costs and low efficiency
mean that wind power is not economically competitive with conventional
fossil or nuclear stations. '

Environmentalists are also concerned about the visual impact wind stations
have on the landscape. In order to generate commercially viable quantities
of electricity it is necessary to install a large number of wind towers. In
the Los Remos scheme there are 150 steel wind towers, each around 30
metres high, covering a tetal area of 80 hectares. They are silent and safe
but ugly, making the majestic Los Remos Range begin to look like
Manbhattan in miniature.

Harnessing the wind does offer a clean, renewable source of energy, but
until technology increases the efficiency and reliability of the system it
will not be able to replace conventional fossil fuel or nuclear-powered
stations. The most likely forecasts suggest the development of systems
which integrate the use of both wind, solar, hydro-electric and con-
ventional energy sources in such a way as to maximise the advantages of
each source. In the meantime, research must continue to improve the
generating efficiency. storage capacity and reliabilitv of environmentally
friendly energy sources such as wind power.

The purpose of the {ollowing passage is to describe a process. The writer describes each
of the stages involved in the process in the order in which they occur.

=
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ENAMPLE:

Poultry Processing

From the moment a chick hatches from its shell to the time it becomes a
packaged chicken in the home freezer, each stage of modern poultry production
is part of an integrated, automated system.

A parent flock of chickens provides a hatchery with a continuous supply of
eggs. One week after the hatching, the voung chicks are transferred to cages in
broiler units. Four chicks are kept in each cage and a broiler unit may contain
up to 5000 cages. The birds are [ed on grain which is mechanically distributed
to their cages. In six to eight weeks, the chickens reach the required processing
weight. At this stage, they are removed from their cages and attached by their
feet to conveyor lines where they are electrically stunned before passing through
a cutter which severs their jugular veins.
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ctage 3; After hanging for a few minutes to allow blood to drain away, the carcasses are
0 $bsod) drarn passed through scalding baths heated to 50°C for approximately 30 seconds.
This begins the process of feather removal. Emerging from the baths, the birds

/ /
' salrs :
s Mg are then mechanically flailed to remove any remaining feathers. The carcasses
v are then conveyed to the evisceration area. Evisceration was formerly performed
orts . . . . . . . .
slage 7. manually but is now carried out by pneumatically driven evisceration lines.

0 crisceralion
In the final stage the carcasses are cooled by being passed through iced water.

fff;,/,; The bird; are then packed and stored in refrigerated deposits and are ready for
distribution to retailers. Up to 1000 birds an hour can be processed in this way,

stage O: resulting in a dramatic increase in production efficiency and consequently lower

'/’“’g‘é‘z’}? prices for the consumer.

IR

g:..//‘ldﬁ"«/ﬂ

0 Z70e5ulion Glossa ry:

evisceration: the removal of intestines

TASK 16*

The passage below describes the stages involved in the separation of gas
and oil. By referring to the passage, match the list of phrases A~F with

stages 1.
Stage 1 ... STAEE 3.
SLAge 2 oo Stage 4. ..o

injection of fresh water

removal of water and gas

an outlet charinel is placed at the bottom of the vessel

A
B
C. reduction of pressure in separator vessel
D
E. separation of oil, gas and water

F

separation takes place near the wellhead

The Separation of Gas and Oil during Drilling Operations

After oil-bearing strata have been penetrated by drill holes, oil comes to
the surface by means of natural drive, for example under pressure of
dissolved gas. If gas and water are present, the separation of these
substances must occur before refining can take place. The separation
procedure is carried out in a pressurised separator vessel, generally
located near the wellhead.

continued on page 33
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TASK 16* continued from page 32

The separation process involves a gradual reduction of pressure in the
separator vessel from the elevated pressure at which the oil/ges mixture
emerges from the inlet pipe to normal atmospheric pressure.

During this stage the water, oil and gas mixture forms three layers. The
heavier water sinks to the bottom, leaving the oil above it, while the gas
rises to the surface of the oil. The gas is then removed from the vessel
through an outlet channel located at the top of the separator vessel. It is
then either released into the atmosphere or, if present in sufficient
quantities, may be recovered for commercial use. Water is removed in the
same way by an outlet channel placed at the bottom of the vessel.

After the removal of the water, it is necessary to test {or the presence of
remaining salt. In order to remove the salt, fresh water is injected into the
tank which dissolves the salt and allows the entire solution to be
removed, thus eliminating problems during the refining process.

TASK 17*

The paragraphs below are not in their original sequence. Using your
knowledge of the relationships between paragraphs, place them in the
order that you think they should occur.

A 1In response to the shopkeepers’ concerns, the Siena Chamber of
Commerce organised a protest demonstration. The local newspaper (part-
owned by a large department store in the centre of the city) carried
editorials denouncing the decision while a petition was drawn up seeking
a reversal of the councils decision. Candidates standing for the elections to
the city council which were to be held in December 1985 campaigned on
a single issue: to revoke or maintain Regulation 375.

B Not everyone was so happy. however. Shopkeepers were convinced that
their trade would suffer. Fewer people would come into the centre, they
believed, if they had to rely on public transport. They argued that
deliveries would be more difficult and that the city would lose its character
and become a museum without a heart.

C The new by-law was greeted enthusiastically by a number of interest
groups. Environmentalists, worried about the polluting effects of cars:
lovers of the city’s medieval and Renaissance architecture, appalled by the
constant damage done to the priceless monuments of the centre; and
ordinary people, tired of the noise and danger caused by cars and motor-
bikes dashing through the narrow lanes, all rejoiced.

continued on page 34

UNIT 1 Reading



TASK 17* continucd from page 33

D A survey carried out in 1937 showed that traders’ earnings in the historic
centre of Siena had increased by 15 per cent in real terms since the new
law had come into force. The local paper. which had been so hostile 1o
Regulation 375, now proudly boasts that the centre of Siena has the safest,

cleanest and quietest streets in Italy. Why, they asked in a recent editorial,

don't the backward citizens of Rome and Florence pass the same
enlightened laws?

E The elections were won by the Social Democrats, a party which had run its
election campaign largely on the issue of the maintenance of the new by-
law. The law stayed in force and the reign of the motor car and motor-bike
was not to return to the citv centre.

F InJanuary 1985, when the Siena cityv council passed Regulation 375, a by-
law which banned the use of private motor vehicles from the historic
centre of this beautiful Tuscan city, public opinion was extremely divided.

CHECKING REFERENCES

In order 1o read efficiently vou need to be able to understand the way in which words
can refer to other words in a passage.

[S® EXAMPLE:

(lrrigation schemes and livestock management projects) frequently co-occur and
b&ﬁryfe'been pramoted as the\solution to the problems of local economies.
Their co-occurrencs is logical, as in\the case of the wet rice zone of Asia, where
the relationship betveen these tvpes of projects is well established. In semi-arid
Tegions, however, their co-existence presents planners with new challenges.

In the preceding passage, all of the underlined words refer to ‘irrigation schemes and
livestock management projects’. Understanding such references is essential for the
comprehension of passages.

TASK 18*

In the passage below a number of words have been underlined. Draw an
arrow to the word or words they refer to. The first one has been done for
you as an example.

Taking notes in university lectures requires specific These include
identifying main points, understanding tasks and deciding relevance and
relationships. If the notes are to be useful they should be clear and concise. When
you read them again several months later you have to be able to make sense of
them. Some students try to write down everything in a lecture. This is not a useful
technique: it shows that they have failed to understand the purposes of a lecture.
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TASK 19

Choose another passage. Underline words which refer to other words or
phrases and then draw arrows to the words and phrases to which they refer.

_FINDING THE INFORMATION YOU NEED

In a wide range of study tasks and IELTS tasks you need to locate and extract specific
information. When this is your objective, you should use the following strategies. which
will help you to locate information efficiently and rapidly.

e focus on your objective, ignoring irrelevant information

e look in likely places. Knowing the organisation of the text will help to decide
which parts of the text are more likely

e run your eyes rapidly over the text, looking for words and phrases associated
with the target information

e use print style to help you. Names, numbers, italics, bold print, and upper-case
letters stand out from the rest of the passage

Remember that the information you need to locate may be expressed in different forms.

[S EXAMPLE:

If vou are answering the question ‘How is iron ore extracted from the ground?’,
you should search the passage not only for ‘extracied from the ground'. but also
for synonvms such as ‘removed’, ‘dig’, ‘extraction’, ‘removal’, ‘mining’.

TASK 20*

In the passage below, underline the information which answers the
following questions:

1. What is the maximum number of students who can enrol in BUSL 210 in
1990?
Are there any 100-level units in Business Law?
Which sentence summarises the two major aims ol units offered by the
Business Law discipline?

4 Specialisation in which courses leads to recognition by the professional
accounting bodies?

5 Give the full titles (course code and course title) of five subjects on offer in
1990.

l

o
e n ngoy
contmued on page 36

UNIT 1 Reading 35



TASK 20* continued from page 35

6. How many students take units in Business Law as a step towards becoming
professional lawyers?
How many credit points are given for the Basic Business Law course?

Business Law

Units offered by the Business Law discipline have two major aims:

Studies in Law

The discipline offers a major sequence in law for candidates not seeking to
become lawyers. The curriculum is designed to develop an awareness of
the nature and role of law in society through a basic understanding of: legal
institutions; fundamental legal concepts; philosophical, social, political and
economic issues raised by a system of law; the process of change in law and
‘the overall relevance of law to decisions made in both the public and
private sectors. Legal obligations arise in every facet of human life, whether
on a purely individual basis, or as a consequence of association with other
members of society in industrial, commercial or interpersonal relation-
ships. The units in law provide the foundation for becoming a more
informed and effective member of society, and for a variety of careers in
industry, commerce, government and education. This major sequence of
units is particularly useful for students to combine with specialised study in
ancther field within the school, such as economics or, outside the school,
in an area such as education, politics, history, sociology, philosophy or even
those physical sciences which are becoming more business management
oriented. There are no 100-level units in Business Law, so attainment of a
double major with Business Law is relatively easy.

In 1990 admission to BUSL 210, and hence to the full sequence of Business
Law units, will be restricted to a quota of 80 students selected on the basis
of previous academic performance. These students must satisfy the pre-
requisite of having gained 18 credit points and be concurrently enrolled
in BUSL 212 and BUSL 213.

Business Law ‘
The great majority of students taking units in the Business Law discipline
do so as part of their education towards a professional career. A special-
isation in BUSL 300, BUSL 301 and BUSL 320 leads to recognition by the
professional accounting bodies when taken as part of the professional
accounting sequence. These qualifying units cover basic legal concepts
and techniques; commercial, business and company law, and revenue
law. Students who wish to take this sequence commence their study with
BUSL 350.

Subjects on offer by the discipline in 1990 will include:

continued on page 37
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TASK 20* continued from page 36

200 level

BUSL 210 Foundation in Legal Studies 3 credit points
BUSL 213 The Legal System 3 credit points
BUSL 212 The Civil Justice System 3 credit points
BUSL 250 Basic Business Law 3 credit points
300 level

BUSL 300 Law of Business 3 credit points
BUSL 301 Law of Associations 3 credit points
BUSL 302 The Criminal Justice System 3 credit points
BUSL 320 Revenue Law 3 credit points

All of these subjects can be taken as part of the Studies-in-Law sequence.

In the passage below, underline the information which answers the

TASK 21*

following questions:

1.

HW

wn

The passage indicates four problems associated with relative scarcity. What

are they?

Indicate five employment sectors for which an Economics degree may be

relevant.
What other subjects may be studied in conjunction with Economics?
Is it necessary to enrol in ECON201 in order to enrol in ECON351?

What restrictions are placed on entry to 100-level Economics units?

Economics
Economics is a social science which studies how societies deal with
problems resulting from relative scarcity, i.e. problems of allocation, distri-
bution, stability and growth. 1t involves the analysis of production,
distribution and use of goods and services in all types of societies. 1t is
concerned with how economic systems are organised and with how
decisions are made by individuals, business firms and governments.
Because of the broad scope of the subject matter embraced by modern
economics, a university education in this area may lead to a wide vanety of
careers in industry, commerce, banking, education and government service.

A student who completes a substantial and coherent study of Economics
chooses from a wide variety of programs within the discipline, the choice
depending to a large extent on the students interests and goals. Some

continued on page 38
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TASK 21* conunued from page 37

students may choose to {ollow a highly specialised program concentrating
on a particular area, such as Econometrics, whereas others may prefer 1o
acquire a broadly based Economics background. In some cases students
mav wish to combine a major in Economics with specialised study in
another field within the school, such as accounting, finance or statistics,
or in some other area such as politics, geography, law or sociology.

Although ECON303, ECON333, ECON339, ECON342, ECON349,
ECON350, ECON351, ECON352, ECON353, ECON355, ECON356,
ECON358, ECON360 and ECON3635 are designated as 300-level units,
students need not have completed ECON201 Macro-economic Analysis
before enrolling in these units. Consequently, students may be able to
include these at an earlier stage in their programs if they so desire.

Entry into 100-level Economics

For students entering Macquarie University in 1990 or subsequent years,
entry into the 100-level Economics core units ECON110 and ECON111
will be subject to quota restrictions. Entry to these units will be guaran-
| teed only to students who have entered Macquarie under the Bachelor of
| Arts (Economics) quota or under the Bachelor of Economics quota or to
students whose entry qualifications were above those required for entry
under these quotas.

All students permitted to enrol in ECON110 or ECON111 will, subject to
prerequisite and co-requisite requirements, be allowed entry to any
subsequent ECON unit. Students whose course of study has satisfied all
requirements for the award of the BEc degree may, if they wish, graduate as
Bachelors of Economics.

EVALUATING INFORMATION

In tertiary study, tasks may require you to do more than simply understand the main
points and find specific information. You will also be expected to critically evaluate the
information yvou read by distinguishing between facts and opinions. In the TELTS test,
vour ability to do this may be tested by asking you to determine a writers point of view
or to comparé two or more statements and decide whether they have the same meaning.

[ EXAMPLE:

By referring to the passage below, decide which of the following statements is
correct.

A. The writer encourages students to bring their children to New Zealand.

B. The writer discourages students from bringing their children to New Zealand.

C. The writer neither encourages nor discourages students from bringing their
children to New Zealand.
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Advice for Overseas Students

If you are planning to bring your children with you while you are studying in
New Zealand you should consider the following points.

It is essential .to make appropriate visa arrangements for your child(ren) before
leaving for New Zealand. Children arriving on tourist visas cannot remain in the
country for more than three months.

Full-time study is extremely demanding, requiring a commitment of perhaps 50
or more hours per week. Naturally, you will need to consider the impact of this
on your children. The university provides free child-care on weekdays but the
number of places availabie is very limited. Extra facilities are available off
campus on a fee-paying basis and you should expect to pay around $30 a day. If
you wish to apply for university child-care you must contact the Student Centre
at least two months before your arrival date.

Deciding whether to bring your children or not can be difficult. Although it can
create considerable financial and practical problems, you should consider the
stresses caused by separation.

In order to answer this question you need to find evidence for each statement.

Statement A:
The word ‘encourage’ does not appear in the text. This suggests that there is no evidence
to support the statement. However, you should also make sure that the same idea is not
expressed in other ways. In this case, other words and phrases which give the idea of
‘encourage’ include ‘recommend’, ‘vou should’, ‘vou need to’, ‘it's a good idea to’. None of
these examples occurs in relation to the idea of ‘bringing children with you'. Therefore,
there is no evidence in the text to support A.

Statement B:
The word ‘discourage’ does not appear in the text. There are also no words or phrases
which express the same idea. Therefore, there is no evidence in the text to support B.

The correct answer is therefore C.

0[S  EXAMPLE:

The following two passages provide similar information about killing seals, but

have very different points of view.

Passage A: ‘Every year thousands of baby seals are brutally and needlessly
slaughtered to satisfy the demands of fashion.’

Passage B:  ‘The annual harvest of immature seals supplies the fur industry
with a highly valuable raw material’

The different peints of view are reflected in the language chosen by each writer. This is

illustrated in the following table, which compares words and phrases from the two
passages as evidence of the writers’ points of view:
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Passage A Passage B

Viewpoint: against Viewpoint: for

Evidence: Evidence:

thousands of «——» —

baby seals =~ <————— immature seals

brutally -~ -

needlessly -———» —

slaughtered <«——— harvest

to satisfy the <«————— supplies a highly valuable
demands ~ -«———— raw material

fashion ~<— fur industry

How does the choice of language by the writers of Passages A and B reflect their
respective points of view?

TASK 22*

Bv referring to the reading passage ‘Advice For Overseas Students’ on
page 39, answer the following question.

The writer believes that deciding to bring children with you:
A. isan easy decision

B.  has a negative effect on your study

C. needs careful thought
D

has a negative impact on your children

TASK 23

Read the passage ‘Woodchipping in Old-Growth Forests’ on page 28 and
‘Poultry Processing’ on page 31. Decide whether the writers of these
passages are in favour of, opposed to, or neutral about, the processes
they describe. Provide evidence to justify your decision.

MATCHING INFORMATION

IELTS tasks may also require you to compare two sets of information and decide
whether they have the same meaning.

4 IELTS: STRATEGIES FOR STUDY
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[ EXAMPLE:

After reading a passage which contains the following information: ‘The film’s
protagonists live in Paris, a small town in Texas.’, you are asked to decide whether,
according to the passage, the following statements are true or false, or whether
no relevant information is given.

1. Paris is the capital of France.

2. Paris is a small Texan town.

3. Paris, Texas, is a beautiful town.

Remember that you are not asked whether the information is true or false in absolute
terms or whether you agree or disagree. In this example, Statement 1 is false; Statement
2 is true, and there is no relevant information given regarding Statement 3.

S EXAMPLE:

Decide whether, according to the passage ‘Advice for Overseas Students’ on
page 39, the following statement is true, false or unsupported by evidence in
the passage:

‘Bringing children with you causes considerable financial and practical difficulties’

In order to answer this question you'need to:

Find information which corresponds to the statement:

e bringing children with you causes considerable financial and practical difficulties.
= 'lt can create considerable financial and practical problems.” (paragraph <)

Check how closely each part of each statement corresponds:
e bringing children with you = ‘it
e considerable financial and practical difiiculties = ‘considerable financial and
practical problems’
® cCauses # ‘can create’

(Note: # means ‘is not equal t0’.)

The verbs ‘cause’ and ‘create’ are synonymous. However, ‘creates’ means that bringing
children with you always leads to problems, whereas ‘can create’ means bringing children
with you may lead to problems, but is not certain to. This makes the two statements
different in meaning and therefore the correct answer is ‘False’.

When comparing two sets of information, check whether:

e the tenses of the statements correspond
the verbs are qualified by an auxiliary such as ‘can’, ‘must’, ‘should’, might’, etc.
the facts are qualified by circumstances such as time, location, and manner

the nouns refer to exactly the same things

the same meaning 1s expressed with different words.
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= EXAMPLE:

Do passages 1 and 2 below contain the same information? What, if any, are the
differences?

Passage 1
Most students in the Faculty of Science are required to write a 13,000-word
thesis within two years of the commencement of their study. The thesis should
contribute to the body of scientific knowledge and demonstrate an ability to
undertake scientific research. In 1990 a total of six scholarships were made
available to students enrolled in the Faculty of Science.

Passage 2
Science students may be required to write a 13,000-word dissertation by the end
of their third year of study. The dissertation must contribute to the body of
scientific knowledge and demonstrate the students’ ability to undertake research.

In 1990 a total of six scholarships will be made available to students enrolled in
the Faculty of Science.

The two passages do not contain the same information. The differences are listed below:
ense:
‘were made’ # “will be made’
auxiliaries:
are required’ # ‘may be required’
circumstances: -
‘within two years of the commencement of their study’ # ‘by the end of their
third year of study’

reference:

‘most students in scicnce faculties’ # ‘science students’

TASK 24*

Decide whether the passage ‘Advice for Overseas Students’ on page 39

supports, rejects, or provides no information about the following
statement:

Full-time students may have to study for more than 50 hours a week.

TASK 25*

Decide whether the following passage ‘The Role Of Pilot Error In Airline
Crashes’ supports, rejects, or provides no information about the
following statements. If the statement is supported, tick box A. If

continued on page 43
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TASK 25* continued from page 42

the statement is rejected, tick box B. If the statement is neither supported
nor rejected, tick box C.

1. The majority of major airline crashes in the period

1980-90 were attributable to pilot error. A LB
2. Five crashes in 1989 were caused by pilots ignoring — —
ground-based electronic warning systems. A 0B L C

3. All airlines will be required to install electronic
warning units.

4. The take-off phase of flight accounts for 4 per cent

of flying time. A B LIC
5. Some pilots do not lower the plane’s wheels before _ .
landing. 1A B c
6. Many pilots were unable to make rapid and accu- i —
rate decisions during emergencies. A LB LC
7. Once the plane has reached its cruising altitude, the
risk of a crash before completion of the flight1is . =~ __
greater than the nisk during the take-off and ascent — A B C
phases.
8 The approach and landing phases take longer than __ — —
the ascent phase. —A B ,C

The Role of Pilot Error in Airline Crashes

Research carried out by McDonnell Douglas, the US aircraft manufacturer, has
found that almost 75 per cent of the 850 major airline. crashes in the period
1980-90 were caused by pilot error. In 1989 alone five crashes resulted from
the flight crew ignoring on-board electronic systems which warn that a crash
is imminent. The Boeing report recommended that those airlines which did
not possess the $30,000 electronic warning units should install them
immediately and adequately train pilots to use them.

Although the final approach and landing phases of flights accounts for only 4
per cent of flying time, 40 per cent of the crashes studied occurred during
these phases. The report recommended that safety procedures and pilot
training should be improved to eliminate common pilot errors which resulted
in crashes.

continued on page 4
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TASK 25* continued from page 43

AVERAGE AEROPLANE CRASH/FLIGHT TIME RATIOS

R\ APPROACH
A
/

PHASES

s OF TOTAL 1 4 91 3 1
FUIGHT TiME
W OF TOTAL 21 19 14 22 24

TRASHES

The report cited two examples of pilot error during landing. One of the most
common causes of landing crashes is pilot failure to ensure that the planes
wheels are lowered before landing. In addition, it was reported that during
emergencies some pilots found it difficult to make a rapid and accurate
decision to abort or continue the landing.

UNDERSTANDING UNKNOWN WORDS

You may not understand all the words in the reading passages. Faced with an unknown
word, some readers panic and believe that they will not be able to answer the questions.
Remember, however, that you often do not need to understand every word to carry out
the required tasks.

If it is essential to know the meaning of an unfamiliar word in order to complete the
task, you should first check whether the word is defined in a glossary at the end of the
passage.

It is also possible to guess the meaning from the context. One way of guessing is to use
your knowledge of the possible relationships between words, phrases, sentences and
paragraphs. The word you do not understand may relate to other words in the passage
which you do understand.

[  EXAMPLE:

Smoking is the major cause of

The unknown word is an effect of smoking. Your knowledge of the world tells you that
the effects of smoking include lung cancer, bronchitis, emphysema and heart disease.
The unknown word may be one of these.
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TASK 26*

Guess the meaning of the unknown words. You may understand the
meaning without knowing the exact English word. In this case describe
the meaning with words you know.

1. The project team decided to —__ the conventional methods because
they proved to be both too expensive and inaccurate.

2. Excessive consumption of alcohol can lead to disease of the

3. Holding your breath or drinking a glass of water are common cures
for

4. The law permits private landlords to - tenants who fail to pay their

rent for more than three months.

You can also look for definitions. The unknown word may be defined in the text:

[ EXAMPLE:

In spite of intensive research, it is still not known why the ___ | the strange
mammal with a beak like a duck, dies after short periods of captivity.

The unknown word is defined as a 'strange mammal with a beak like a duck’.

TASK 27*

Find the meaning of the unknown words.

1. —____ orshort-sightedness as it is more commonly known, ...

2. A isasmall tunnel used for accessing underground cavities.

3. —— also known as the Quetelet index. is defined as weight divided by
height squared.

4. The — | or hereditary chief, acted as a legislator among the Treng
tribespeople.

Opposite meanings may appear in the same text. l[ you know one meaning, vou can
sometimes guess the other. You need to look out for phrases like ‘in contrast’, ‘on the
other hand".

[ EXAMPLE:

schools, as opposed to government-funded schools, are not required
to submit annual staffing plans.

The unknown word probably refers to non-government-funded schools or private schoals.

UNIT 1 Reading
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TASK 28*

CA aite e e . - - . e e e . e . -

Guess the meaning of the unknown word:

1. Northern Australia is subject to two kinds of natural disaster: in the wet
eason, the heavy rains cause {flooding, whereas in the dry season farmers
ace the problems associated with

73l
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2., in contrast to the clergy, may bring a wider experience of life to
a religious community.

3. Research carried out at Anchorage University suggests that —____live
longer than women who remain single.

4. Three national newspapers are published with a total daily circulation of
five million. They freely debate all the major issues of the day. In contrast,
before the change of government, the press was subject to strict - J

You can also use vour knowledge and personal experience to suggest possible answers
from the context.

[S® ENAMPLE:

In Western Europe the motor engine has now almost completely _______ the !
horse and the ox as a means of transport or source of power.

The unknown word probably refers to the idea of ‘taken the place of".

TASK 29*
Guess the meaning of the unknown words:

1. Arecent survey of fatal car accidents in Venezuela showed that the main three
causes in order of importance were , and

)

2. Any of the five permanent members of the UN Security Council has the

power to . adecision made by the other four.

3. Over the past 20 years, digital watches and clocks have become as familiar
as the more traditional _______ timepieces.

4. ———, commonly carried by dogs and foxes, was formerly fatal to humans

who were bitten by these animals.

Deciding if the unknown word is an adjective, a noun, a verb or an adverb can help you
guess its meaning.

0[S EXAMPLE:

The results of the research were extremely
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The unknown word is probably an adjective. This limits the range of possible meanings:
how can you describe the results of research? Other parts of the text will help to limit
the range even further.

TASK 30*

Guess the meaning of the unknown words.

1. The results of the research were so____ that the two researchers have
been dismissed from their positions in the Institute.

2. The primary — of government subsidies are firms which specialise
in hi-tech products.

3. Never — the wires if they are connected to the mains. Always make
sure you are wearing rubber-soled shoes.

4. Thecar —___ onthe wet road and crashed into an oncoming truck.

If it appears important to understand a particular word, do not rely on your vocabulary
knowledge alone: always make a guess.

FURTHER STUDY

The key to developing a further study program is to find appropriate passages and to
carry out specific tasks on them.

FINDING APPROPRIATE PASSAGES

General Training Module

General Training Module passages reflect the many different kinds of texts you need to
read when living in an English-speaking country. In order to find appropriate passages to
practise reading, you should try to expand the list of examples given on page 8 and, if
possible, obtain copies of these types of passage [rom newspapers, magazines and
Instruction manuals.

Modules A, B, C

Books that introduce the reader to new topics, such as high-school and undergraduate
textbooks, are useful sources of practice passages. In addition, English-language news-
papers and magazines that cover technological developments and world issues can be
used. These include The Economist. The Guardian Weekly, The Far Eastern Economic Review,
and Scientific American. In preparation for tertiary study, you should also contact
the institution where you plan to study and ask il pre-reading and course-reading lists
are available.

UNIT 1 Reading
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DEVELOPING A STUDY PROGRAM

Exercises for independent study

Your study program should include regular practice of the reading tasks described in
this unit. Each time vou read. focus on at least two of the tasks from the list below. As
vou become more proficient, increase the number of tasks you carry out on one passage.
\Make sure vour program includes the full range of tasks.

CHECKLIST

overviewing a passage

understanding the main points
understanding relationships in passages
interpreting diagrams, tables and graphs
understanding the organisation of a passage
checking references

understanding the writer’s viewpoint
matching information

understanding unknown words

Exercises with a study partner

Excrcise 1

Chouose a reading passage. Write a series of statements based on information in the passage,

, ,
includ
a
)

ing some statements that do not contain the same information as the reading

passage. (You will find it useful to refer to the Example below.) Ask your partner to read
the passage and decide whether the statements you have written correspond to
statements in the passage.

[  EXAMPLE:
Since the mid-1970s, despite receiving external aid, the economy of Senegal has
been in decline. Almost 50 per cent of export earnings are derived from the pro-
duction of groundnuts, which account for half the cultivated land. As a result of
the absence of adequate irmigation, the groundnut crop is highly vulnerable to
seasonal changes in rainfall. The 1983 drought reduced production by over 70
per cent, with a devastating impact on the nations economy.
Sample statements: TRUE  FALSE
The Senegalese economy has improved due to external aid. B L
More than 50 per cent of Senegals cultivated land is used — —
for groundnut production. — —
The lack of adequate irrigation means that the groundnut — —
crop is dependent on rainfall. — —
Crops in Senegal are vulnerable to variations in rainfall. L B

Exercise 2

Choose a reading passage. Write questions about the passage that require your study
partner to locate specific information.
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EXAMPLE:

Automatic teller machines (ATMs) are used by credit unions, banks. and
building societies to facilitate banking transactions. They can be used to with-
draw cash, to deposit cash and cheques, and to obtain an account balance. In
order to access an ATM, clients require a PIN (Personal Identification Number).
A recent US survey showed that around 50 per cent of ATM cardholders carry
their PIN numbers with the card. This is in breach of the conditions of usage
and makes the user liable for unauthorised use of the card.

Sample questions:

What does PIN stand for?

Which institutions use automatic teller machines?

Which practice violates ATM usage conditions?

According to the passage, is it possible to purchase goods through an ATM?

Exercise 3

Ask a study-partner to select a passage, make a photocopy and delete every sixth word.
(You might decide to delete only every tenth word or, to make the task more difficult,
every third word.) Your task is to guess the missing words. Check the original passage to
see how accurate you were.

ISy

EXAMPLE:

The passage selected by your study partner.

The report reviewed three studies on the economic effects of immigraton and
found that immigration generally provides economic benefits to the naton by
increasing the size of the labour market and creating a larger pool of consumers.
However, the size of these benefits is relatively small. In conclusion, the report
argued thar although the positive economic effects may not be significant,
immigration did not have detrimental effects on the economy.

The passage you see:
The report reviewed three studies __ the economic effects of immigration
found that immigration generally provides benelits to the nation by

the size of the labour and creating a larger pool ___ consumers.
However, the size of _ benefits 1s relatively small. In , the report
argued that although ___ positive economic effects may not __ significant,
immigration did not have effects on the economy.

Exercise 4

Ask a study partner to choose a short passage (no more than 30 words).

The study partner:

e numbers each of the words in the passage and retains this copy,

e makes a second copy. again numbering each of the words. This time the letters

should be deleted and replaced with dashes. The study partner gives vou this copy.
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= EXAMPLE:
The passage sclected by your study partner:
Word Processors
A word processor has three main components: a screen or visual display unit, a
central processing unit, and a keyboard sometimes known as a data input unit.
Word processors can be used to create, edit, store and retrieve information in a
tenth of the time a manual system would require.

The copy retained by your study partner:
Word Processors

o2 3 & s 6 7 8 9 10 1 12
A word processor has three main components: a screen or visual display

131513 16 17 18 19 20 21 2 23 2
unit, a central processing unit, and a keyboard sometimes known as a

3 2% kb 28 29 300031 32 33 34 35 % 37
data input unit. Word processors can be used to create, edit, store and

38 30 20 41 42 43 43 45 46 4T 18 49 50
retrieve information in a tenth of the time a manual system would require.

The copy vour study partner gives to you.

Word Processors

i 2 3 + 5 6 7 8 9 10 11 12
—13 14 15 16 17 18 19 20 B 21 N 22 23 24
25 | —-26 27 28 29 ‘ 30 —31 32 33 34 35 36 —37—
38 39 40 41 42 43 44—45—46 47— 48 Y 49, 50

Your task.is to guess the missing words. For example, if you guess ‘and’, your partner
will tell you each of the numbers where the word appears, in this case ‘18’ and 37". Fill
them in on your copy and then take another guess, continuing until you have completed
all the gaps. To make this task even more challenging, ask your partner to remove the
title from the passage as well.

Exercise 5

You can also use Exercise 4 to increase your reading speed. Follow the same procedure
as above but, before beginning to guess, ask your partner to show you the original
passage for five seconds. The more you read (and remember!), the easier it will be to fill
in all the missing words.

To help you understand more clearly which strategies you are using, you can also do
these exercises in your first language.
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» TEST-TAKING STRATEGIES

4 Organise your time. The test paper gives you recommendations about the
amount of time you should spend on each part of the Reading section. Even if
you have not completed a task in the recommended time, go on to the next task.
Many candidates achieve low scores in the Reading section because they do not
follow this advice. Use the Sample Tests in this book to practise this skill.

4 Remember that questions may appear both before and after the readmg passage
to which they refer.

4 Read the questions carefully. Under the pressure of time and stress, some can-
didates begin tasks before they have properly understood what they need to do.

4 Try to answer all questions. There are no penalties for wrong answers.

» MATERIALS FOR FURTHER STUDY

There are many textbooks available which are designed to help you to develop your
reading strategies. You may find the following selection useful.

Abdulaziz, H.T. et al. 1989. Academic Challenges in Reading. Englewood Cliffs, NJ:
Prentice Hall Regents.

Dobbs, C. 1989. Reading for a Reason. Englewood Cliffs, NJ: Prentice Hall Regents.

Garman, M. and A. Hughes. 1983. English Cloze Exercises. Oxford: Basil Blackwell.
(This book practises gap-filling exercises.)

Haarman, L. 1988. Reading Skills for the Social Sciences. Oxford: Oxford University Press.

Nolan-Woods, E. et al. 1986. Penguin Advanced Reading Skills. Hammondsworth,
Middlesex: Penguin.

Swan, M. 1976. Understanding Ideas: Advanced Reading Skills. Cambridge:
Cambridge University Press.

Walter, C. 1982. Authentic Reading. Cambridge: Cambridge University Press.

MONOLINGUAL DICTIONARIES

Oxford Advanced Learner’s Dictionary of Current English. Oxford: Oxford University Press.
1989 4th ed.

Longman Active Study Dictionary of English. Harlow: Longman. 1983.
Collins Cobuild English Language Dictionary. London: Collins. 1987.

Longman Dictionary of Contemporary English. Harlow: Longman. 1990.

Macquarie Concise Dictionary. Sydney, Macquarie Library. 1988.
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1 had to write an essay about the advantages and disadvantages of
nuclear-power generation. The question said “write an essay for a
university teacher”. I had two main problems — I wasn't sure what
“generation” meant and I was also worried by the words “a university
tcacher”. I've never even written a university essay in my own
language.’ Chinese IELTS candidate

P WRITING TEST DESCRIPTION

In all modules there are two tasks in the Writing section.

TASK i TIME REQUIRED LENGTH

15 minutes 100 words minimum
(Modules A, B, C)

80 words minimum
(General Training Module)

Writing Task 1:

30 minutes 150 words minimum
(Modules A,B,C)

120 words minimum
(General Training Module)

Writing Task 2:

e

GENERAL TRAINING MODULE

In the General Training Module, writing tasks tend to be practical rather than academic.
You may be required, for example, to write a letter of complaint, a letter seeking
information, a statement of your study plans or a simple description of an aspect of life
in your country. Examples of General Training writing tasks are given on page 98 and in
Sample Test 4 on page 193. General Training Module candidates should pay particular
attention to the following sections in this uni}: ‘Analysing the task’ (page 58); ‘Preparing
a plan’ (page 64); ‘Collecting relevant information’ (page 67); ‘Writing up’ (page 74);
‘Checking your writing’ (page 81); ‘Diagnostic Tests' (page 94) and ‘Test-Taking
Strategies’ (page 98).

MODULES A, B, C

You are required to write about subjects which relate to the discipline areas contained in
the module you have registered for. As in the Reading section, you do not require
specialised technical knowledge to carry out the tasks. The following sample writing
tasks are designed to familiarise you with the kinds of tasks you may be required to
perform in the [ELTS Writing section.




SA e et n e

ot arnn

SAMPLE WRITING TASK 1

You should spend no more than 15 minutes on this task.

As society becomes more aware of the direct and indirect environmental costs of

refuse disposal, the recycling of urban refuse has been perceived as an
increasingly desirable and viable alternative. The diagram below shows how raw

urban refuse can be recycled.

Task: As a course assignment you are asked to write a description of
how urban refuse is sorted for recycling. Using the information in
the diagram, write a-.description of this process and the equipment

needed for carrying it out.

You may use your own knowledge and experience in addition to the information

in the diagram.

Make sure your description is:

1. relevant to the question, and

2. well organised.

You should write at least 100 words.

REFUSE SORTING

REFUSE: giass, lood, rubber, steel,
cans, ron, papef, non-terrous metals,
plaslic, wood, aluminium
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SAMPLE WRITING TASK 2

You should spend no more than 30 minutes on this task.

Scientists generally agree that the world is facing the prospect of substantial
global warming unless countermeasures are taken immediately.

conitnued on page 56
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SAMPLE WRITING TASK 2 continued from page 35

Task: As a university assignment, write a report on the likely effects of
global warming on the capital city of your country. Include what you
consider to be the priority recommendations to counter these effects.

In vour answer you should refer to information given in Reading Passages 1 and 2.

Make sure your description is:
1. relevant to the question, and
2. well organised.

You should write at least 150 words.

When vou carry out this writing task, vou will have already read Reading Passages 1 and
2 in the Reading section. During the 1ELTS test you will need to locate these passages by
looking back to the Reading section. To make it easier for you to see the relationship
between Writing section questions and Reading section passages, we have placed reading
passages directly below questions.

In Sample Question 2, Reading Passage 1 is reproduced in full, while Reading Passage 2
is onlv given in summary form.

Reading Passage 1: Effects Of Global Warming

Although the term ‘global warming’ has become increasingly familiar to the general
public. a recent survey carried out by the Chinchilla Institute for Environmental Studies
clearly demonstrates that the full implications of the term are far from understood.
As long as public awareness remains so low, the political momentum required to deal
with the potentially devastating consequences are unlikely to come about.

Over 80 per cent of the people interviewed in the Chinchilla Survey were unable to
indicate any of the effects of a worldwide rise in temperature. Even more disturbing
was the very small proportion of respondents (7.4 per cent) who felt that their lives
would be directly affected by global warming during'the next 20 years.

This indifference is in stark contrast to the concerns voiced by the team of pro-
fessionals who conducted the Survey. Team Leader Professor Ernest Wong stated that
we should all expect to experience significant lifestyle changes as a result of the
effects of global warming. In detailing the likely effects, Professor Wong emphasised
that the climatic changes caused by a rise in global temperature of only 1°C would
result in enormous changes.

Primary among these changes would be the rise in sea level as a result of the melting
of the polar icecaps. The consequent 30 centimetre rise in sea levels would have
catastrophic consequences for low-lying coastal areas. The very existence of countries
such as Bangladesh would be threatened in this scenario. Indeed, few coastal cities
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would entirely escape severe flooding and damage to their infrastructure. Although
considerable debate surrounds the accuracy of Professor Wongs predictions, those
who share his pessimistic scenario insist that governments must respond to this
challenge by investing in coastal defence.

Even inland areas will not be able to avoid the consequences of global warming.
Changes in the rainfall pattern are likely to result in unprecedented flooding and
desertification, both of which will impact on agriculture throughout the world.

In a recent interview, Professor Wong illustrated these points with dramatic effect.
Chinchilla itself, a medium-sized provincial city at the centre of one of the country’s
major rice-growing areas, would, he claimed, be profoundly affected. Although,
given its elevation and inland location, the city would not suffer from coastal
flooding, the possible reduction in rainfall would jeopardise the region’s economy.
Chinchilla depends on its twice-yearly crops and on the employment provided by
the recent establishment of a car-assembly plant and other engineering enterprises.
Wong estimates that a 1°C rise in temperature would result in a 10 per cent reduc-
tion in the average annual rainfall. The reduced flow of the Alata River, the principal
- source of supplementary irrigation for the paddy fields in Chinchilla County, would
threaten the viability of rice-growing in the area. In addition, the decrease in the
capacity of the Barakoo Lake, whose waters supply the driving force of the turbines
in the Upper Barakoo Hydro-electric Station, would cut the region’s electricity-
generating capacity by up to 30 per cent.This would have obvious effects on the
region’s industrial base and employment levels.

In concluding his interview, Professor Wong left his audience in no doubt about the
urgency of the problem. ‘Unless we plan for the future — and I believe that grassroots
education must be a critical part of that process — we will not see the necessary
mobilisation of forces at local, regional, national, and international level that are
cssential to face this issue — the issue of the 21st century’

READING PASSAGE 2 (summary)

Reading Passage 2 provides an account of the predicted effects of global warming on
low-lying island nations in the Pacific Ocean. Statistical data are presented which detail
anticipated changes in sea level and prevailing wind and rainfall patterns. A graph shows
the predicted changes of 1°C, 1.5°C, and 2°C rises in average temperature.

SAMPLE WRITING TASK 3

You should spend no more than 30 minutes on this task.

Increasingly large numbers of students are seeking to pursue their higher
education in other countries. Clearly, the benefits are perceived to outweigh the
inevitable difficulties involved.

continued on page 58
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SAMPLE WRITING TASK 3 cortinued from page 57

Task: As a course assignment you are asked to write a brief paper
discussing the advantages and disadvantages of studying abroad.

Use information from the reading passages, and your own knowledge and
experience.

Make sure your description:

1. is relevant to the question;

2. is well organised;

3. clearly expresses your point of view.

You should write at least 150 words.

You will need to locate relevant reading passages in the Reading section of the test paper.
Again, we have placed these passages (in summary form) directly below the task.

READING PASSAGE 1 (summary)

The passage describes the results of a research study carried out at a British university,
examining the attitudes and experiences of students from 15 foreign countries, including
the United States, the Peoples Republic of China, and Nigeria. The passage lists student
perceptions of the benefits and difficulties associated with their study in Britain.

READING PASSAGE 2 (summary)

The passage examines various data, in the form of tables, relating to the outcomes of
study in the United States by a sample group of 100 tertiary students from Thailand. It
presents figures for successful completion of degree and subsequent employment.

_WRITING STRATEGIES = <
Each time you carry out an [ELTS writing task you should follow a five-stage procedure:

4 Stage 1: Analysing the task

4 Stage 2: Preparing a plan

4 Stage 3: Collecting relevant information
4 Stage ¥ Writing up
A

Stage 3. Checking your writing

STAGE 1: ANALYSING THE TASK

Do not start writing immediately. It is essential that you take at least two minutes to
make sure that you fully understand what is required by the task. To do this you must
answer three questions:

58%.  IELTS: STRATEGIES FOR STUDY '




e o 8 M e T s heu S e s e T A s ek kT 48 Do s b e ke s bt

e What is the question?
Who is the audience?

e What are the task requirements?

What is the question?

The task description may be quite long. The critical first step, therefore, is to locate the
question itself. This is usually printed in bold type.

Tl il g E s L . X - L
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Locate the questions in Sample Writing Tasks 1—4 on pages 55 and 56.

Having located the question, you must then identify its topic and purpose.

Topic

what the question is about

Purpose = the information you need to give about the topic

[ EXAMPLES:
topic —_— ¥ < purpose

How are @ produced?
Where am@ produced?

topic purpose

Note that both questions have the same topic, but different purposes.

In the following examples, the topic of each question has been circled.

[ EXAMPLES:

1. Are(negotiation skills)cri[icalén business administration? )

2. How are(applications for immigration to Canada)processed?

3. Are(traditional architecture and modern technology) compatible?

4. What are the stages involved in{the production of cheese?)

5. What are the factors which contribute to(anxiety in high-school students?)

6. What are the factors which contribute [o(anxiety in tertiary studen[s?)

Like the title of a passage or of a book, the topic tells you what the question is about. In
question 1 the topic is ‘negotiation skills in business administration’. The question is
about negotiation skills in business administration, not negotiation skills in politics or in
foreign trade. The topics in questions 5 and 6 are similar. Both deal with anxiety in
students, but question 5 refers to high-school students, whereas question 6 refers to
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tertiary students. Candidates who fail to identify the topic clearly will write irrelevant
material and score badly.

If you are not sure of the meaning of the topic words in the [ELTS test, you should re-read
the passages. These passages may give definitions, explanations, or examples of the words.

TASK 2*

Circle the topic words in the following questions. The first one has been
done for you as an example.

EXAMPLE:

What are the arguments used to justify or oppose thq@r_opical logging
mgustry? )

1. What are the factors which are related to academic success in high-school
students ?

[

‘What kind of listening challenges do overseas students face in tertiary
education? What recommendations would you offer?

3. Do the advantages derived from the use of chemical preservatives in food
processing outweigh the disadvantages?

4. Do the benefits of study abroad justify the difficulties? What advice would
vou offer to a prospective student?

5. Should the laws which prohibit the sale and consumption of heroin be
applied to tobacco? ‘

Having identified the topic, you must also ensure that you clearly identify the purpose of
the question, by asking yourzelf: “What does this question require me to do?” Candidates
who fail to identify the purpose clearly will write irrelevant material and score badly.

Note that, although the following questions have the same topic, they require you to give
different answers. In each question the words indicating purpose have been underlined.

1. What are the stages involved in the production of cheese?

2. In what ways has the production of cheese changed over the past 30 vears?

3. How is hvgiene ensured in the production of cheese?

4. How does the production of cheese contribute to the Greenhouse Effect?

5. What role does cheese production play in the rural economies of Eastern Europe?

Identifying topic and purpose will help you in preparing an essay plan (see page 64).

“60% 4" “TELTS: STRATEGIES FOR STUDY



past 20 years? and ‘How far does a knowledge of statistics contribute to success in
tertiary study? require an answer expressed in terms of degree: for example, ‘The diet
of Melanesians has changed to a great extent/very significantly/ minimally/not at
allVetc..

Questions requining an answer expressed in terms of degree can be asked in many different
wavs: 1n all of the following examples, both the topic and the purpose are very similar.

IS EXAMPLES: |
1. To what extent is a knowledge of statistics indispensable for study in tertiary
institutions? '

How far does a knowledge of statistics contribute to success in tertiary study?

W

To what degree is a knowledge of statistics useful in tertiary study?

4

‘A knowledge of statistics is indispensable for study in tertiary institutions.’
Discuss.

5. What level of statistical knowledge is necessary for tertiary study?

These questions cannot be answered with ‘yes’ or no’. In order to answer them, it is
useful to translate’ them into questions which can be given a ‘yes' or 'no’ answer. This
will help in the next stage of writing: preparing a plan.

05>  EXAMPLES:

To what degree is a knowledge of statistics useful in tertiary study? = Is a
knowledge of statistics useful in tertiary study?

To what extent has the diet of Melanesians changed over the past 20 years? =
Has the diet of Melanesians changed over the past 20 years?

To what extent is environmental damage irreversible? = Is environmental damage
irreversible?

How necessary is media censorship in a modern society? = Is media censorship
necessary in a modern society?

TASK 5*

Translate the following questions into ‘yes/no’ questions.

To what extent has the traditional male role changed in the past 20 years?

2. To what degree are coronary diseases preventable?
3. To what extent is diet a contributory factor in stomach and bowel tumours?
4. How acceptable are the risks involved in genetic engineering?

5. To what extent will migration from the developing world to the developed

world become a social and political issue in the 21st century?

6. To what extent should the decision to suspend a life support system rest
with a doctor?
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There is no right or wrong answer to this type of question. During Stage 3 (‘Collecting
relevant information’), you will examine the evidence for ‘yes’ and the evidence for ‘no’
and draw an appropriate conclusion.

Translating instructions into questions

Some IELTS writing tasks may contain instruction words, rather than questions.
Examples of instruction words include ‘describe’, ‘discuss’, ‘evaluate’, ‘analyse’, ‘consider’,
‘'make recommendations’, ‘explain’, ‘write a report’. This method of task presentation is
particularly common in tertiary study.

IS EXAMPLES:

Describe the stages by which crude oil is refined into petroleum.

Write a report for your sponsoring agency describing the English-language skills
overseas students require. Make any recommendations you feel are necessary.

Analyse the effect of wage increases on inflation.

This method of presenting tasks is simply another way of asking a question. You need to
‘translate’ the instructions into questions.

[S EXAMPLES:
Describe the stages by which crude oil is refined into petroleum. = What are the
stages involved in the refining of crude oil into petroleum?

Essay-writing skills are essential in tertiary education. Discuss. = Is a knowledge
of essay writing necessary for students in tertiary education?

Analyse the effect of wage increases on inflation. = How do wage increases
contribute to inflation?

s
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Translate the following instructions into questions.

1. ‘Nuclear deterrence has saved the world from war.” Discuss.

2. ‘The dominance of black people in US sport is due to sociological rather
than physiological factors.” Discuss.

3. Describe the ways in which relative costs have created terraced farming in
Japan and extensive farming in Canada.

4. Explain why climatic conditions resist predicuon.

Who is the audience?

The Writing section assesses your ability to carry out academic writing. The audience,
therefore, will generally be a university teacher. You may also be required to write a brief
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report for an agency such as a sponsoring authority or a university administration. The
writing tasks tell you the audience you are writing for. (See Sample Writing Tasks on

pages 55 1O 58.)
In Modules A, B and C, it is unlikely that vour audience would be a friend, relative or
nrivate individual. As a result, your writing style should be appropriate to a formal

sudience. You should not refer directly to your audience as you would in a letter, e g.
‘Dear Sir’; To Whom it May Concern'’; ‘To the X Sponsoring Agency’, etc.

What are the task requirements?

These reflect academic writing requirements. You must

e answer the question set by following the task instructions exactly
e produce the required minimum number of words (100/150)

e use the information sources indicated in the task:
passages in the Reading section;
diagrams or notes in the Writing section;
vour own knowledge and experience.

Do not go on to Stage 2 until you have thoroughly analysed the question.

STAGE 2: PREPARING A PLAN

When you have analysed the task (by understanding the topic and purpose of the
question, the intended audience, and the task requirements), you are ready to prepare a
plan. In a 15-minute task this should take about two minutes and in a 30-minute task
about four or five minutes.

The analysis which you have made of the question’s topic and purpose forms the
framework of your plan.

How to write a plan:
1. Write the topic at the top of the plan. This will help to focus your planning.
2. Write the word ‘introduction’.

3. Use your analysis of the purpose to provide the key ideas that will form the basis of
your answer. '

4. Write the word ‘conclusion’.

[ EXNAMPLE:

What are the stages involved in the refining of crude oil into petroleum?
PLAN

| £ ef/}(/}(da« 001 crade ol inty /755/‘0/@«#(
‘ nlroductlion;

\ stage 7:

continued on page 65
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continued from page 64

J’@@e 2
J’@@e 3.
J’tadae 7

00/(0%(&/'0/(,'

In this example the key ideas are stages in a process. In other essay plans they might be
problems, advantages and disadvantages, benefits and risks. Note that, before you have
collected your information, you do not know how many stages, problems, advantages, etc.
you will find. 1t is useful, therefore, to keep your plan open. As a general rule, you should
expect to find at least two or three stages, problems, advantages, etc. To remind yourself
that there may be more, use a question mark in your plan, as in the example above.

Note that all plans must include an introduction and a conclusion. The writing of
introductions and conclusions is discussed in Stage 4.

EXAMPLE:

What are the advantages and disadvantages of banning the use of private motor vehicles
In city centres?

PLAN

B. a’(’”}(f Lhe use 001 //‘/2/-& Lo molor veticlos iy 0/'2/} cenlres

wlroduclion:

advarlage 7: |
aﬁaatad@e 2
acémf(tad@e 3:
adrartage %

//‘:Vddfd/(tafze 7
a//&aa{faf(ta;«e 2
a//&acéaf(ta;«e J:

i a//&aﬁaatad@e 2.
|

cone zﬁmm'
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[3® EXAMPLE:
To what extent is a knowledge of statistics essential for study in tertiary institutions?

PLAN

Krnowledpe of stalictios ix Lertiary institutions |
inlroduc Cion;:

cential?

e, reason 7
yeS: reason %

JES: reason %

cssentlial?

7o reason 7 |
no: reason 2;

no,; reason 7

conelusion:

= EXAMPLE:

Write a report describing the benefits and risks associated with the use of air-
conditioning in hospitals. Make any recommendations you feel are necessary.

PLAN

Uese af a/k—oa/rcﬁ/b/(/)y " éa&;ﬂxfa/@
inlroduc ion:
/e/(af/t 7
/a/(ef/t 2
' /e/(af/t 7
ok 7

wih 2
rich 7

conclusion = recommendalion 7

recommendalion 2

recommendalion 7
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This kind of plan is useful for comparing and contrasting points of view.

- TASK 7

SOPUENEPRE TSNP -t IR . SR S S S SO SOOI ORISRV P SRR A SO

Analyse the following questions and prepare plans.

1. To what extent is the use of animals in scientific research acceptable?

2. ‘The dominance of black people in US sport is due to soc101001cal rather
than physiological factors.” Discuss.

3. Should the same laws which prohibit the sale and consumption of heroin
be applied to tobacco?

4. Do the benefits of study in a foreign language justify the difficulties? What
advice would you offer to a prospective student?

5. Write a report for your sponsoring agency describing the English-language
skills overseas students require. Make any recommendations you feel are
necessary.

6. In what ways has information technology changed work and working
practices in the past 10 years?

7. To what extent should economic planning be influenced by the need for
environmental conservation?

8. 'Foreign-language instruction should begin in kindergarten.’ Discuss.

STAGE 3: COLLECTING RELEVANT INFORMATION

The writing task instructions tell you the sources of information that you must use as
well as the sources which you may use. There are three potential sources:

e the passages in the Reading section
e diagrams in the Writing section

e your own knowledge and experience.

Collecting information from these sources may take up to two minutes in a 15-minute
task and up to five minutes in a 30-minute task

Using Information from Passages in the Reading Section

The following example shows how a plan is used to guide your search [or relevant
information from the reading passages. The reading passage is presented before the
writing task, as in the IELTS test.
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Reading Passage 1: Language Skills for Tertiary Study

Undergraduate study in a tertiary institution requires the raprd mastery of a number
of skills.

Perhaps most challenging is the set of skills required to produce a written assignment,
the most common means by which student learning is assessed. This demands a
critical evaluation of a potentially large amount of required reading. The production of
a coherent text which responds adequately to the assigned task and which adheres to
the required academic conventions, both in terms of style and presentation, is a
daunting task for both native-speakers and non-native-speaker students.

The reading required to perform writing tasks requires a set of effective strategies with
which many students may be unfamiliar. The texts themselves may vary greatly in
both content and style from discipline to discipline but all require the same critical
analysis of conceptually sophisticated material.

Similarly, the experience of speaking in seminars and tutorials will almost certainly be
a new experience for most undergraduates. Again, students are expected to critically
evaluate issues and to contribute to the discussion or analysis. Participation in these
discussions often forms part of a students course assessment and those who fail to
express themselves may gain lower grades.

Many students find the experience of attending university lectures to be a confusing
and frustrating experience. The lecturer speaks for one or two hours, perhaps illus-
trating the talk with slides, writing up important information on the blackboard,
distributing reading material and giving out assignments. The novice lecture-listener
sees the other students frantically scribbling and wonders what to write. Should you
write down everything? Is it necessary to do a course in shorthand? What do you do if
you don't understand a new idea? What do you do if you can't even understand the
words? How is it possible to concentrate for such a long time? Very often the student
leaves the lecture with notes which do not capture the main points and which become
hard even for the student himself 10 understand.

Most institutions provide courses which assist new students to develop the skills they
need to be effective listeners and note-takers. If these are unavailable there are many
useful study-skills guides which enable learners to practise these skills independently.
In all cases it is important to tackle the problem before embarking on your studies. If
you leave it until after your course begins, you may find that vou are not able to study
and to learn how to study at the same time.

It is important to acknowledge that most students have difficulty in acquiring the
language skills required in tertiary study. One way of overcoming these difficulties is
to attend the language and study-skills classes which most institutions provide
throughout the academic year. Another basic strategy is to find a study partner with
whom it is possible to identify difficulties, exchange ideas and provide support.

IELTS: STRATEGIES FOR STUDY
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The acquisition of effective language and study skills is a process which continues
throughout undergraduate life and is itself a fundamental component of a university
education.

SAMPLE WRITING TASK

You should spend no more than 30 minutes on this question.

Task: Write a report for your sponsoring agency describing the English-
language skills overseas students require. Make any recommendations
you feel are necessary.

You should refer to Reading Passage 1. S

Using your plan as a guide, locate relevant information from the reading passage and
enter it in the plan below.

IS EXAMPLE:
PLAN

Erda/?&é—/éz@aaadw skitle orerseas students require
L reoduc Lion,

k7 a/ﬁ/?/}gf af&éa/(/r(el(lif’
K2 /‘eacé}ga/c/‘/f/ba/f/ waféat/}(;«

K3 lstening to bectures/ taking notes

recommendalions;
7. do course Jefaﬁe starting

2. attend /zzzy«af\e classes c/a/‘/}y cowrse

3. find J’tac{y /oa/‘t/re/‘

conclusion:
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When vou use information {rom the readihg passage, you must express this in your own
words. Do not copy word for word from the reading passage. Copying other peoples
words and ideas and presenting them as il they were your own is known as ‘plagiarism’.
In tertiany institutions and in [ELTS, this may result in a student failing to receive a mark.

To use information {from a passage:

1. Underline the part you want to refer to

(5 EXAMPLE:

Most institutions provide courses which assist new students to develop the

skills they need to be effective listeners and note-takers.

b

Make brief notes without looking at what you have underlined

ot ixslitutions — courses Hietenng// wote-taking skitle)

3 Check by re-reading that the information is correct

A_p

WTite vour own sentences based on the notes you have made.

[ here are courses iy ﬂ&te/(/}ga« and wt&-ta,g/}ga« kil at most ixstitalions

In teruary study vou are always required to state the sources of your information. In the
[ELTS test most of your information may come from the reading passages. Provided the
information is expressed in your own words, it is not necessary to state the sources every
time. You may, however, decide to do this to show your awareness of the convention.

The verbs ‘state’, ‘claim’, and ‘argue’ are commonly used when quoting sources of
information. ‘State’ is the most neutral way of quoting: it is a more formal equivalent of
‘say’. The use of the verb ‘claim’ implies that not everyone may agree, e.g. ‘The writer
claims that an Oxford degree has more status than a degree from Harvard. The verb ‘argues’
is used to describe an idea which a writer puts forward, e.g. ‘The article argues that the
risks to health from the hole in the ozone layer are minimal’

i s B T T R S R S T

Using strategies 1-4 described above, rewrite in your own words the
following information from the passage ‘Language Skills for Tertiary
Study’. Try to write at least two different versions.

‘In all cases it is important to tackle the problem before embarking on your
studies.’
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TASK 9*
You are required to write a report to your sponsoring agency describing the
accommodation problems faced by foreign students in Britain. In your
answer you decide to use the recommendation contained in paragraph
one of the reading passage below. Rewrite this recommendation in your
own words.

Student Accommodation (extract)

Most large tertiary institutions in the UK provide on-campus accommodation,
usually in the form of single or double rooms. Each room is equipped with a
bed, a wardrobe, a writing desk and a chair. Rooms generally do not include
private bathrooms and toilets as these facilities are usually shared. Charges
(which may also include canteen meals) are generally subsidised and represent
a significantly cheaper option to renting a room or flat in the private sector. As
a result of its convenience and cheapness, this type of accommodation
represents a popular option for students. Although the situation varies {rom
institution to institution, on-campus accommodation is generally limited, with
demand far exceeding supply. Students wishing to obtain a room in a college
or university should apply as early as possible in the year before taking up
their studies abroad.

As an alternative to on-campus accommodation, the UK rental sector offers a
wide variety of options. These include houses, flats, bedsiiters and hostel
accommodation. Newspapers carry regular advertisements offering these types
of accommodation as well as offers to share accommodation with other
tenants. In most cities and large towns, however, rents are generally high
and also require the payment in advance of a substantial deposit. Students
wishing to rent a room in a shared flat should expect to pay the equivalent of
USS$80 per week. You should also bear in mind that rental accommodation

may be unfurnished and will require a considerable initial outlay of money

to furnish.

Using information in diagrams

Some writing tasks may require you to draw information from diagrams, tables or lists
which appear in the Writing section.
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= ENAMPLE:

Task: As a class assignment you have been asked to write about the use of
diskettes. Write three or four short paragraphs setting out the procedures
for copying from hard disk to diskette.

—

nstructions for Copying from Hard Disk to Diskette ;
Place diskette in disk drive A
Make sure disk drive door is shut \
Keyin 'Esc T S
Type in ‘A: file name’ !
Press ‘Enter’ key

S L

Remember to remove diskette.
L

In this tvpe of task the relevant infoimation is provided and your answer must include
all of this information. You may use extra information based on your own knowledge
and experience but this is not required.

Note that information in diagrams, tables and lists is often presented without articles.
When vou write up this information you must include the missing articles.

[S> ENAMPLE:
Place diskette in disk drive A = The diskette should be placed in disk drive A.

Using your own knowledge and experience

I you are able to use your own knowledge and experience in a writing task, you should
make sure that this information is relevant and integrated into the plan.

[S5 - EXAMPLE:
Task: To what extent is the commercial exploitation of virgin wilderness
justified by the need to obtain primary resources?

In answering this question, a candidate produced the following plan, drawing
material from the reading passages.

Commercral, e/a/a/a/fa Lion 00[ W/’;@/)r witderness/
need Lo oblark resouwces

 intradac lion;
/'ayt/f/ég/; — yeS, reason 7 /Mw&/w exlensire e/rr/a/a;medf

48, reason 2. income faﬁ poor nalions

|
. JeS, 1easn 7
|

continued on page 73
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continued from page 72

— 10, reason 7: irreparable damage
70, reason 2: danger (o ecasystem

x0, reason 7

conclusion:

Using the plan as a guide, the candidate decided to add more information based
on her own knowledge and experience:

Commercial exs/a/wfa Cron 00[ W/';a«/}( witderness)
need Lo oblark resources

mtlroduction:

/'«J’t/f/é/; — yes, reason 7. /7/‘0#/2/6& exlensive m//?;dumwt
g, reason 2 imeome foﬁ P00 naLIOAS

428, reason 3: with f”‘/ mandgement can reverse z/malw,
es. ﬁzfoﬁwtat/bfr

— #0, reason 7. /)*/‘e/aﬁaf/e (/mafze
10, reason 2: danger o ecosysten, e.g. Artarctic mirikg |

0o, reason 3; resources 01/}(/89/ st have Umits

conclusion: needs dwoa/ ma/radwm/rt and Emits i

In adding information to your plan, you should not describe your personal experiences.

[ EXAMPLEL:

By referring to the diagram below, write a description ol airline emergency
procedures. You may use your own knowledge and experience.

AIRLINE SAFETY INSTRUCTIONS

Before take-off In emergencies

read safety card in seat pocket If aircraft decompresses

extinguish cigarettes

check location of emergency exits i )
place oxygen mask over mouth and nose

check location of life jackets In the event of an emergency landing

remove shoes

place head on knees
place hands over head
do not leave hand luggage in aisles await instructions

During the flight

keep seat belts fastened at all times
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In answering this task you might choose to draw on your own knowledge and
experience. You might, for example, write:

‘Pusscngers should read the emergency instructions so that they are fully prepared in the event

of an emergency.”’

You must not include personal information, as the following writer has done:

‘Passengers should read the emergency instructions. [ have noticed, however, that most people

do not do 1t. I remember once when [ was flying from ...~

STAGE 4: WRITING UP

In tertiary writing, all essays should begin with an opening paragraph (an introduction),
which may include a:

=

setting (background information)
statement of purpose
definition of key terms

summary of main points

EXAMPLE:

velting 5 “ Since World War Il popular American sports such as Baseball, Basketball

and Field and Track have seen the qualitative and quantitative domi-
nance of blaelg(Afro-American) athletes. The purpose of this essay is to

deffintion

——purpose

examine the relative importance of the sociological and physiological
factors which have contributed to this phenomenon. It will be argued
a 1t ive evi sl 1 i
;h t, desph‘ehso;ne [en'tan e evidence of phys ollog cal d1fferen§es, [.kIe sunmary
“,' - .
actors which determine black pre-eminence in sport are primarily¢—/,

sociological. .
° Introduction to an undergraduate sociology essay /0//(&3"

All [ELTS writing tasks should also begin with an introduction. Because these writing
tasks are relatively short, in most cases it is only necessary to write a one- or two-
sentence summary of the main points contained in your plan. This is your introduction.

=

EXAMPLES:

There appear to be both sociological and physiological factors which account
for the dominance of black athletes in some American sports.

To copy from hard disk to diskette, the following procedure should be used.
There are four stages involved in the refining of crude oil into petroleum.

Although air-conditioning has clearly established benefits, it also introduces an
element of risk.
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Write introductions for the following questions.

1. Write a report to your sponsoring agency describing the accommodation
problems faced by foreign students in Britain. Make any necessary
recommendations.

2. How far does a knowledge of statistics contribute to success in tertiary
study? ' ‘

3. Write a report for your sponsoring agency describing the English-language
skills overseas students require. Make any recommendations you feel are
necessary.

4. Should the same laws which prohibit the sale and consumption of heroin
be applied to tobacco?

Writing up the main points

Each of the main points in the plan should form the basis for a paragraph, as in the
example following.

PLAN

ﬂ;/?&éf—%z/(da«acye kil /‘e/ya//"a{ ”/a”“ orerseqs sludents |

. , |
inlroduclion, :

skit7: wribing assipaments

kil 2 /‘eaz//}ga/a/‘/t/aa/@ waéab‘/)ga
skitl3: .s;oeaf/}rda /v seminars) tuloriale
itV ﬂ[s’te/r/)ga lo /wt«ﬁw/ta/g/}ga roles ‘ '

recommendalions; !
7. do course Je,fa/‘e/ sterting ;
2. atlend /a@aaaﬁe classes z{zw}ga course
3, frnd .S’tac{f partrer

conclusion.

Sample write-up of introduction and first main point:

Orerseas .S’tqc{e’//rl%’ whose f//’ﬂs’t /a/gaaad% s not f;(da/?ﬁr’/f face a namber 00[ /a/gaaada&-/‘e/afa{
c/éa/&/ye\s’ n te/‘t/év‘f J’tm{% 74 /"ef reed Lo have effe/ct/be wrrting, rweﬁ}% .s;oeaf/)y and
ﬁ&te/(/)rda slra fqﬁ/é\f’,

continued on page 76
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continued from page 73
A //te"t/'aﬁdﬂ’ oSS /* e7“/;‘ e Students Lo wrte 0/062/‘% and a/‘/t/ca/éa (ki irvolyes not
Mé‘ @ commard of Che /Mﬂ “lge Sps Lem, but alko an ander ytal%kﬂ ”0[ the comentions df

academic w/‘/tx)gl,

Strategies for writing paragraphs:

1. Begin each paragraph with a summary sentence — a sentence which contains the *
main point of the paragraph. |

2. Continue the paragraph by giving more information about the main point. This
might involve: giving an explanation; an example; a reason; additional detail. ‘

[  ENAMPLE: _ |
Summary All tertiary courses require students to write clearly and critically. This

sentonce involves not only a command of the language system but also an under-

. . e )
standing of the conventions of academic writing, €™———u____ addtiomal deta’ ;

+

TASK 11*

Using the plan on page 75, write the paragraph about ‘reading/critically
evaluating’. You should refer to reading passage 1 on page 68. |

TASK 12*

Read the following question and then, using the plan below, write a
summary sentence for each of the main points contained in it.

Task: How far should society’s economic needs form the basis of university

curriculum?
PLAN
fao/_étf & Leonomic Needs/U, /(/Efe/‘&’/fdw Currizalane
inlreoduc Lion:
should 0[0/‘/:' the basie

45, reason T: Crarn poung /eo//e 0‘0/‘ e/r(//odzme/(t
reason 2 éeé national economy Lhrough research

1o, reason 7. socrely fas 1mpor-Lant nox-economic reeds — medizive, baw ele.
reason 2: educalion should Leack how Lo Uhink
reason 3;  needs of em/a/odzme/(t czm’ta/(téﬁ aéagx}(/@

conclusion: Educalion shoull serve sociely, Lconomii needs important, bul ot Che
w(é; smportant reed,
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'TASK 13*

By using the plan below and by drawing relevant information from the
reading passage on page 71, write the first three paragraphs of your
answer to the following question.

Task: Write a report to your sponsoring agency describing the accommo-
dation problems faced by foreign students in Britain. Make any
necessary recommendations.

PLAN

Accommodation 010/‘ /5/4@7/( Students

mlroduction;
/aﬁa//im 7 Umited on-campus accommodation

/fa//im 2: /4/;,4 rente
//‘azf/im 3. //‘0/7&/‘% afte/( Mfa/‘/{/&/t«w/

recommendalions;

7 50/74 ea/‘{? fa/‘ on-campus accommodalion
2 [f/}(/ a group Lo share with

conclasion:

Linking ideas

You need to make sure that your reader can follow your ideas. In order to do this, each sen-
tence should follow logically from the previous sentence and each paragraph should relate
logically to the one before it. You can make sure your reader understands the relationship
between the sentences and paragraphs in your essay by using ‘marker’ words and phrases.

Markers of Time Relationships

First ... At this point ... In the first stage/phase ...
Next, ... After X ... In the second stage/phase ...
Then ... Finally, ... In the final stage/phase ...

These are appropriate for describing a procedure where each step follows the previous
one.

4

Markers of Main Points

Firstly, ... Another X ... One reason/advantage, ...

Secondly, ... Furthermore, ... Another reason/advantage ...

Thirdly, ... In addition, ... A further reasornv/advantage ...
Moreover, ... The final reason/advantage ...
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These are appropriate for listing things such as reasons, advantages and disadvantages,
nsks and benefits.

Markers of Cause and Effect

As a result, . Dueto ...
Consequently, ... Because of ...
Therefore, ...

Markers of Contrast and Comparison

Stmilarly, .. In contrast, ...
In the same way, ... On the other hand ...

You will find it useful to refer to the section ‘Understanding Relationships in Passages’
on page 17.

Writing a conclusion

Essavs should not fimish abruptly with the last main point. The final paragraph should

provide a conclusion. The conclusion should give a sense of unity to your essay by
making a general statement about the topic. In the IELTS, a short conclusion ~ perhaps
only one or two sentences - is appropriate.

[  ENAMPLES:

In conclusion, although there is some evidence for the role of physiology in
determining the dominance of black athletes in some American sports, socio-
logical factors appear more influential.

At this point, the procedure for copying from hard disk to diskette is complete.

Having completed this fourth stage, the final product - refined petroleum - has
been obtained.

Provided the above recommendations are adopted, air-conditioning in hospitals
is both safe and beneficial.

> TASK 14

Write a conclusion for the following questions:

1. Write a report to your sponoring agency describing the accommodation
problems faced by foreign students in Britain. Make any necessary
recommendations.

How far does a knowledge of statistics contribute to success in tertiary study?
Write a report for your sponsoring agency describing the English-language
skills overseas students require. Make any recommendations you feel are
necessary.

4. Should the same laws which prohibit the sale and consumption of heroin
be applied to tobacco?
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Expressing your point of view
In some writing tasks you may be instructed to express your point of view clearly. To
meet this requirement, you should:

e decide what your opinion/viewpoint is

e provide relevant evidence from the reading passages

e clearly indicate your viewpoint, particularly in the conclusion.

[ EXAMPLE:
Task: To what extent should smoking be restricted in public places?

In writing the essay, make sure that:
1. your point of view is clearly expressed, and

2. your argument is supported by relevant evidence from the reading passages.

Sample conclusions:

In view of these reasons, smoking is unacceptable in public places and must
be banned.

Given the importance of personal liberty, smoking should not be banned in
public places.

There is, in short, no alternative but to ban smoking in all public places.

In conclusion, smoking should be allowed in outdoor areas, but banned in
enclosed public spaces such as restaurants and cinemas.

In expressing your point of view, do not use phrases such as ‘I think’ or I believe’, as
these are not conventionally used in academic writing.

Writing-up ‘procedures’
In the IELTS, the information which you need in order to describe a procedure may be
given in the form of a table, diagram, or list.

In order to write up this kind of information, you should first underline the verbs.

[ EXAMPLE:

AIRLINE SAFETY INSTRUCTIONS

Before take-off " In emergencies

read safety card in seat pocket If aircraft decompresses

extinguish cigarettes

check location of emergency exits ‘
place oxygen mask over mouth and nose -

check location of hfe jackets In the event of an emergency landing

remove shoes

place head on knees
place hands over head
do not leave hand luggage in aisles . await instructions

During the flight

keep seat belts fastened at all times

C—
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After underlining the verbs, you should then {ind subjects for them. Note that several
alternative subjects may be possible. In the first example below, the verb ‘read’ could
have three alternative subjects: the safety card’, ‘you’ or ‘passengers’.

= ENAMPLES:

Verbs Possible Subjects

read the safety card/vowpassengers
check location of emergency exits/you/passengers
check location of life jacketv/vou/passengers
keep (fastened) seat belts/yow/passengers

(not}leave hand luggage/yowpassengers
extinguish clgarettes/you/passengers

place oxygen mask/you/passengers
remove shoes/you/passengers

place head/youwpassengers

place hands/you/passengers

await instructions/you/passengers

The subject you choose will determine whether vou use the active or passive form of the
verb.

[  EXAMPLES:

Passengers should read the safety card.
You should check the location of emergency exits.

Seat belts should be kept fastened a: all times.

TASK 15*

Choose subjects for the verbs in the Airline Safety Instructions on page
79 and write complete sentences.

When writing up a procedure, you should remember to use appropriate markers in
order to link the stages of the procedure. Compare the sample answer below with the list
of Airline Safety instructions on page 79.

Sample answer:
lt is essential that passengers follow a number of regulations before and during flight
and in the event of emergencies.

Before take-off, passengers should read the safety card in the seat pocket. They should
also check the location of the emergency exits and the life jackets.

During the flight, seat belts should be kept fastened at all times when passengers are
seated. Hand luggage must not be left in the aisles.
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The following regulations apply in the case of emergencies. If the aircraft decompresses,
cigarettes should be extinguished immediately and oxygen masks should be placed over
the mouth and nose. In the event of an emergency landing, passengers should place
their heads on their knees and their hands over their heads. They should then await
instructions.

Failure to observe these instructions places all passengers at risk.

TASK 16*

Using the diagram on page 55, describe the procedure and equipment
used to sort refuse for recycling. Write at least 100 words.

Points to remember in writing up

1. Contractions such as ‘mustn’, ‘can’t’, it'll’, and ‘haven’ are inappropriate in academic
writing. In the IELTS test you should use uncontracted forms (‘must not’, ‘cannot’, etc.).

2. IELTS writing tasks require you to write complete sentences and paragraphs. You
must not write a list of numbered points, as in the following example:

Before take~aff passenpers shouli;

a, read the Mf&{y card

b, check the bycation 0f the emergency ex/ts
¢. cheek the brcation 0f the %‘e /'aafedf

3. If your handwriting is large, you may find there is not enough space to write the
minimum number of words. Practise writing the required number of words in
the space provided in the Sample Tests, remembering to begin each paragraph on a
new line.

4. Examiners may unconsciously be influenced by the presentation of the writing, just
as lecturers and tutors often are when they assess academic writing. Write as neatly
and clearly as possible.

STAGE 5: CHECKING YOUR WRITING

This final stage should take no longer than two minutes.

Make sure you check your spelling and grammar. Mistakes can often be corrected by
quickly checking through after you have finished writing. If you are in doubt about the
spelling of a word or the accuracy of your grammar, try to choose a synonym or
grammatical structure which you know is correct. The Diagnostic Tests on pages 92 10
97 will help you to identify weaknesses you may have in grammar and spelling. You
should pay particular attention to those areas when checking your writing.

UNIT 2 Writing
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fs the writing relevant to the task? Does the essay directlv respond 1o the task?

\
Do grammatical and spelling mistakes occur often and make the essav difficult
o read?

The following section examines each of these questions in turn and contains a series of
tasks desicned 1o assist vou in evalualing vour Own wriling.
. ’ h 1 d ?
Q: Does the essay have an organised structure!
The following task places vou in the position of an [ELTS examiner. evaluating the

organisation of candidates’ essavs.

TASK 17% |

! Read the {ollowing question, the accompanying Reading Passage and
the two answers below (Versions 1 and 2). Assess how effectively each
version is organised. You will find it helpful to re-read pages 74 to 81
before making your assessment.

Your sponsoring agency requires you to describe the admissions procedure
to Australian tertiary institutions for overseas candidates.

You should refer to the notes helow

Make sure vour description 1s:

1. refevant to the question and
2. well organised.

You should write at least 100 words.

READING PASSAGE

Admissions Procedure to Australian Tertiary Institutions
for Overseas Candidates

+ Include statements of academic and language qualifications.

|
[
» Obtain and return application form.

continued on page 83
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TASK 17* continued from page 82

Successful candidates receive an acceptance advice form.
ON ACCEPTANCE:
pay half-year fees.

apply for visa at local consulate:
show acceptance advice form
have medical examination

pay overseas health-cover and visa fees

travel to study destination.

-

&

enrol.

VERSION 1
Overseas candidatos who wish Lo be adnitted Lo an Australian te/‘t/&/‘/ mstitalion

/‘eya//"e Lwo docaments: ax aaoe/ota/(ae adpice 010/‘/1( f/‘m Lhe mslitulion and a visa
fﬁm an Australian consalar of[f/be,

 /n order Lo db this, a candidate must fixst obtai, fit out and return ax application
(fom Lo Lhe inslitalion where ke or She wiches Lo J’ta({y, 7 ki fo/‘/x should inclade
academs examinalion and 5‘,@/?%—%1@@«@% test resullis.

Successful applicants receive an acceptance advice form. Or accepling Cie offfer
the candidate mast ey fzw (for Lhe (f/)as’t Ad‘é[—f&d/‘ and Lhen gﬂ//} fa/‘ a v18a
f/‘m an Australian consulor off/'oe,

Finally, aﬁer pasomg a medical examiralion, Poying v15a ard overseas-student
healthcover fe&g the candidale may then travel lo Australia,

At this point, the candidate has ao/rr/o/zta/ VY4 of Lhe reya/)‘d /oraaea/aﬁw and ray
Lhen enrol

VERSION 2

Gou have Lo 0‘// ol an cy?/a/?'aat/b/r (fomr, Gou shoull include academsc and %z/(daaad@e
test results. /(f g0 are faaow@(f«/ pou recesre an aaoe/ota/rae advrze fom, /f pou
decide o aceept the offe/‘ 404 pay Aa/f—feaﬁ fw& Gou shonld gﬁ/(y faﬁ a w18a.
Gou should take the acceptance advice form Co a consultr office, ard have a
medizal examivation, /(f $04 pass, gou pay overseas~student heallh-cover and visa

few, Gou can travel s your J’fa/dté destivalion and enrol
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Q: Is the writing relevant to the task? Does the essay directly respond to the task?

vou wilte must be direcily related to the question vou are answering.
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How did Indonesia gain its independence?

VERSION 1
[ndonesia endured a /a/(’:z ffr“af&dﬂ; afa/}m’f s colomiad masters,
Natienallst grouss, which kad dezan Co form carly in the 200k century, gpposed
Dateh coborint rwls dul were unable Uo oblam a /’€dddu/dft'/d //de/?e/(c/e/(ae

7 re relurn 00*/ the Dateh a/fe/‘ Lhe cé;(eac" of “the acc@ﬁgzﬂ}rja % avanese was mel with

’ , S / Y 7
ax /f ”f/‘e/da thencd resabie aﬁ* lie [rdoresian walionatisls, wio wriialeratly
L{r ciired the ///a/c:ecr:{emc ”f the nalion,

f . . . . / / g /
ﬁ&“fe/‘ a U;t/eme war, in wiich the Datek were assioted oy lre E/‘/Lf/&’/{/// Lre

, . . / i/ . a7
[ndomesians am.e/;@ec/ r12 Loricus, 7;56 /7« Lon witndrew and //(/0/(6&/4 was f«t:}

/}(c/e/aem/a/(f ,

VERSION 2

(ndonesia, whiek & lhe /a/;a%’f aﬁaé//beifzdw i Uhe world ﬂa«a/}(a/ ite /){dz/ae/(/ea/(ce
f/‘m Lre Daleh 1w 1945,

Colonial ez//ff/b‘ab‘/b/(, wiich had tasted for hundeeds of years, beft the nalion with
RUMErIUS /amw//emf, 7 he frrest decade aﬂeﬁ independence was characterised by
altempls Lo eslablich cuwltabte stractlures Lo /a/‘aw&/e Lhe nalion with aa’eg«atz
kousing, educalion, ard em/@;me/(f.

Like Version 1, Version 2 contains well-organised, accurate and interesting information.
In contrast to Version 1, most of the information is not relevant to the question asked.
The purpose of the question is 10 describe how Indonesian independence was gained.
Therefore, the reference to ‘the largest archipelaoo’ in the first sentence is completely
irrelevant. Equally irrelevant is the sentence: ‘The first decade after independence was
characterised by attempts to establish >umaplc structures to provide the nation with adequate
Lou5m5, education, and employment.’

There is no limit to the kind of inf>rmation you can include, provided that it is directly
connected to the question. You should ask yourself before you write each sentence:
‘How does this relate to the question?”
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TASK 18*

The four paragraphs below appear in an answer to the following
question:

What are the factors which contribute to air pollution? What recom-
mendations would you make to improve the current situation?

Which of the four paragraphs is/are irrelevant? Why?

A. The use of unleaded petrol, more efficient engines and modern exhaust-
filtering devices can significantly reduce the emission of pollutants into the
atmosphere.

B. In addition, funds must be allocated to develop sewage-treatment stations
while the legislation prohibiting the unauthorised dumping of toxic wastes
into the sea must be more adequately enforced.

C. Organic household refuse should be separated, prior to disposal, from non-
organic matter. The householder should sort the non-organic waste, placing
paper, plastics and glass into separate containers for future recycling.

D. The Greenhouse Effect can only be effectively reversed by a massive
decrease in the emission of carbon dioxide into the atmosphere. This can
largely be achieved by a reduction in the burning of fossil fuels and an end
to large-scale deforestation.

TASK 19*

Versions 1 and 2 below are extracts from answers to the following question:
How effective are computers in teaching children to write?

Assess the two versions for relevance.

VERSION 1
/{/ﬂm/—/mce\f&/}(da« /ac/gada«e& enable loarners Lo creale lextls, save and relriove

Lhem, insert or debole malerial, ﬂe‘y afte/( come with a&efa/ resouwrces Sach as
spell-checkers, dictionarres and thesaurs:,

Dedicated Mftwa/‘e /¢ aleo avartable Lo teack basre writing ckile suckh as
senlence and /W‘dﬁ/‘d/i faﬁmaf/'mr, A4 &‘ta/y carrred oul al the ﬂm»em’/t‘y af

fat/e‘y faam/ that learners learned basic cki¥le more 7«/’05{? when a@//{}
dedicated wftware,

continued on page 86
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VERSION 2
Chiideen generally exsoy plaging compaler games Sach as Srace [yoaders bul
% 74 7 g pLaging compuier g 4

’.

0&*/&/' doike Ucw‘m;a tow (o wrile, //D/af/)rda "with wora/—/w‘oc%’y/}gfa fa/(c Lions such

ag crealing, inserting, a/e/afxfrd@, savirg ard relresmy Lenls can molirale poung
Searners o write,

Dedizated 55"/ are 18 alsa available Co teack basic sexlence d/rc//ia/‘ad@/‘%,ﬁ/

conslraction. [7 a J’faC(/;é carred oul al lhe f//(/uam/%c 00[ &zi/ef /J’ee /@ac//gg

—

Fassage 7 / was faam/ that wriling ity were loarned more 7«/@5“;, when

7. e
/ CQrrers uled :&d/w&a«/ :’a&‘fwaﬁe,

TASK 20* e

Decide which of the versions below fails to answer the following question.
Give reasons for your answer.

Explain how you would determine whether psychological charac-
teristics are inherited or acquired.

VERSION 1
There are two experimental techniques which have been used to determine
whether psychological characteristics are inherited or acquired.

The first technique involves laboratory experimentation on animals. One
cxample is the removal of a sample of blood from a female rat, or similar
animal, which has recently given birth. The blood is then injected into a virgin
female rat. The virgin rat i1s then monitored to see whether she exhibits
maternal behaviour. For obvious reasons, this technique cannot be applied to
human beings. In addition. the findings may not pertain to human beings.
Other techniques are therefore necessary.

An experimemal technique which satisfies both moral and interpretative
criteria was developed for human beings by the University of Minnesota in the
mid-l97‘O . This technique involves the study of identical twins. Because they
carry the same genetic information, they provide ideal subjects for observation
in cases v '1“ ere they have been separated at birth and raised independently. By
L observing the pS)«,hologlcal characteristics exhibited by a sufficiently large

continued on page 87
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TASK

20* continued from page 86

sample of adult identical twins separated at birth, it is then possible to find
correlations in their psychological characteristics. These correlations can
provide evidence to determine the inherited or acquired nature of psycho-
logical characteristics.

This latter technique has emerged as the major and most effective technique
for deciding the heritability/acquisition debate in humans.

VERSION 2
Experiments have proved fairly conclusively that many psychological charac-
teristics are inherited, and not acquired through environmental factors.

Heritability has been shown to be the dominant factor in lower mammals.
Maternal behaviour can be induced in virgin female rats if they are injected
with blood from rats which have recently given birth. The heritability/
acquisition issue is, however, not so easily solved, as it may not be applicable
to human beings.

Observation of adult identical twins seems to provide conclusive evidence that
many psychological characteristics are indeed inherited, rather than acquired.
Identical adult twins who have been separated at birth and raised independently
have been observed to exhibit the same psychological characteristics, such as
alcoholism, despite different environmental influences. This strongly suggests that
such characteristics are inherited. Environment does, however, still play an
important part in the formation of personality. Not all the offspring of alcoholic
parents become alcoholics; nor. conversely, do all alcoholics have alcoholic parents.

Nevertheless, research indicates that the major factor in the development of
psychological characteristics is heritability, and not environment.

Q: Is the vocabulary appropriate?

IS

EXAMPLE:

Versions 1 and 2 below both answer the following question:

Describe the short- and long-term environmental effects of the
deforestation of the Amazon Basin.

What is the difference between the vocabulary of the two versions? Which
version is more appropriate for a tertiarv-level essay? Why?

VERSION 1
(f you destray the trees of the Amazon Basi, you creale problems bot now and ir
the fat«/‘e, /x the short lerm, /f /aafa& burn and /o;« the faﬁw&r] t/fef may
eliminale many Lypes 001 O%weﬁ& and animals, /01 the farwt s removed Chis lakes
away tre food sources of the peaple who bie Chere and who hunt and galrer ix
Liem, f?ffe/‘ the proleclive canopy 15 removed the delicate solle 001 lhe areq may
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be /ﬂ;ﬁx&f’} croded ﬁ} Lre /anu/w ﬁa/}(faif [ fe /oecy/é who cloar Lhe faﬁwﬁf Lo aise

arimals ard 410w crops then 01/}(4/ that the soil i ucelose,

Dot ///(f Lhe Crees does nol /a&’f a//ect the Arazon Basin. [t has effaco&’
wmaam«  the warid /{//ae/( i ans af lrees are /o&’fl Liie decreases the carln &
aditt é; Lo remove carbor diovide (f/‘m Lie zzfm&yéeﬁe and txée/‘eﬁ/‘e buitde up the
7fa/(f/27f of (reentouse gases. Ales, ff peaple burn the forests instead of st
Loagimg Lien, Lhie rnereaces the guantily af carbon disuide ix Lhe atm&;o/iaﬁe and

pakes Lhe /moﬁ/em even worse,

VERSION 2
/e a/a(/,r/a/ve-ftat/b/( 001 the Amazon Basi leads to the crealion af both shor!-Lerm
and Z@g—fem /o/‘w//em’, /n the short Cerm, 0/«/‘/(/}(/@ and /c%zz//}(da 00’/ lie 010/‘6\5’5\? may
cminate mary J/’ﬁ&d/éé’ of f/w‘a and fa«m, [ ke remoral af faﬁwt aloo deprires
Ferest fanling-and-gathering communitics of food sources. After the remonal of
tre protective carspy, the deliate sorte 00[ Lre areq iy be /‘aja/éz/cgp eroded fdzp the
fe des / rarn *1/ thug maks "y the tond wcelise %a/‘ Lre /affaﬁa/ o arable aclintics

I /
wrieh :«ner JOCL/’(ﬁQ’(i j’ﬂ/‘é’/d’f 050(2/"(2/(05.

/e wn cls af such :a/yemeca/e /eﬁ/‘wﬁtm/{ are nal y/r/a/ bocal but abso l@/oia/
ey o5 o /m/u/am af lrces decreases the carth & abidi 1Ly 00 remove carbon dieide
(jﬁm Lie am%ywﬁe, ftence 1ncreasing lhe .a/a/'/z/—«/ af Lhe gﬁee/(éaafe gases,
Morcover, burning rather than mere toaging actuallly teads (0 an /rerease i lhe

guanirty 0f carbon diouide 1y Che at/mgaéewe, faﬁfkﬁ worsening lhe /aﬁo.a%/rr,

Both versions provide the same information, but Version 2 is more appropriate as an
academic essay. In this version, the events and activities described are more often
expressed as nouns {'deforestation’, ‘creation’, ‘removal’). This is typical of written academic
language. In Version 1, on the other hand, the actions are more often expressed through
verbs (desiroy (the trees)’, ‘create’, ‘is removed’). This is more characteristic of informal
spoken language and hence less appropriate in academic writing.

In order to ‘translate’ Version 1 into the more academically appropriate Version 2, you
should:
change the verbs into nouns or ‘verb + ing’ and eliminate, where possible,
I'EfEAEI'ICLb to ‘vou', ‘people’ and other human agents;
substitute expressions associated with informal spoken Enchsh with more
‘academic’ phrases.
Version I:  If you destroy the trees in the Amazon Basin, you create problems both now
and in the future.
Version 2:  The deforestation of the Amazon Basin leads to the creation of both short-
term and long-term problems.
Note also that the writer of Version 2 has chosen academic terms, such as ‘deforestation’,
flora and fauna’, ‘global’, ‘pastoral and arable’, ‘hence’. As part of your study program you
should make lists of the particular terms associated with your own discipline. You will
find this helpful when you are writing assignments in tertiary study.

IELTS: STRATEGIES FOR STUDY
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Identify examples of other such differences in vocabulary and structure
in Versions 1 and 2 above.

TASK 21

TASK 22

Cover Version 2 of the passage above. Try to transform Version 1 into a
more academic style.

Choose a passage from an academic textbook and ‘translate’ it into more
informal language.

TASK 23

i

Q: Do grammatical and spelling mistakes occur often
and make the essay difficult to read?

In assessing the accuracy of your grammar and spelling, you need as much objective
feedback as possible. To identify areas of weakness you should ask teachers and native
speakers of English to check your writing. Textbooks with answer keys can also be used.
Your goal is to become more aware of those aspects of English grammar and spelling in
which you consistently make mistakes. The Diagnostic Tests on pages 92 to 97 are
designed to assist this process of self-assessment.

Q: Does the essay demonstrate the writer’s ability to construct complex sentences?

Your ability to use longer, more complex sentences provides IELTS examiners with
evidence of your grammatical proficiency.

=

EXAMPLE:
VERSION 1

Between 1919 and 1933 there were free elections in Germany. Hitler came to
power in 1933. From then until 1947 there were no free elections in Germany.
There were no free elections in the German Democratic Republic (East
Germany) until 1990. These took place after the fall of the communist regime.
The former Communist Party was discredited. 1t still managed to gain a
significant percentage of the vote.

VERSION 2

Free elections were held in Germany between 1919 and 1933, the year in
which Hitler came to power, but were not held again until 1947. In the former
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German Democratic Republic (Zast Germany?, the first {ree olections onlv ook
nlace after the collapse of the communist regime. Even though the forme
Communist Party had been discredited, 1t sull managed o gan a significant
percentage of the vote

Although both versions contain the same informaion. the writer of the second version

has combined the seven sentences of Version 1 into three compiex sentences. While
both writers may have the same En
demonstrated an ability to combine ideas into more c«
higher in the [ELTS

The Diagnostic Tesis on pa
1

[
=1
&)
—
~

"C'I“:"xp‘lCX sentences acd

TASK 24

Read the task below and assess the sample answer which follows,
considering its organisation, relevance. grammar. vocabulary. and spelling.

Task: To what extent should universities function as training
grounds for employment?

1 bl

On s Lask.

w

You should spend no more than 30 minute

You should write a2 minimum of 130 words.

READING PASSAGE 1 (extract)

The Role of Universities in Contemporary Society

Traditionally, universities have carried out two main activities: research and
teaching. Many academics would argue that both these activities play a critical
role in serving the community. The fundamental question, however, is: how
does the community want or need to be served?

In recent years universities have been coming under increasing pressure from
both governments and the public to ensure that they do not remain ‘ivory
towers’ of study divorced from the realities of evervday life. University
teachers have been encouraged, and in some cases constrained, to provide
more courses which produce graduates with the technical skills required for
the commercial sector and research that has practical benefits which are
commercially exploitable. If Aristotle wanted to work in a tertiary institution
in the UK today. he would have a good chance of teaching computer science
but would not be so readily employable as a philosopher.

A post-industrial society requires large numbers of computer programmers,
engineers, managers and technicians to maintain and develop its economic

continued on page 91
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TASK 24 continued from page 90

growth but man, as the Bible says, ‘does not live by bread alone’. Apart from
requiring medical and social services which do not directly contribute to
economic growth, it would be an impoverished society that did not value and
enjoy literature, music and the arts. In these cost-conscious times, it has even
been pointed out in justification for the funding of the arts that they can be
useful money earners. A successful musical, for instance, can contribute as
much to the Gross National Product through tourist dollars as any other
export initiative. '

READING PASSAGE 2 (extract)

TABLE 1
Percentage of students enrolled in undergraduate degree courses at the
Leslie Jacobs Polytechnic, 1970-90.
1970 1990
Social Sciences 15% 5%
Economics 20% 20%
Accounting 10% 15%
Maths and Physics 10% 5% |
Computing 0% 15%
Literature 15% 10% ;
Foreign Languages 10% 5%
Engineering 20% 25% :

Sample Answer

[ thirk that it /&fZﬂﬂ/‘fd!f that aniversity is o fanclion as trainig groands for
employment. 7 he modern economrcs edmiin situation ic very diffrealt and many
students g0 Lo aniversily bul they cannol gel a job when gmambente gradduate.
Universities have beer encouraged ix some cases constraied, to provide ;K\[ZZZ/‘&@&
which /mﬁae d@/‘a(ﬁa les with the Lechnizal skithe /‘eya/}‘d 0‘0/‘ the commercinl
Seclor ard research that kas //‘aat/'aa/ Jewf/ﬁs’ which are ao/fme/‘c/éz/@
explortabte. [ hey do now more course ke Exgireering, Aecounting and

Computing (15%,). [ thirk this is good,

continued on page 52
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TASK 24 continued rom page 2

N 31

Coareses tike /aé//aya/a/ffy and Gtieature are not impertarnt, /wawtff can '-'z‘ac?

+
s

L5 1 Lot (e sie spare Lime a8 fém/f% / 3’?&;" /‘w%}zf ry cawrt/c;a ’ Hliralare,
/ diid ot st a{y Laie al M/Mﬁf/fdz/ Litialure doeg not ée!fi Lie cconamy. Y/ g
Leacher nas been czaﬁv&’/}(lz us lo faaaf al em/oc@mzn‘, She a/wadzas’ £ag: %/0

/

fia@ - 50 /"m/ -0 /m/ -0 money .

'DIAGNOSTIC TESTS

Test 1*: Grammar

[R]

>mplete the lollowing sentences by circling the missing words
Science sl a cure for cancer.
a deesnt find ¢. hasn't found
b. havent found d.arent finding
While he a route to the Indies, Columbus discovered America.
a. searched c. had searched for
b. was discovering d. was searching for
Existing reserves of fossil fuel by 2045.
a. have been run out c. is going to be run out
b. will have run out d. have run out
If logging of tropical rainforests continues at the present rate, a 30 per
cent increase in atmospheric CO; by the year 2000.
a. there will be c. there would be

b. there might have been d. there could not have been

Only by investing heavily in value-added exports _____ {rom the present trade
imbalance.

a. the country can emerge
b. the country might emerge

c. can the country emerge
d. the country emerged

the mystery of the double helix, the scope for genetic engineering
dramatically increased.

a. Having solved c. Solving

b. After being solved d. Solved

Since the mid-'60s considerable research in embryo transplants.
a. has carried out ¢. has been carried out

b. was done d. was carried out
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10.

11.

12.

13.

14

15.

16.

17.

18,

several hypotheses have been advanced for the disappearance of the
dinosaur, no conclusive evidence supports any of them.

a. despite c. although
b. in spite of d. in spite of the fact
Until the 16th century the earth to be flat.
a. is believed c. believed
b. has been believed d. was believed
If the temperature of the reactor 500°C higher meltdown would have
occurred.
a. was c. was being
b. had been ‘ d. had
adequate precautions are taken, there is no risk involved in the
operation.
a. Although c. Nevertheless
b. Providing d. Even
My supervisor advised me to the problem.
a. look ahead c. look out of
b. look down d. look into
The more acid you add to the solution, it becomes.
a. cloudier c. the cloudiest
b. the cloudier d. more cloudy
The lecturer said ‘It’s time you the literature review.’
a. began c. should begin
b. begin d. are beginning
After studying our experimental results, the tutor suggested the
experiment.
a. us 1o repeat c. we repeat
b. that we to repeat d. me to repeat
After __ your results you should make an appointment with your tutor.
a. you receiving c. you have received
b. you would have received d. you received
You the experiment twice, not once.
a. should have carried out c. haven't carried out
b. shouldn't have carried out d. couldn have carried out
It looks you've made a mistake.
a. as c. if
b. as though d. perhaps
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19, Aflter receiving her results, the student siopped
a. Lo worry C. waorrving
b having worried d. to be worried
200 You include this section. [t's not necessary.
a. must c. don't need
b couldnt d. don't have 1o
21. Unless an extension at least one week before the due date, it will not be
given.
a. vou request c. you requesied
b. you will request d. requesting
22, Tre assignment made me
a. to think hard c. think hard
b. thinking hard d. thought hard
23. The scienusts were prohibited the danger zone.
a. to enter c. enier
b.entenng d. from entering
24 the nght answer 1 would have got full marks.
a. Had [ known c. Tl know
b. If [ would have known d. If I was knowing
25. The results were convincing that we decided to publish them.
a. so c. very
b. such d. so much
26. way you do it, the answer is always the same.
a. However c. Who ever
b. Whichever d. Why ever
27 producing methane, the process also produces carbon monoxide.
a. Apart. c. Besides
b. As well d. In addition

28. The biologist admitied excessive numbers of animals in laboratory tests.

a. using : c. being used
b. to use d. used
29. A whale is a mammal, it 1s warm-blooded and gives milk to its young.
a. who ¢. which means that
b. which d. that
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30. He appears minor problems.

a. to have had c. was having
b. having d. had
31. The books are very interesting.
a. which we have read them c. which we read them
b. we have read d. whose we have read
32. Einstein, changed our way of seeing the universe, did not learn to read
until he was ten.
a. which theories c. whose theories
b. that his theories d. who theories
33. Students that course always enjoy it.
a. who taking c. which take
b. take d. who take
34. The liquid by a compressed-air blast.
a. is extracted c. extracted
b. extracts d. is extracting
35. The problems facing the scientists were than they had expected.
a. biggest c. very bigger
b. much bigger d. very big

Test 2*: Sentence Construction

By using the words in brackets, join each of the following pairs of sentences to form one
sentence. You may need to change some of the words.

[~ EXAMPLE:

He bought a laptop computer. His friend advised him against it. (in spite of)
Sample answer: He bought a laptop computer in spite of his friend advising
him against it.
1. The results of the experiment were successful. The government cut the funding.
(although)

2. She chose to study accounting. Accounting has good employment prospects.
(because of)

3. The tree guard concentrates precipitation around the root system. It also protects
against animal {oraging. (as well as)

4. In-vitro fertilisation has brought joy to childless couples. 1t has also created legal
dilemmas. (not onlv/but also)

5. The regulations concerning non-government schools have failed to address the real
issues. The regulations were introduced in May this year. (which)

6. The liquid helium reaches the decompression chamber. It becomes a gas. (as soon as)
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Test 3*: Spelling
The following list contains 200 words commonly found in academic writing. Eighty of

1
oA T
peoturar

TTena

examenation
proposel
justification
contrery
justify
oposite
feature
conclusion
sistem

inferr
divided
objective
analisvs
nvpothesis
develepment
fasilities
benefits
apropriate
knowlege

e spelt incorrectly. Locate and correct the incorrectly spelt words.

responsability comparitive elemer.tery frequently
attitude relatively simultanous configuration
invesiigaton significent findings inevitabally
resourse sustanable influence specification
hierarchy svstematically  outcome predominently
experrment eqipment comparison minor
determine standard corelation materiel
implication literature dramatically phase
charactanse awareness discusion concern
gradualy programming  emfasise efficency
research vield design depletion
technique approches continuous simulator
effectiveness analytical variabillity sample
laborotory application assessment per capita
comprehensive  planning orientation riview
contradiction further involvment consumtion -
paralel weaknes consider abundence
especially strengths future relationship
methodology apparartus beleif teoretical
challenge approximatly emission quantitative
psichological measurmeant allocation graphik
abstract statistical distribute bibliographv
concreet decreese significanse serve
crviisism activate recegnise role
appendices conventional limitation maxamise
persuit ummersion sumarise consistency
questionaire stabilisation sinthesise quote
performance segential concentration achievment
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moddification

affect

operate seperate recieve
position distrebution enable adopt responce
excede conditions obsurve assume ensure
surpass describe opinion diverse edit
fluctuation details attemt estimete patern
fraimwork structure perspectife vary employ
crucial provide expect lengthen redundant
predict conduct select paramater irrelevant
outline report exclude specify depth
progres essay multipel polisy match
cronological assinement establish -produce correspond
specific differ factor author aquire

D FURTHER STUDY

The writing tasks in IELTS paraliel the kinds of written tasks you may have to do in
tertiary study. How much do you know about tertiary writing tasks?

TASK 25

Before beginning tertiary study, it is useful to find out what you will be
required to write in your future courses. You can do this by contacting
course conveners or departmental offices. Ask if it is possible to obtain
lists of writing assignments for the coming academic session or for past
years. You can provide them with a check list to see how many types of
text are required. For example, do you have to write:

Summaries of articles or books? Laboratory notes?

Experimental or Research Reports?  Essays?
Tutorial papers? Examination essays or short answers?
Tables, graphs, diagrams? Annotated bibliographies?
Literature reviews? Position papers?

Theses? Computer programs?

When you have identified the kinds of texts you will be required to write, you
should try to obtain examples so that vou can familiarise yourself with their
characteristics. The matenals for further study listed at the end of this unit will
provide you with a starting point for this research.

UNIT 2 Writing =< 97

Al e



98

-

PR ——

TASK 26

The {ollowing writing tasks are designed to give you further practice in
IELTS writing. In order to simulate test conditions you should complete
the tasks in the recommended time without the aid of a dictionary.

Practice Questions for General Training Module Candidates

1

You have had an accident and are in hospital. Write a letter to vour college
administration explammg why you will be absent {rom class for the next
moenth. Ask for advice about how to continue your studies during this period.
13 minutes)

You find that vour study load is too heavy \Write a letter to vour college

teacher explain'ng why vou need to withdraw from two courses. Ask if it is
nossibie 1o obtain a refund. (15 minutes)

-y - s 1

\ViTite a report ior vour college teacher describing an English-language course
winch vou have taken. Explain why it is not necessary for you to take further
Enghish-ianguage courses. (30 minutes)

You want to ap pl for the following job. Write a letter to Mr Moore describing

vour p.»\ lous experience and explaining why vou would be suitable for the
J!L‘ 13 m es)

Waiter/waitress required for evening work. Some experience necessary.
Mrite to: Mr K. Moore, Café Royale.

You are writing your first letter to a ‘pen pal’. Describe your previous studies
and work experience, your current activities, hobbies and interests. Tell your
pen pal that vou will be visiting his/her country during the summer vacation
and suggest meeting him/her. (30 minutes)

Practice Questions for Modules A, B, C Candidates

What are the language skills required by students at tertiary institutions? (30
minutes) You may find it useful to refer to the Reading Passage on page 68.

'T‘

To what extent should university courses be geared to the economic needs of
ociety? (30 minutes) You may find it useful to refer to the Reading Passage
on page 90.

(VA3

\What are the critical test-taking strategies that candidates should use in the
IELTS Wriung section? In your answer, refer to the notes on page 99. (15
minutes)
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P TEST-TAKING STRATEGIES _

e e sttt i N i e s ettt et NS e '

Read the task instructions carefully, checking that you understand the audience,
topic, purpose, and requirements.

Use the information sources required by the task.
Take time to make notes and plan an outline.
Follow the time recommendations carefully.

During all stages keep assessment criteria in mind.

P MATERIALS FOR FURTHER STUDY

You may find the following books useful: _
Benesch, S. et al. 1987. Academic Writing Workshop. Belmont, California: Wadsworth.

Benesch, S. and B. Rorschach. 1989. Academic Writing Workshop 1I. Belmont,
California: Wadsworth.

Dudley-Evans, T. 1985. Writing Laboratory Reports. Melbourne: Nelson.

Hamp-Lyons, L. and B. Heasley. 1987. Study Writing: A Course in Written English for
Academic and Professional Purposes. Cambridge: Cambridge University Press.

Hartfiel, V.E. et al. 1985. Learning E.S.L. Composition. Cambridge: Newbury House.

McEvedy, M.R. et al. 1990. Read, Note, Write; How to Prepare Assignments. South
Melbourne: Nelson.

Oshima, A. and A. Hogue. 1983. Writing Academic English. Reading, Mass.: Addison-
Wesley.

Pack, A.C. and L.E. Henrichsen. 1980. Sentence Combination. Writing and Combining
Standard English Sentences. Cambridge: Newbury House.

Rajagopalan, R. 1990. Writing Laboratory and Workshop Reports. Jurong Town,
Singapore: Longman.

Weissberg, R. and S. Buker. 1990. Writing Up Research: Report Writing for Students of
English. Englewood Cliffs, N .J.: Prentice Hall Regents.

Grammar Books

Leech, G. and J. Svartvik. 1975. A Communicative Grammar of English. Harlow: Longman.

Murphy, R. 1985. English Grammar in Use: A Self-Study Guide. Cambridge: Cambridge
University Press.

Swan, M. 1981. Practical English Usage. Oxford: Oxford University Press.
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» UNIT 3 Listening !

This unit contains

LISTENING TEST DESCRIPTION

General Training Module

ANTICIPATING WHAT YOU WILL HEAR

Anticipating IELTS listening situations
Listening for information

LISTENING TASK INSTRUCTIONS

LISTENING STRATEGIES

Picture-based tasks
Form-filling tasks
Information-matching tasks
Open-question tasks
Gap-filling tasks

UNDERSTANDING LECTURES AND TALKS

TEST-TAKING STRATEGIES

FURTHER STUDY

Finding appropriate listening passages
Increasing your confidence in listening

Practising the skills required by the IELTS test
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‘The Listening section was definitely the most difficult for me. We only
heard the tapes once and some of the speakers scemed to talk as fast
as rockets. I was trying to read the questions, listen to the tape and
write the answers all at the same time. [ couldn't understand a few
things, got very confuscd and only managed to write a quarter of the
answers.’ Korean |ELTS candidate

Manv other test candidates experience similar difficulties in the Listening section. This
unit explores these difficulties and suggests strategies for overcoming them.

"LISTENING TEST DESCRIPTION

The Listening Test lasts 30 minutes and generally contains four sections. You will hear
the listening passages on a cassette tape. All instructions are also given on tape, not by
the examiner in the room.

The sections of the Listening Test are generally structured as follows. They contain either
one longer passage lasting about five minutes or a series of short, linked passages, each
lasting about one minute. Before each section. candidates are given 30 seconds to study
the tasks in that section. Each passage is played only once and candidates are required to
write their answers while they are listening. At the end of each section, candidates are
given 30 seconds to check their answers. At the end of the test, candidates are given one
minute to check all their answers.

GENERAL TRAINING MODULE

Candidates for the General Training Module take the same Listening Test as all other
candidates.

"TANTICIPATING WHAT YOU WILL HEAR

Many people believe that listening effectively simply means understanding all the words
they hear. They are therelore convinced that if they do not understand every word, they
will not be able to answer the test questions. This is incorrect.

Even when listening to our native languages, we do not always understand every word,
for example in a noisy room or on a bad telephone connection. In these situations, we
instinctively use anticipating and guessing strategies to understand the message. Think
about what you do, for example, when you receive a telephone call. What kinds of
things do you try to anticipate when the phone starts ringing and then when the caller
starts speaking?

Because of the increased difficulties you face when listening to a foreign language, it is
important to become conscious of the instinctive strategies you already use.
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The key strategy in the 1ELTS Listening section is to anticipate what you are going to
hear. In your study program, you need lo anticipate the kinds of situations you are likely
to hear and in the test itself you must anticipate the information you need to get from
the passages. Candidates who fail to do this (such as the candidate quoted at the
beginning of this unit) are unable to carry out the tasks and score badly. '

ANTICIPATING IELTS LISTENING SITUATIONS

IELTS listening passages reflect common situations which you might experience when
living and studying in an English-speaking country.

I  EXAMPLES:
meeting an English-speaking passenger on your flight towards your study
destination
answering the questions of customs/passport officials at the airport
checking into a student residential college
asking a passer-by for directions to the nearest bank/post office, etc.
making an appointment to meet a friend
enrolling at the International Students’ Office
listening to the radio news/weather forecast
attending a library orientation talk

attending your first college or university class

All these situations can be divided into two types:
® social survival situations;

e study-related situations.

TASK 1

Extend the list of examples as much as you can by finding examples of
both basic types of situation. To help you focus on the situations you
might meet in the IELTS Listening section, think about what you will do
from the moment you arrive in the country where you will study to the
moment you leave your first class or lecture.

Suggestions:

If you are already living in an English-speaking country, include as many of
the situations as you can that you have already encountered. If you are not
living in an English-speaking country. try to talk to people from your own
country who have already studied abroad. Ask them to remember as much as
they can about their [irst few weeks after arrival.

continucd on page 104
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TASK 1 continued from page 103

Who did they speak to when travelling to their study destination?

How did they travel from the airport to the town or city where they
were going "o live?

How did they find accommodation?
How much contact did they have with native English speakers?
Did thev have any dilficulty in understanding their teachers?

Which listening situations did they find most difficult?

Contact the International Students” Office of the institutions where you are
interested in studying. Ask them for information about what you are likely to
encounter when you arrive at your destination.

Will vou be met by a university official at the airport? (If so, will that
persen speak your language? How will you travel from the airport to
the city?)

Where will vou stay when you arrive?

[s there an orientation week at vour institution? If so, what is
involved?

What bureaucratic procedures will you have to carry out? How, for
example, do you get medical assistance?

Is it possible to obtain work on/ofl campus?

Do you have to choose optional courses? If so, what information is
available to help you make your choice? Is there an academic adviser?

Contact the heads of departments of the institutions where you are considering
studying. You can write or, if you are already living in the same city, you can
telephone to make an appointment to see them. This is a normal procedure in
tertiary education and teachers are generally helpful and irformative. Find out
as much as you can about the kinds of listening situation you will encounter.
In some institutions, tapes of lectures may also be available {or you to borrow.
If you are already living in the country where you plan to study, you can ask
the institution if it is possible to attend lectures and tutorials before com-
mencing your course.

LISTENING FOR INFORMATION

So far you have been concentrating on what you will be listening to — that is, the kinds
of situations you might hear. You also need to make predictions about what you will be
listening for — the specific information you need to focus on as a listener. If you have a
specific focus, then you do not need to understand everything you hear. As in reading,
this focus enables you to locate information more efliciently.
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03>  EXAMPLE:

Your supervisor is telling you what she requires in your next written
assignment.

In this situation, you would probably listen for the following specific information: the
topic and purpose of the assignment/the required length/recommended reading/the date
when the assignment should be handed in.

TASK 2*

What information would you listen for in the following situations?

1. The Overseas Student Officer at your college is explaining arrangements
for a coach trip into the country which you would like to go on.

A university lecture.
The college librarian is introducing first-year students to the library.

You have heard the news headlines on the radio. An oil tanker has sunk.

A

You are listening to a telephone conversation between a student who
wants to rent a [lat and the owner of the flat.

In the IELTS test, the questions themselves will determine what you have to listen for.
Remember: you listen to everything on the tape, but you only listen for specific points of
information.

P LISTENING TASK INSTRUCTIONS

The basic format of test instructions is as {ollows:

At the beginning ol each section, the speaker on the tape gives a briel introduction to the
sttuation.

IS EXAMPLE:

‘Ahmad, a student from Algeria, is arriving at the airport. Waiting for him are his
hosts, Mr and Mrs Johnson.’

The speaker then gives instructions.

IS  EXAMPLE:

‘Read questions 7 to 13. As you listen to the tape, write the correct answer in the
spaces provided. You will hear the tape once only, so you should answer the questions
as you listen. You have 30 seconds to study the questions.”
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During the 30 seconds you need to:
e <tudy the questions and make sure you understand them:
e dccide what to listen for:

e make sure you know where to write vour answers.

30 seconds the speaker repeats the numbers of the questions vou have o answer.

.
hen the passage begins.

» [LISTENING STRATEGIES

The following sample tasks introduce a range of strategies that will help you 1o respond
to questions rapidly and effectively

SAMPLE TASK 1: an example of a picture-based task containing four short

listening passages.

You hear the speaker say:
‘Liz is phoning Michael. She wants to arrange to meet him tonight. Decide
which of the pictures best fits what you hear on the tape, and circle the letter
under that picture’

On the test paper you see the following questions:

1. What do they decide to do?
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continued on page 107
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SAMPLE TASK | continued from page 106

2. Where is the cinema?
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During the 30 seconds before the tape begins, you should match the questions to the
pictures, ‘translating’ them into words. In Question 1, for example, ‘What do they
decide to do? = ‘Do they decide to go to the cinema?/study at the library?/see a [ilm?/go
for a walk?/watch TV at home?". By translating in this way, you can anticipate the key
vocabulary. In Question 2, for example, you should anticipate directions (‘turn

lefuright’, 'its opposite/in front of/on the corner’, etc.)

TASK 3* .

Use these strategies for Question 3 on the next page.
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3. How is Michael going to get there?
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l TASK 4*
] Listen to Tape Exercise 1 once only and answer questions 1-3.
|

SAMPLE TASK 2: an example of a form-[{illing task.

The speaker says:

‘Gerharde has just moved to a new area of town and wants to join the local
library. A librarian is filling in an application form, ashing Gerharde for
details. Look at questions 4 to 7.

On the test paper you see:

APPLICATION FORM

Name (4) il L ..................................
, : L . S

Date of birth (3) ... e s ATUURU

Address (6) (1 | Letehhardt 2046

Phone number (7) ........... SR e
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To prepare for this passage, you should read the questions and decide what you need to
listen for. Remember that the information you hear on the tape may be expressed
differently from the words which you see on the form. The librarian, for example, may
ask: ‘Could you tell me when you were born?’, which gives you the information you
need to fill in ‘Date of birth'.

TASK 5*

Anticipate how the inlormation about ‘address’ might be asked on the tape.

In form-filling tasks you should also be ready to listen for numbers and letters. In this
task, for example, you can see from the form that you will have to listen for numbers (in
5.6,7.) and names (4 and 6). '

TASK 6*

Listen to Tape Exercise 2 once only and answer questions 4 to 7.

Understanding numbers is an important part of academic listening and may be assessed
in the IELTS test. You should be familiar with the following conventions:

Telephone numbers:

These are usually spoken as individual numbers. Example: 276938 = ‘two seven six nine
three eight’. With seven-digit numbers, speakers often divide them into one group of
three and one group of four, with a short pause between the groups. Example: 625 4598
= ‘six two five.. four five nine cight’

Sometimes a few numbers are grouped into a larger number, especially when this
involves consecutive zeros. Example: 979 6000 = ‘nine¢ seven nine six thousand'.

In British and Australian English, ‘0" in telephone numbers is spoken as the letter ‘0’, as
in ‘go’

Sometimes the words ‘double’ and ‘triple” are used. Example: 224 6555 = ‘double two

four.. six triple five'.
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Decimal numbers:
Decimal mimbers are introduced with the word ‘point” and then each decimal number is
spoken individually Example: 14.73 = fourtcen point scven thice’.

When tatling about prices, the word ‘point” is not usually used The decimal numbers
are usually combined. Example: $12 45 = ‘twvelve dollars (and) forty-five (cents)’ The
name of the currency is often leflt out too = ‘twelve forty-five'.

Fractions:

With the exception of ‘a half’, ‘quarter(s)’, and ‘third(s)’, fractions are expressed as .. ths’.
Example: “8 = ‘seven-cighths’, 90 = ‘ninc-tenths’

Thousands:

Apart from the standard system, in which, for example, 1500 = ‘one thousand five
hundied’ it is also pessible to express thousands as the equivalent number of hundreds.
Examples: 1300 = ‘fiftcen hundred’, 2700 = ‘twenty-seven hundred’, 1123 = ‘cleven hundred
and pwentv-three”. This system is quite common in talking about prices.

Il vou are intending to study a subject which involves mathematics you need to know
more specialised terms such as ‘square root’, ‘squared’, ‘cubed’, “x to the power v’ and Greek
letters such as ‘chi’, sigma’, and ‘pi” which may be pronounced differently in English to
the way they are in yvour own language. These are 100 specialised to be tested in the
[ELTS test.

TASK 7*

Listen to Tape Exercise 3 once only and write down the numbers you hear.

Candidates who are not familiar with the pronunciation of the alphabet in English may
encounter difficulties in tasks which involve spelling. You need to practise listening to
the way in which native speakers of English spell words.

TASK 8*

Listen to Tape Exercise 4 once only and write down the letters you hear.

TASK 9*

Listen to Tape Exercise 5 and write down the personal names and place
names you hear. When you check the answer key, identify which letters
are a problem for you and work with a study partner to practise them.
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SAMPLE TASK 3: an example of an information-matching task.

The speaker says:

Jaedok attends an orientation talk given by the Overseas Student Officer at his
university. As you listen to the recording, answer questions 8-16 by circling T
for ‘True’ and F for ‘False.” The first one has been done for you. First read
questions 8-16.

On the test paper you see the following:

8. Students must enrol by January 25. T F
9. All courses begin on March 6. T F
10. Some students can obtain identity cards from

the Undergraduate Studies Office. T F
11. Students require a separate library borrowing card. T F
12. In term time the Overseas Student Office is open

until 6 p.m. T F
13. The bank is open on Sundays. T F
14. Students can sometimes cash cheques at the

Overseas Student Office. : T F
15. The doctor sees patients only between Monday

and Friday. T F
16. If you want to use the gymnasium you must have a

special membership card. T F

In answering true/false questions, there are three kinds of information you should focus on:
Words that limit nouns. In Question 10, for example, the noun ‘students’ is limited by
the word ‘some’. I[ the speaker says ‘all students’, then the statement is [alse.

Words that limit verbs. In Question 10, for example, the verb ‘obtain’ is limited by the
word ‘can’. If the speaker says ‘must obtain’, then the statement is again [alse.

The accuracy of facts. In Question 8, for example, the date given is January 25. I[ the
speaker on the tape does not give the same date, then the statement is obviously false.

Belore you hear the passage, you should try to identily and underline the parts of these
statements which you need to listen for.

TASK 10% . 1 5 Wit

Underline what you should listen for in Questions 11-16 above.
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Listen to Tape Exercise 6 once only and answer questions 8—16 on page 111.

SAMPLE TASK 4: an example of an open-question task.

The speaker says:

‘Richard is interviewing an applicant for a job in the office where he works. He
is asking the applicant about her experience at university. Listen to their
conversation and answer Questions 17 to 25 by writing a word or a short
phrase in the space provided. Now look at Questions 17 to 25.°

On the test paper you see the following:

17 Why did Sandy decide to study | 21. Why did she leave her previous
Psychology? job?

18 What did she enjoy most about | 22. Why did she apply [or this job?
her course? 23. How did she find out about the

19 What was her first job? vacancy?

/ i pe?
20. What aspect of her course did 24. Where did she learn Lo type

she {ind most relevant to her job? | 25. What are her long-term goals?

Your answers: 2L
L7 2
B D U U U TR UPRPRRTIIPY
19 24
200 2

In the 30 seconds before vou hear the tape, you should study the questions as quickly as
possible. I you do not know the meaning of some words. use surrounding words and
other questions to guess the possible meaning. When you listen to the passage you will
have more information to help you guess. In Question 23, for example, you may not
know the meaning of the word ‘vacancy’. You can, however, assume that it is a job-
related word and you also know that it is something you can find out about.” When you
listen to the tape you should be prepared to listen for information about how Sandy
found out about some aspect of the job.
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You should also try to anticipate possible answers. In Question 21, for example, you
might anticipate that Sandy resigned from her last job because she was not satisfied with
her salary or that the job was not interesting or challenging or that it was too far to travel
to work, etc.

Remember that the information you are listening for may be expressed differently from
the statements that you read on the test paper. The inlormation needed to answer
Question 19, for example, may be given in response to ‘Where did you work after
graduating?’.

TASK12* - | R

Anticipate what you need to listen for to answer Questions 22 to 25.

TASK 13*

Listen to Tape Exercise 7 once only and answer questions 17-25.

SAMPLE TASK 5: an example of a gap-[illing task

The speaker says:
"Listen to this radio news item. Fill in the gaps numbered 26 to 34 by writing
the missing words in the spaces below. First, read questions 26 to 34.”

On the test paper you see:

being supplied with medical supplies and ..2% by helicopter. At least two
people were drowned when floodwaters trapped them in their .30 . Almost

For information about the disaster ring ..33.. . The Government has set up a
relief fund. Contributions can be paid into the State Bank no. .34

Your answers:

26 e 3L e
27 e 3 e
28, e 33 e
20, e 34 e SR
30, e
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In order to answer gap-hlling tasks like this, you should, belore the tape is plaved, first
lonk at the words before and after each gap and decide what kind of information is
miszing You may be unable to Nlinish in the 30 seconds, but make sure that vou have

studied at Teast the first four gaps and know where 1o write your answers

By looking 1t the words surrounding gap 26, for example. vou know that the missing
word or phrase refers to what a river can do to s hanks. You should anticipate words
such as ‘Durst’ “overflow” or “break’. Similarly, the words surrounding gap 29 help vou o
limit the range of possibilities to words such as ‘asastance’, ‘clothing’, ‘food’, ‘shelter’, ete.

TASK 14*

Anticipate possible answers for gaps 30 1o 34.

Some candidates assume that the passage they read is a direct transcript of the taped
e and become conflused when the words they hear on the tape are different. The

passag
passage vou read is not a transeript of the passage you hear. Ttis only a summary of the
main information. The actual taped text 1 this case is a news report in which the radio
news reader introduces the storv and then hands cover to a reporter in the field who

INLervicws witnesses.

You read (extract)

The Macquarie River has .26 its banks, flooding the town of Stanton. All .27 links

to the town have been cut and the population of ...2% is now being supplied with

medical supplies and .22 by helicopter.

You hear (extract)

‘Emergency in the state'’s Northern District. The Macquarie River has burst its banks in the
Northern District, flooding the town of Stanton about 300 kilometres north of the state
capital. The Gelden City and Macquarie Valley Highways — Stanton’s only road links with
the outside world — are now impassable. This small wheat-belt town with a population of
3000 is now cntirely dependent for its survival on the efforts of the army’s Disaster
Intervention Squad which is bringing emergency medical supplics and food into the arca by
helicopter: Our correspondent Maxine Zenith flew into Stanton with the army.”

TASK 15%

Listen to Tape Exercise 8 once only and answer questions 26-34 on page 113.

The requirement to read, listen and write in a very short time causes difficulty for some
candidates. You need a lot of practice 1o improve your performance in this kind of task
(see Exercises on page 121.).
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P UNDERSTANDING LECTURES AND TALKS

The strategies used in listening to lectures and seminar presentations are relevant to
listening to 1ELTS talks, such as the orientation talk in Tape Exercise 6.

Before listening to a lecture or talk, you can do a lot to prepare yoursell for what you
will hear. If, for example, you know in advance that the subject of a lecture is ‘the role
of computers in education’ then you can anticipate some of the language that you will
hear by using your knowledge of the subject and by reading an introductory account of
the subject. '

While you are listening to a lecture or talk, you need to recognise when the speaker is
carrying out functions such as:

e introducing a new topic e emphasising
e introducing a main point e restating information in
e giving an example different ways
® giving instructions e giving irrelevant information
e contrasting e making a summary
TASK 16*

Speakers often indicate these functions by using ‘marker’ phrases. Match
the phrases in the lelt hand column to the descriptions in the right-hand
column. Some functions correspond to more than one marker phrase.

1. introducing a new topic a. ‘what | mean by thatis ..
2. emphasising a main point b. ‘to put it another way ...
| 'so what we've got so faris ...
3. giving an example o . . :
gving P d. 'I'm going to kick off by talking
4. about ..’

giving instructions
contrasting ' e. ‘what you've got to realise is ..’

[, ‘that reminds me of the time my

6. restating information in different

husband and | ..~

ways . N
g. ‘the crux of the matter is ...
7. giving irrelevant information h. ‘as we've seen today ...’
8 making a summary i. ‘in other words ...
j. ‘thisis not always the case ...
k. ‘the next thing we'll be looking
at ..’
. ‘there are three main concepts
you should bear in mind ...’
m. ‘however, you've got to remember. .’
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TASK 17*

You are going to listen to a lecture on ‘global warming and its effects on
coastal arcas’. Before listening 1o the lecture, predict as much as you can
about what you are going to hear. Then listen to Tape Exercise 9 once
only and decide which of the following notes (A, B, C) contains all the
main points of the lecture.

Question 9

iy £rad //w Lule nexl wee/cﬂ/ f%/{z/efﬂs’m—(fe//é/‘y afdg%mda /f/‘ae/{/oaw [/

/O earman / reicu (7f SSues m /{aJ’L‘/‘a/ d/
Lovelpek (;eﬁcm/ /rlrodac t/wr/

f}{fccds’ 001 cea-tovel rise ﬂszf/ca a7 //‘&cﬁb £ precise /‘/&’e/
7. pam;jaf/ o /}f(f/‘aﬁ‘/‘act«/‘o /waz/y, A /
Shorctine retreal.
Ceastal ftizding, x.6. Brichane,
Saltu alerpenelralion, e.g. /l@a///a/&‘f / zszwaf’ 1rrigation, %‘/)(/5/)9@ a/atef/
Jidat, OZ/M%}(;.

A N AN

B Australia has 72,000 kitimelre coasthne. range of ratural dizasters.

f#eemﬁo«&’e L"foect’ Henderson-Sellors ard 5. /”’Cﬂ/ Lovelock and Pearman,
7. 50 melre rise causes Jama//e Lo por-Ls, raads, ral Unks.

2. Blae area on map indicales predited flooding in Bricbare.

3 Sattuwaler destrogs freshwaler ecosystems.

4 ﬂ/‘/)r&)y waler a /ﬁﬂééﬂr,

C /l//&/{i nalural problems in Australis, e.g. floods, drought, cyclones.

* Flood g of coastal lrac ta/cw

Sta moves mband /e f z{f 0f C)aﬁ/ae/(ta/‘/a/
" Beackfront gpartments f/aat away.
A ia/’/ Lakecs witl reconnect with the sea.
(:/c/évre facf Dec. 25 1974,

[nercased. ao/mr’/d? cause shorelbne Lo extlend in Some areas,

x*
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TASK 18

Listen to the global-warming lecture (Tape Exercise 9) again and find
examples of the marker phrases listed before.

P TEST-TAKING STRATEGIES

In each section, the information you need to answer one question comes before the
information for the next question. There is no instruction, however, to move on to the
next question: you must decide this yourself.

Difficulties occur when candidates are unable to find a correct answer. They may
continue to focus on one question, waiting to hear the information that will help them
to answer it. I they continue to wait, they may miss the information that will help them
to answer the next questions. As a result, candidates may lose their place and panic.

To prevent this happening, you need to focus on at least two questions at all times.

[ EXAMPLE:

You read (extract)

At exactly .. 1. this afternoon, the city of Harristown was struck by a violent
... . It has now been confirmed that over ..3.. people have been killed and
another 150 seriously injured.

You hear (extract)

‘The state of Queensland is still in shock tonight after the biggest natural disaster in
Australian history. At precisely half past five this afternoon, at the height of the
Harristown rush hour, the citv was rocked by a devastating earthquake that
registered 6.5 on the Richter scale. Now we cross over to our reporter Helen Pratt
reporting from Harristown’s devastated city centre.’

T'm standing outside what was Harristown’s town hall — now just a pile of rubble. At
least 50 pcople are believed to have been trapped when the building collapsed this
afternoon and rescue workers are at this moment fighting to find survivors under the
rubble. So far more than 60 people have been confirmed dead and the figure is
expected to rise. Reports from St Patrick’s Hospital, itself severely damaged in the
‘quake, indicate that a further 150 people have been admitted with scrious injuries ...’

A candidate who focuses only on gap 1, waiting to hear the information about the time,
may miss this information but continue to wait, hoping to hear it. By this point, the
information for gaps 2 and 3 may have already passed. When the candidate moves on to
gap 2, it is already too late to catch up.

¢
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In this example, candidates should focus on both gaps 1 and 2, anticipating that 1 refers
to time and 2 to some kind of disaster. Even if they miss the information about time,
thev arc anvcpating gap 2 and are therefore able to respond when they hear the word
carthaguake’ As soon as they answer this question, they focus on the next two questions,
waing for information about the numbers of dead and injured.

The same strategy is essential in those sections which consist of two or more passages
(see Sample Task 1 on page 106). There is no instruction to move [rom one question to
the next You need to look ahead and focus on two questions.

Remember that you should attempt to answer every question. No penalties are given for
Incorrect answer

"FURTHER STUDY

In vour study program you need to:
4 (ind appropriate listening passages;
4 increase vour confidence in listening;

4 praciise the skills required by the 1ELTS test.

FINDING APPROPRIATE LISTENING PASSAGES

English-language radio programs are a useful source of appropriate listening passages:
news broadcasts, talks, interniews, and dramatic dialogues. You can obtain program guides
by writing to the following stations: BBC World Service, Radio Australia, Canadian Broad-
casting Corporation, Voice of America. Station addresses can be supplied by the culwral
centres or consulates of the respective countries.

For many of the tasks described below, it is useful to record the programs you listen to.

INCREASING YOUR CONFIDENCE [N LISTENING

Many people who listen to a foreign language think that the speakers of that language
speak very quickly and ‘eat their words'. Because they do not understand every word, they
often feel that they are missing essential information. You need to get used to listening to
English without feeling panic or frustration when you don't understand everything.
Regular listening will improve your confidence in understanding English spoken at
different speeds with different accents.

Learning 1o listen effectively does not mean simply listening. You must always have a
focus. When listening to passages, ask yourself these [ocusing questions:

e Whataml listening to? Is it, for example, a news item? An interview? A story?
e How many people are speaking?

e What is the topic?
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® Are they reading a script, speaking from notes or speaking spontaneously?

e What are the speakers trying to do? To entertain? To explain? To describe?

Il you can answer these questions you have completed the task. Do this exercise every
day, listening for at least 25 minutes, the actual listening time ol the IELTS test. As your
study program progresses, you should practise more specific tasks as suggested in the
section below. Remember it takes a long time to become as efficient a listener in a foreign
language as you are in your own.

PRACTISING THE SKILLS REQUIRED BY THE IELTS TEST

Exercises for Independent Study

Exercise |

Before listening to a passage, predict as much as you can about what you are going to
hear. You can use radio program guides or the titles of passages in textbooks.

03 EXAMPLE:

Radio Guide: Saturday, December 7

2.00-2.30 Antarctica: the next tourist destination? Interview with tour
operator Georgia Pikios.

2.30-3.00 ‘My Favourite Music’, featuring this week's celebrity guest Lady
Ruth Lopert.

3.00 News and weather.

Il you choose to listen to the 2.00 program, you might predict the following content:
e many people are interested in holidaying in Antarctica
e specific attractions (scenery/wildlife?)
e available tours

e potential problems (distance/cold/environmental damage?)
Exercise 2

While listening to a passage, predict what the speaker(s) might say next.

IS EXAMPLE:

What do you think the lollowing speaker is going to talk about next?

‘At school we learned how to read and write English but we never did much practise
in listening or speaking. So when [ went to my [irst lecture in English ...

The speaker might describe the way the lecturer spoke (accent/speed?) and talk about
his comprehension diffliculties (taking notes/understanding main points?).

What do you think the [ollowing speakers are going to say next?
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TJovee was standing at the top of a ladder painting the lounge ceiling when suddenly ...’

‘I'd been waiting for the results of the test for three weehs and | was fecling more and more
anxious, That morning [ received .

We ook along the tent, a fndge, gas tanks,a portable shower, @ mator-driven gencrator. We
had evervthing — the only thing we forgot was to put petrol in the car About ten minutes after

sctting ont
‘The most common means by which the AIDS virus spreads are ...

The most significant positive cffcct of the end of the Cold War has been the reduction in the
posability of an armed conflict in Europe. On the other hand, it also cpens up the possibility

of .

Semetimes vou can predict very accurately what the speaker’s next words will be.

03  FEXAMPLES:

‘The advantages of the system are outweighed by the ... (disadvantages)

Last but ... (not least)

Predict the next word or phrase in each of the following sentences.

L. “In this case the means doesn't justifv .

2. "W have tolook at the problems of supply and ...’

3. ‘Antarctica, the great southern . .’

4. 'Smohing and excessive weight significantly increase the chances of coronary ...’
5. 'Nowadays typewriters are rapidly being replaced by ...

The more you expand your vocabulary by reading, the easier it is to make predictions.

Exercise 3

Listen to one ol the Tape Exercises. Stop the tape in mid-sentence and try to predict
what s going to be said next.

Exercises with a Study Partner
Exercise |

Listen to a short passage once only, writing notes as you listen. When the passage ends,
use your notes to tell your study partner as much as you can about the passage,
recording vour answers on tape. Listen to the original passage again to make sure you
included all of the main points.

Exercise 2

Find (or draw) four pictures which have something in common: for example, four
photographs of different people, four postcards with dilferent scenes, four pictures of
different cars. Give a set of four pictures to your study partner and describe one of the
pictures. Ask your study partner to decide which picture you have described.
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Exercise 3

Choose a taped listening passage. Write a series of questions based on the information in
the passage and give your partner 30 seconds to read the questions before you play the
tape once only. Listen to the tape together and discuss the answers.

Exercise 4

Write a series of statements based on the information in a recorded listening passage.
Include some statements which are either false or for which there is no information in
the passage. Give your partner 30 seconds to read the statements before you play the
tape once only. Listen to the tape together and discuss the answers.

Exercise 5

Record a radio news item or short talk. Make a written summary of the main points and
remove some information as in the Macquarie River Flooding example on page 114.
Remember to include a separate column for answers.

Give the summary to your study partner. After 30 seconds play the tape once only. Your
partner’s task is to [ill in the missing information while listening to the tape. Listen to the
tape together and check the answers.

This exercise requires you to read, listen and write at the same time. As this difficult skill
may be tested in the 1ELTS, you should do this exercise as often as possible before taking
the test.

MATERIALS FOR FURTHER STUDY

In developing your study program, you may find the [ollowing materials useful. Books
with accompanying cassettes are indicated with an asterisk.

Ferguson, N. and M. O'Reilly. 1989. English Telephone Conversations.* Nelson.

Jones, L. 1984. Ideas: Speaking and Listening Activitics for Upper-Intermediate Students. *
Cambridge University Press.

Kirby, S. 1985. Penguin Listening Skills. * Penguin.

Lynch, T. 1983. Study Listening: Understanding Lectures and Talks in English.* Cambridge
~University Press.

McDowell, J. 1982. Basic Listening.* Edward Arnold.
Smith, P. et al. 1986. Studying in Australia: Listening Effectively.* Nelson.
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‘I studicd English at school for ten years. I've been on holiday in
Britain and I didn’t have too many problems in making myself
understood — I've even given a paper in English at an international
congress. I just found | hadn't had enough practice in answering the
kind of questions I was asked in IELTS” Moroccan 1ELTS candidate

> SPEAKING TEST DESCRIPTION

ection of the IELTS Test consists of an interview which lasts between

-4
i
(&%)
e
@]
(4%
v
)
3
919]
N

GENERAL TRAINING MODULE

Candidates for the General Training Module take the same speaking test as all other
candidates

called a curcnlum vitae or ‘ev’. The c.v asks questions about your work experience,

\
iznce, and personal interests. Your writing on the c.v. is not assessed as part

TASK 1

Fill in this sample c.v. This is similar to the c.v. you will be required to
fill in before the interview.

rm

DUCATIONAL QUALIFICATIONS

WORK EXPERIENCE

REASON FOR DOING IELTS TEST

FUTURE STUDY PLANS
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After completing the c.v., you will go into the interview room where you will meet an
interviewer who is a native speaker of English. During the next 11-15 minutes, the
interviewer will follow a standard pattern consisting of five stages.

- Stage 1: introductions and greetings; basic questions about the candidate;
Stage 2: questions about general topics;,
Stage 3: the candidate asks the interviewer questions based on a task;
Stage 4: more detailed questions, particularly focusing on the candidate’s future plans;
Stage 5: closing the interview.

T e e sl e s i s a e £ e o e e T T

STRATEGIES FOR THE IELTS INTERVIEW

PREDICTING THE TOPICS

It is useful to predict what topics will occur in the interview. In order to do this, you
should remember that all IELTS candidates around the world have the following in
common:

they are generally over 18 years of age;
they have already studied at high school;
they may have some work experience;

1
2
3
4. they have moved to or are planning to move to an English-speaking country;
5. they may have a particular major field of study;

6

they come from a place that the interviewer probably has not been to or does not
know well:

~

they are planning to enter tertiary or further education;

8. they are not native-speakers of English.

<

P P OO O U U R CIUVIPL PR s 1< G e R S L0 Dh

Think of appropriate questions for these eight points above. The first one
has been done as an example.

1. they are generally over 18 years of age.
Are you married?
Do you have any children?
Do you live with vour family?
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TASK 3

e e

Look at the sample c.v. below. You are now in the same situation as the
intervicwer: vou have never met this person before. What questions
would vou ask this candidate?

Flrn T AN GU AGE U
et ienouaces . Lnpliek Germay

RN TN T RIEN CE o T
REASON FOR DOING IELTS TEST ... Zz—.@f«;/,.a‘fﬂa/ﬁ?&k&(ff .................................
sUrRz sTUDY pLANS L Backelor of Loomomize

TASK 4

Look at vour own c.v. form. What questions do you think an interviewer
could ask you?

TASK 5

Study the following situations. What questions would you ask the person
in each situation?

A foreigner has just arrived in vour country,

An acguaintance tells you that she is planning to study physics at university.
You meet a person who works at [BM.

A relative is going to study in the United States.

A friend tells you he is writing an essay for university.

A friend has returned from a trip to the UK.
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To summarise: although it is not possible to predict precisely what topics will be covered
in an IELTS interview, it is reasonable to assume that the interviewer will focus on the
candidate’s past experience in work or study, way of life, views on the world, personal
experiences, plans for future study, and feelings about moving to another country.

UNDERSTANDING THE QUESTIONS

The IELTS interview is not a test of listening comprehension; that is the aim of the
Listening Section. The interviewer will generally speak quite clearly and try to make sure
that you understand. The interviewer’s goal is to hear you speak. You need; nevertheless,
to understand the interviewer’s questions so that you can respond appropriately.
Remember that the same question can be asked in different ways.

: ‘5‘3‘:’fi;;TA5K 6* -

e e e e e e L el A AN el i S P

Match the questions in the left-hand column with those that have the
same meaning in the right-hand column. Note that questions in the left-
hand column may correspond to more than one question in the right-
hand column. The first is done for you as an example.

1. Whats your opinion of ... ? A. How differentis ... ?
2. Doyou feel that...? B. Howisitthat...?
3. Howdovoufind ... ? ~ C. How do you feel about ... ?
4. Whats the difference between ... ? D. Is (X) similarto ... ?
5. Howcome ... 7 : E. Why ... ?
5. How often ... ? FE What do you think of ... ?
7. In what way ... ? G. How ...?
8. Where ... ? H. How frequently ... ?
9. Howfar...? 1. Whereabouts ... ?
J. To whatextent ... ?
K. Whats vour feelingon ... ?
L. Do vou think that ... ?
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Intervicwers may request the same information in different ways.

ENXNAMPLES:

Direor questons:

1

R

W W vou going o studs?
- S & .

Indirect guestions:

o

‘Could vou tell me what you are going to study?”’
‘Do~ ou rnow what vou're going to studv?’

Conf

rming questions:
Nouwre going to study Economics, are you?”
Youlre going to study Economics, aren't vou?”’

Youcre vomng to study Economics?”’

Wonid vou like to tell me a bir about vour study plans?”’

I

1 ) : 1)
il me what you're going o studyv.

TASK 7
Ask the following questions in as many ways as possible.
1. Where were vou born? 7. What are typical working hours
- - iny ry?
2. What part of the city do you I your countny

live in? 8 What aspect of English do you

LI

- What are the main tourist

attractions in your country?

4. Where have you studied
English?

5. How many brothers and sisters
nave you got?

6. What’s the climate like in vour

country?

10.

find most difficul?

. Have you been collecting

stamps for a long time?

What is the biggest social
problem in your country?

ASKING FOR CLARIFICATION

In contras: to the Listening section. vou have more control in the Interview. If vou do
not undersiand the interviewers questions, vou can use the following strategies.

If, for example, the interviewer says: ‘Do you like travelling on the Tube?’

You can say that you don't understand: ‘I'm sorry. [ don't understand.” ‘Sorry. I don’t follow.”
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You can ask for a question to be repeated: ‘I didn't catch that. Would you mind repeating it?’
‘Could you repeat the question, please?’

You can clarify the meaning of specific words or phrases you don't understand: ‘Sorry. I don't

LS

know what you mean by ‘Tube’.” ‘Would you mind explaining ‘Tube’?’

You can check your understanding of a question: ‘Do you mean the underground trains?’

“You're asking me about underground trains, are you?’ You're asking me if I like travelling on
the Tube?’

. TASKS

How would you respond if an interviewer asked you the following
questions?

1. Whats your opinion of topiary?
2. Could you tell me about the nard industry in your country?

3. Is myrosin commonly used in fermentation?

RESPONDING APPROPRIATELY

Each stage of the interview focuses on specific speaking skills. You need to respond
appropriately to the interviewers questions and instructions in each stage.

Stage 1 (1-2 minutes)

In this first stage, the interviewer:
e greets you

e invites you to sit down

e asks you for your c.v. form

e checks your identity

e turns on a cassette recorder (a recording may be made of interviews so that the
examiners can check the interview procedure)

e asks you some questions from the c.v. form

Try to imagine the first minute of your interview. How will the inteniewer greet you?
How can you respond?
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TASK 9 .

Ask a study partner to fill out a c.v. Your partner plays the role of
interviewee and vou play the role of interviewer. Role-plav each part of
Stage 1. beginning with the interviewee coming into the room. Greet your
partner and ask him/her as many questions as possible. After completing
the task. swap roles.

Irst impressions are very important. In all interviews — for jobs, college or universiy
enirance — a coniident candidate has a better chance of impressing the interviewer than
z nervous and unceriain candidate

The interviewsr does not tell vou that Stage 2 has begun. You do not need to recognise
e move from Stage | to 2.

o
In Stage 2, the interviewer gives vou an opporiunity 1o speak for longer periods, giving
more detatied informanon and opinions.
il T Commn 1 mn _ R PR ask - .
fopics from Stage ! mayv be used to do this. You mizht also be asked to describe how

something is done. how so.uethmg works or what something is like. If vou are taking

the {ELTS test in an English-speaking country. vou may be asked to compare aspects of
fife in that country with l fe in vour country of origin

[  EXAMPLES:

‘Could you tell me what happens at a wedding in vour country?”’

‘How do vou make X (a well-known food in your country)?’

‘How do people in your countrv learn English?’

Tell me what the procedwre is jor obtaining a ditving licence in your countrv.”
‘So, vou really like hockey. Can you describe the rules?”

‘In what ways is English used in vour counu_w'?’

‘How different is your life from :he lives of vour parents/grandparcnts®

‘How does the cost of living heve {an English-speaking country) compare with vour
country”

TASK 10*

In Stage 1, a candidate says that although he now lives in Brasilia, he
originally comes from Rio de Janeiro. What Stage 2 questions can vou
make from this information?
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Look at your own c.v. and decide what Stage 2 questions you might be
asked by the interviewer.

GIVING AN ORGANISED ANSWER

You need to organise detailed answers so that they are clear to the listener.

Before beginning to answer the question, it is possible to comment on it by saying, for
example, ‘Thats a difficult question’/‘Thats a very interesting question’. If you use this
strategy, it will give you a little more time to prepare an organised answer.

In organising your answer, it may be useful (as in writing) to begin with a sentence or
phrase that gives a summary of the main points you are going to talk about. This will
help vour listener to follow your answer.

[ EXAMPLE:

Interviewer: ‘Why do vou want to study X?’

Candidate:  ‘That’s a rather difficult question. There are two main reasons, I suppose.’

The summary phrase is: ‘There are two main reasons, I suppose.” This provides a structure
for the rest of the answer, which describes each of the reasons.

TASK 12 B

What summary sentences or phrases would you use in your answers to
the following questions?

1. What did you study at high .| 3. How do people spend their
school? weekends in your home town?

2. Which is the most popular sport 4. Could vou tell me why you chose
in your country? to study at the University of X?

The summary sentence you choose provides the structure for your main points.

[ EXAMPLE:
Interviewer: ‘What is the procedure for getting a driving licence in your country?’
Candidate:  ‘Oh, it’s fairly simple: there are only a few things you have to do.
First ... Then ... After that ... And then finally ...~
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|
]

Listen to Tape Exercise 7. Sandy's answer to the question ‘What was the
course like?” gives an example of a well-organised answer. Note Sandy’s
summary sentence and her organisation of the two main points.

TASK 14

Continue the candidate’s answers to the following questions. Record and
analyse yvour answers, paying particular attention to their organisation.

nrerviewer: Whav do vou want to study X2’ (vour s 'DJeCL\
andidater Well, for many reasons. Firsely, [

™y -

-1

interviewer: ‘Tell me a bit about vowr educational bachground.” 1
Candidate: "Well, first Twent to

Intervizwer: Do vou find Amencan English easier to understand than British Enclish?
' stzn CYes, Ido/No Tdont .7
ever been to vour country. Whats i like?’
i ms a big question ...’

R
3
D‘i
=y
;A
m

Interviewer: "Which is the best university in your country?”’
Candidate:  'Isuppose X is, because ...~

TASK 15

Record and analyse your answers to the following questions, paying
particular attention to their organisation.

1. What sports are plaved in vour 4. What would vou regard as the
country? most significant events in yvour
2. Could vou describe the traditional country’s recent history?
architecture of your country? 5. How aware do you think people
| 3. \What role does religion have in are nowadavs about environmental
\E evervday lile in your country? issues?
I
!

You also need to show the interviewer that you have said everything vou want to say.
There are several wavs to do this.

You can repeat the summary sentence, perhaps changing it slightly: Yes, as I was saying,
it’s very difficult to generalise.” ‘Yes, there really are many reasons.’
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You can state that you have finished: ‘I think that’ all.” ‘I can’t think of anything else.” ‘That’s
it, I think.’

You can check the interviewers understanding: ‘Have I answered your question?” ‘Does that
give you a clear idea?”’

 TASK 16
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Answer the following questions, paying particular attention to the way
you conclude your answers.

1. What are sporting facilities like 4. Can you describe one of the main
in your home town? festivals celebrated in your country?

2. What role does tourism play 5. In your opinion what are the most
in your country’s economy? serious problems associated with

3. How serious is unemployment modern city life?
in your country?

Stage 3 (34 minutes)

So far you have-been answering the interviewer’s questions. Now, in Stage 3, the
interviewer wants to hear you ask questions. In order to give you an opportunity to ask
questions, he or she describes a situation in which you must find out some information.

The tasks will usually be about service/social survival situations and study-related
situations in an English-speaking country. Generally, your role is to ask for information
or assistance which helps you to solve a ‘problem’.

Example 1
The interviewer says:

‘I work in an airline office. You want to book a flight to Bogota next month. Please
read this and ask me questions.’

You are handed a sheet of paper similar to the one below which gives you the
information which you must use to form questions.

FLIGHT INFORMATION

. You want to book a flight to Bogota. Imagine that the interviewer works in a travel
| agency. Ask the interviewer questions about the flight. 1

Find out about:
L a. frequency of flights d. number of stop-overs |
i b. departure times e. price of ticket. ‘
\

c. duration of flight
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Example 2
The interviewer savs:
Now, [ hhe w0 hear vou ask me questions. I've just received this gift in the post. Ask
A / - J oY
mie ds Pty diferent questions in as many different wavs as vou can. This sheet
1

1
t

exrlains wiat (o do and it suggests the questions you should ask.’

She then starts unwrapping a gift and hands you the follewing sheet.

\
A GIFT @
The interviewer has just received a gift. Ask him or her as much as you can about
the gift. ‘
1
Find out about: i
a. sender of the gift c. reason for the gift |
b. interviewers relationship with d. type of gift
the sender , . ‘ .
> ' e. interviewers reactions to the gift j
Example 3
The interviewer says
“... Tharks very much. That was really interesting. Now, at this stage, I want you to
ask me some questions. Please ask me as many questions as possible. Here is the
situation: You've never played tennis before and you're really interested in learning.
So you decide to take a course of tennis lessons. You're really busy at the moment, so
you go to the tennis school to find a course which fits into your schedule.’
He hands you the following sheet:
/ \

TENNIS LESSONS

" You have never played tennis before and you want to enrol in a course of tennis
| lessons. Find out which course fits into your schedule.

: Find out about:
i a. levels of courses available d. times of courses
. duration of courses e. size of class

c. cost of course

continued on page 135
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EXAMPLE 3 — TENNIS LESSONS continued from page 134

’ Your Schedule:

SATURDAY: 9.00-12.00 Swimming class 1.00-6.00 Library study
SUNDAY: 9.00-12.00 Swimming classes 1.00-6.00 Horseriding
: MONDAY: 8.00- 4.00  University
' TUESDAY: 8.00-12.00  University 5.00-9.00 French class

WEDNESDAY:  2.00- 4.00  University

| THURSDAY: 1.00- 3.00 Chess club

FRIDAY: 10.00-11.00  University 1.00-6.00 Library study

/

Read the information sheet before you begin. If you do not understand the task or any of
the words on the sheet, ask the interviewer to explain before you begin.

ASKING QUESTIONS CORRECTLY

You must ask a question about every point which the sheet instructs you to ‘find out
about’. When you have done this, you may then add some more questions of vour own
about the topic. Your questions should be relevant to the task and correctly formed. You
need to develop your confidence in forming correct questions.

TASK 17*

Make questions from the following phrases which are taken from
Example 1 on page 133. The first one has been done for you.

1. Frequency of flights: How g ten dﬁf/?,@éﬁf’ &awfa/‘ 5{,@05&7

2. Departure LIMeS: ... e ?
3. Duration of flight: ... ?
4. Number Of SLOP-0OVeIS: ...oiiiiiiiiii e ?
5. Price of ticket: ..o ?
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TASK 18*

The interviewer says: T am a real seate agent. You want to rent an apartment. We are

[ O' " ;Lu ahanar tment CO(’LLI‘LCT' Read this and u.bf\ me L7ULS[lOnS

RENTING AN APARTMENT

Find out about:

| Garage? (o there agarage tr the apartment uilling?
2. A RIEVIS oMY N
3.0 Schools near here? ?
4. Alr-conditioning? OO TU U PU PSSP R UUUPPPPRPE PPPRIPR ?
5. Deposit? ?

Make questions from the phrases on the sheet. The first one has been done
for vou.

TASK 19

Refer to the list of social and study situations on page 103 of this book.
Write or record on cassette as many questions as vou can which are
appropriate in these situations. Work with a study partner or take all the
roles in the situation yourself. Ask a teacher or another native speaker of
English to check if your questions are correct.

TASK 20

Choose advertisements from English-language newspapers and magazines.
Ask as many questions as you can about the advertised product or service.

[ EXAMPLE:
Learn English in England IR

The Royal English Coliege in Manchester provides intensive summer
courses at all levels. The college, situated near the city centre, can also
j provide home-stay accommodation if required. For more information please
write to P.O. Box 99, Manchester, UK. /

continued on page 137
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TASK 20 continued from page 136

Sample Questions:

How many hours per week do students study in the intensive courses?
How long do the courses last?

How much does the course cost?

Where is Manchester?

How many students are there in each class?

Does the College organise any excursions?

AN A

" TASK 21

——— - S PR

Choose any passage in English and transform the statements into
questions.

0> EXAMPLE (from a newspaper article):
BOOST FOR RURAL SPORT

he Minister for Sport and Recreation, throughout the eastern part of the state of
Mr. John Bottomly, announced vester-  Victoria. The Minister went on to say that
day that the government would provide people living in country areas had been
five million dollars to fund a building seriously disadvantaged in the past and
program of sports centres in rural centres this program would provide more equality.

Sample Questions:

Who is Mr John Bottomly?
Who is the Minister for Sport?
What did the Minister for Sport announce yesterday?

Al

How much money will the government provide?
What will the money be used for?

Where will the sports centres be built?

Which part of the state will the centres be built in?

© ~ oW

Why has the government decided to fund the building program?

S

TASK 22 '

P T S

How many questions can you ask in 60 seconds? Record yourself doing
Task 21 on cassette and then check how many questions you asked and
how many mistakes you made. Do this exercise every day and make a
chart or graph to track your progress.
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PLAYING A ROLE

......

1
e vhat vour character needs;

e what r2lationship vour character has with the character played by the
interviewer.

1

The lan ou use should reflect these three points.

i
sage

N

a
o)

>  EXAMPLE:
The interviewer savs
You nave just arrived in Edinburgh for the first time. You go to a Tourist Information
Centre, [ am working at the information desk in the Centre. Ask me as many questions
us possivle. Read this first. [t will help you to form questions.

Ve
A VISIT TO EDINBURGH !
Find out about:
a. hotel accommodation d. city sights
b. price of accommodation e. entertainment facilities ‘
‘,
. ¢ distance {rom the city centre f. transport |

Who is your character?

You might decide that your character is a tourist, a business person, or an overseas
student.

You can make the situation more realistic by giving some information about your
character. For example, if you decide you are a tourist, you could say: T've just arrived
from the airport and this is my first time in this city ...’

You should begin the role play appropriately. If you were entering a Tourist Information
Centre, vou would greet the clerk. For example: ‘Good morning. Could you help me?’

What does your character need?

You need to get all of the information required on the information sheet. When you have
finished, there may be an opportunity for you to ask additional questions.

You must follow the character’s needs. In reality, you may, for example, know Edinburgh
very well. The character you play does not, so you need to get all of the information
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required. In reality, you may also want to ask about different aspects of Edinburgh not
listed on the sheet. In your character, however, you must ask the required questions first
before attempting to ask any other questions.

What relationship does your character have with the character played by the
interviewer?

As in most service encounters, you are strangers. As a result, your language needs to reflect
this. For example: ‘Could vou tell me something about the city sights. I'll be in Edinburgh for just
three days.” would be more appropriate than ‘I want to know about the city sights".

When the interviewer answers your questions, you must listen and respond
appropriately. The interviewer’s answer influences your response.

[ EXAMPLE:

- Candidate (playing the role of an enquirer at a tennis school):
‘How many different levels do you have in your tennis courses?’

Interviewer (playing the role of a tennis school receptionist):

‘Well, we've got a level for everybody, sir. Beginners, Intermediate, and Advanced.’
Candidate:

‘That’s good. I'm interested in the Beginners’ course. Could you tell me when the
courses are held?’

TASK 23

Role-play the following Stage 3 tasks. You should cover all of the points
on each information sheet in no more than four minutes. Record and
analyse the role-plays.

Situation 1:
The interviewer says:

You are at the airport waiting for a bus to go to the city centre. You've been waiting
for 20 minutes and the bus hasnt come. I'm also standing in the queue. Use this to
ask me questions.’

4 | N

TRANSPORT INFORMATION
Find out about:

a. frequency of buses ¢. other forms of transport available

‘ . taxi, train, etc.)
b. distance to city centre (

K . d. cost of alternative transport
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Situation 2:

You have just wnved in New Zealand and you want to buy a second-hand car [ am
dhe car salesman. You are interested in a small Tovota that we are both looking at.

)

3cfore vou Gsk me questions, please read this.

BUYING A SECOND-HAND CAR

Find out about: 5

a. the price d. possibility of discount

1 1 ‘
5. the distance travelled e. method of pavment 1
c. theage |

Situation 3:

Chenlerviewer savs:

7

Fam a barh clerk. You are a customer and you want to open a bank account.”

OPENING A BANK ACCOUNT

———

Find out about:

a. tpes of account d. credit cards
' t
. b. interest on accounts e. bank charges
! c. chequebooks . obrtaining credit

N | )

Stage 4 (3—4 minutes)

In this stage, the interviewer continues the conversation, as in Stage 2. The interviewer
speaks as little as possible in order to concentrate on what you are saying and make an
assessment of your language proficiency. The questions you are asked in this section will
emerge naturally from the conversation and may be drawn from your curriculum vitae.

As in Stage 2, vou need to organise your answers by having a summary sentence, a
clearly marked structure and an appropriate closing strategy.

n Stage 4 the interviewer asks you to express your opinion, give explanations, make
detailed comparisons, or speculate about your future. You are required to speak for
longer periods and in more detail. In the following examples, the candidates respond
very successfully to the interviewer’s probing questions.
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Example 1

The candidate works in a chemical laboratory:

Interviewer:;

Candidate:

Interviewer:

Candidate:

Interviewer:

Candidate:

Interviewer:

Example 2

The candidate is an economist.

Interviewer:

Candidate:

Interviewer:

Candidate:

Interviewer:

Candidate:

‘If you were the head of your institution what changes would you introduce?’

‘I'd love to be in that situation. The first thing I'd do is change the decision-
making process. At the moment, decisions are made by the directorate and the
workers have no chance to express their opinion. That would be the first thing

I'd change.’

‘But don'’t you think it would be more difficult to make decisions that way?’

‘I don’t know, but I'm sure they’d be better decisions.’
‘Why do you say that?’

‘Well, it obviously depends on the issue. If it involves conditions of work, then
clearly the people working in the labs are the ones who understand that kind of

issue best.’

‘I'm not sure I agree with you. Don’t you think that the directorate has a more
objective view?’

‘What made you decide to become an economist?’
‘I've always been very interested in Economics.’
‘Could you elaborate on that?’

‘Well, I don’t think it’s possible to understand, or to change, the way society
works unless you've studied economics.’

“What do you mean by “change society”?’

'l suppose what I mean is ...’
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TASK 24

~ F e Celemieadt

Using your c.v., role-play Stage 4 with your study partner. The
‘interviewer’ should press the ‘candidate’ for as much information as
possible, using the following question types:

Caesuons which seek elaboration: ——
Zowdd vou el me more about X2’
Could vou claborate on X2

“What do vou mean precisely by X?’

Questions which seek explanation:
'Coudd vou explain why X2
S

How is X possible?”’
Quezsiions which seek jusufication:
Tdontagree. Don't you think that X?'

Sy do vou sav that”

[n giving detailed answers. vou may need time to pause and reflect before you
conunue. In order to gain ume to think you can use ‘fillers’ such as:

fet me see; lers see; well; how can [ put it?; I'm not sure; I mean; you know; I'll have

o think about it.

FINDING THE RIGHT WORDS

tf vou find yourself in this situation, vou should explain what you mean by using other

T knew exactly what I wanted to say, but there were two or three
important words I didn’t know in English. [ just froze.’
Norwegian IELTS candidate

words. This strategy will be regarded positvely by the interviewer.

=

EXAMPLES:

The interviewer asks you: “What do vou think have been the most important changes
i vour field over the past five years?

You are an agronomist and you would like to say: “Mechanisation has been the
most significant change.’

You do not know or cannot recall the word ‘mechanisation” in English. You can
sav: ‘Five years ago voung trees were planted by hand and this was a very slow
process. Today we have machines that plant young trees. They can easily plant a
thousand trees a day. That has been the biggest change during the past five years.’

[ELTS: STRATEGIES FOR STUDY
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You are an urban planner and you would like to say: ‘Environmental impact awareness’.

You do not know or cannot recall this term in English. You can say: ‘Nowadays
ordinary people care more about the quality of life in cities — for example, they worry
about air pollution, rubbish, and clean water. We have to study the effects which our
plans have on these things. That’s the greatest change.’

* TASK 25

L T B R e LI o T r- )

Think of terms associated with your field which you do not know in
English. Explain these terms using other words and phrases.

TASK 26

Answer the following questions. Record and analyse your answers.
What are you going to major in?
In your answer, speak about:

subjects employment possibilities.
your reasons

Are you going to do your own cooking when you are at university?
In your answer, speak about:

intentions preferences
experience potential difficulties.

Have you decided where you're going to live while you're studying?
In your answer, speak about:

intentions uncertainties.

preferences

Some local students feel that overseas students get preferential treatment. What is your opinion?
In your answer, give:
your opinion a justification.
Do youmpe with the English-language demands of your intended
study program?
In your answer:
predict language demands/give examples

assess your language skills/give examples
predict your performance.
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. TASK277

—
In this task, your aim is to speak spontaneously and fluently about a
range of subjects. Your study partner chooses topics of interest taken
from the newspaper, television or radio. For example:

‘Twenty people were killed in a bus accident yesterday.’
Your study partner then interviews you about the topic. For example:
e What do vou think the main causes of road accidents are?
e How do vou think road accidents can be prevented?
e Do you think the government is doing enough to improve road safety?

Try to speak for at least a minute on each subject, using ‘fillers’ if
neccssary. If you pause for more than three seconds without using an
appropriate filler, you must stop. You then ask your partner a question to
see if he or she can speak for a minute without stopping.

TASK 28

R A - SV UU DIV DR P R PUPIPID- 09 - S SO Ny

Answer the following questions. Record, transcribe, and analyse your
answers.

1. I you hadn' studied X, what field | 4. What is successful communication,
would you have chosen? in your opinion?

2. What qualities does a good teacher | 5. What are your goals in life?
need?

3. What do you see yourself doing
in five years' time?

Stage 5 (1 minute)

In this final stage, the interviewer will conclude the interview. He/she may:

say that it was very nice to meet you;
wish you good luck;

say that he/she hopes to meet you again;
say goodbye.

How would vou respond?

You have now finished a 15-minute interview. You leave the room and the inter- .
viewer decides on a score for you. How is this assessed? What has the interviewer been
looking for?

TELTS: STRATEGIES FOR STUDY
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P ASSESSING YOUR SPEAKING =~ " """
‘Many candidates seem to be really worried about getting their
grammar right in the interview, which is a pity, because often they
communicate quite well.’ IELTS interviewer

When the IELTS interviewer assesses your speaking, she or he may do it differently from
the way you assess your own speaking. The key question in the inteniewer’s assessment
will be: How successful was the candidate’s communication? In order to make this
assessment, the interviewer must answer a number of questions:

Q: Did the candidate’s pronunciation disturb the communication? Could I
understand the candidate easily?

This is not the same as the question: “Was the candidate’s pronunciation correct?”.
Almost everybody who learns a foreign language as an adult has pronunciation which in
some way is different from the pronunciation of native speakers of that language.

There are three main aspects of your pronunciation which may create difficulties in
communication. These involve the differences between vour native language and English
in consonants, in vowels, and in stress and intonation. Where the differences are
greatest, communication may be difficult.

TASK 29

Record a native speaker of English from radio or television. The recording
should be about 1 minute long. Make a transcript of the recording and
read the transcript aloud, recording yourself as you do this.

Compare your version with the original, assessing the differences. Use whatever
resources you have access to: study partner, native speaker, or teacher. Decide where the
greatest differences are and practise those parts of the transcript. Read the transcript
again, record and reassess yourself.

Q: Did the candidate’s grammar disturb the communication? Was the meaning clear?
Were only short simple sentences used? Were the questions correctly formed?

TASK 30

- Record yourself speaking for about two minutes, perhaps choosing one of the
tasks in this unit. Do not prepare what you are going to say. Do not write notes
before you speak. Listen to your recording and write out an exact transcript.
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Check for grammaucal mistakes. If possible ask a teacher or a study partner to check the
transcript. Make a list of any mistakes you have made and focus on these grammatical
areas in vour program of reading, listening, writing, and grammar development.

=

EXAMPLE: (an extract from a student’s transcript)

I warted to study in America - [ think it has very good universities - but my
father suggested me to go to Germany.

The student then checked for errors and found the following:

‘my father suggested me to 20'

SHOULD BE

‘my father suggested that I go/should go’

[n his study program, the student used two strategies:

e While carrying out listening tasks, he began listening for examples of the

use of suggest'.

e He drilled himself in the correct form by repeating ‘My father suggested that
I should go to Germany’, and other versions of this structure, for example ‘My
mother suggested that I should study in Belgium’, and ‘My brother suggested that
[ should stay here.” He did this until he could use the structure without hesitation.

Q: Does the candidate communicate effectively?

Think of any two people you know who are native speakers of your first language. Ask
vourself which person is the better communicator? Although both probably have very
similar grammar, pronunciation, and vocabulary, it should be possible to decide that one

is better.

The following checklist presents some of the key characteristics of effective communication:

SPEAKER'S PURPOSE
w very clear

n fairly clear

ORGANISATION OF MAIN POINTS

m very clear

VOLUME

a 00 loud
SPEED

m (00 fast

EYE CONTACT !
® Mmaintains eye contact

FEEDBACK 2
m alwavs

BODY LANGUAGE 3
B appears nervous

CONTENT
m totally relevant

n fairly clear

m just right

m just right

m avoids eye contact

® sometimes

appears relaxed

m sometimes irrelevant

IELTS: STRATEGIES FOR STUDY
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unclear

not clear

not loud enough

too slow

never

totally irrelevant




1 Generally speaking, your interviewer will respond positively if you maintain eye contact most of the
time while speaking and listening.

2 Good listeners show interest and undersianding by providing feedback. There are many forms of
feedback. including: nodding the head, saying ‘mm’ (particularly common in English), saving ‘1 see’,
Tight’, etc. (when appropriate).

Googd speakers check to see whether their listeners undersiand and are showing interest by checking
for feedback. 1f they do not receive feedback, they may ask questions such as ‘Do vou understand what
I mean? or sav "You look puzzled’.

(P4 ]

All candidates are nervous. This is sometimes expressed physically with fidgeting and awkward
posture, for example, which can disturb the communication. Good candidates know what 1o expect in
the interview (topics. tasks, and requirements), and therefore try 10 appear relaxed and in control.

TASK 31

Ask a study partner to interview you in English. During the interview
your study partner should assess your behaviour using the checklist
above. After the interview, discuss the results of the checklist with your
partner. If you have access to video equipment, you can record the
interview and analyse your own presentation.

P TEST-TAKING STRATEGIES

‘I got so nervous in the interview that I couldn’t even open my mouth.’
Russian IELTS candidate

PREPARING FOR THE INTERVIEW

Make sure you have role-played the whole interview as many times as you can.

Maintain a constant dialogue with yourself in English. If you are not in a situation where
you can speak aloud, do the exercises mentally. The more you practise in this way, the
easier it will be for you to ‘think in English’ and respond more easily during the
interview.

On small cards which you can carry round with you, make a list of the questions
suggested in this unit. Shuffle the cards, take one out of the pack and then give an
answer. Keep inventing new questions for your pack. You can practise these whenever
you have spare time. If you are with other people, on public transport for example, you
can still give your answers in vour head. Note, however, that the Interview assesses your
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ability to speak spontaneously. If the interviewer feels that you are giving a rehearsed
answer, he or she may shift the topic immediately.

ON THE DAY OF THE INTERVIEW

\Mzke sure you arrive at the interview having practised the same day. Role-play the whole
procedure up e the moment you enter the interview room. Although the examiner will
help you to ‘warm-up’ in Stage 1, it is useful if you can ‘warm yourself up’ by speaking
in English before going into the room.

S My e T K B S ety e (S0 i e e e

b 'MATERIALS FOR FURTHER STUDY ™~
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Asterisked materials are accompanied by cassettes.

Baker. A. 1977. Ship or Sheep? An Intermediate Pronunciation Course.* Cambridge
University Press.

Bradford, B. 1985. Intonation in Context: Intonation Practice for Upper-Intermediate and
Advanced Learners of English.* Cambridge University Press.

Hadlfield, J. 1987. Advanced Communication Games: a Collection of Games and Activities for
Intermediate and Advanced Students of English. Nelson.

Jones, L. 1984. Ideas: Speaking and Listening Activities for Upper-Intermediate Students.*
Cambridge University Press.

Kench, A.B. 1980. Asking Questions: Notes, Exercises and Dialogues on How to Ask
Questions in English. Macmillan.

Ladousse, G.P. 1983. Speaking Personally: Quizzes and Questionnaires for Fluency Practice.
Cambridge University Press.

Morgan, J. and M. Rinvolucri. 1988. The Q Book: Practising Interrogatives in Reading,
Speaking And Writing. Longman.

Mortimer, C. 1985. Elements of Pronunciation: Intensive Practice for Intermediate and More
Advanced Students.* Cambridge University Press.

Pifer, G. and 'N. Mutoh. 1988. Point Counterpoint: Discussion and Persuasion Techniques.
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» SAMPLE TEST 1 Module A

TIME ALLOWED: Reading 55 minutes

Writing 45 minutes

SECTION 1: READING

PART 1: EARTHQUAKE PREDICTION

You should spend about 15 minutes on Questions 1-10.

Questions 1-4

Answer these questions by referring to Reading Passage 1: Earthquake Prediction.

1. Scientists attempt to find out three things about earthquakes. What are they?

2. ‘The electrical and magnetic properties of crustal rocks are particularly sensitive to
strain, and studies measuring changes which occur in these properties have provided
promising results.” (Paragraph 5.) What is the function of this sentence? Choose one of
the functions listed below, and write A, B, C or D in the space provided.

A. to provide an example of C. to provide an argument
a previous idea against the previous idea
B. to summarise the paragraph D. to establish the main point

of the passage.

YOUT AnSWeT: ..o

3. The passage describes two phenomena observed in animals prior to earthquakes.
What are they?
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4. According to paragraph 5, measuring the conductivity of fluid in rock may not be a
reliahle earthquake predictor, because:

A. other factors may account for C. these changes can be
changes in conductivity measured

B. rock may be saturated with D. the conductivity of crustal
tluid rock is inherently variable

N OUT ANSWeT e

READING PASSAGE 1: EARTHQUAKE PREDICTION

Since antiquity, the devastating effects of earthquakes on human lives and property have
encouraged the search for reliable methods of earthquake prediction. This challenge
remains and contemporary seismologists continue to sezk reliable methods for
pinpointing the time, place and magnitude of individual quakes.

QOne prediction technique involves an analysis of the recurrence rates of earthquakes as
indicators of future seismic activity. Earthquakes are concentrated in certain areas of the
world where tectonic plates such as the Pacific Plate, the Eurasian Plate and the African
Plate meet and create fault zones and it is in these areas that seismologists focus their
Investigations.

The plate tectonics model provides another tool for earthquake prediction by calculating
the accumulated strain at plate boundaries. When the strain reaches a certain magnitude
the pressure must be released and it is therefore hypothesised that in such cases an
earthquake is imminent.

The search for premonitory phenomena has received particular attention. In contrast to the
ancient Greeks and Romans, who relied on the howling of dogs as a warning sign, modern
seismologists have focused on physical evidence for an impending earthquake. Evidence of
plate strain can be found by measuring relative movements in geodetic stations, while
chemical changes also offer signals for seismologists. Using chemical-detection techniques,
Professor Ulomov established a link between the rise in the concentration of radon gas in
mineral water in the Tashkent Basin and the subsequent earthquake in 1966. ”

Analysis of the changes in magnetic properties and conductivity of rocks provides
further data for prediction. The electrical and magnetic properties of crustal rocks are
particularly sensitive to strain and studies measuring changes which occur in these
properties have provided promising results. The conductivity of crustal rock is deter-
mined by the degree to which the rock is saturated with fluid and the electrolytic
properties of those fluids. Before large earthquakes, small fractures develop in rocks,
which changes the quantity of fluid present. These changes can be measured and
provide useful predictive data. However, similar changes in the fluid-bearing capacity of
rock can occur as a result of other factors such as changes in the water table, and
therefore this technique is not entirely reliable.

The ancient belief that the behaviour of birds, cats and dogs provides evidence of
imminent earthquakes has recently gained credence as a result of tests carried out in
California. It has been shown that changes take place in the metabolic rates of these
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animals which correlate with subsequent seismic activity. It is hypothesised that the
animals are sensitive to the seismic waves which precede major quakes.

In zones where earthquakes are known to occur, improved construction techniques can
significantly reduce the effects of seismic waves. If more accurate information regarding
the time and magnitude were available, governments could take even more effective
measures to reduce the impact on human life. If, however, an entirely accurate prediction
technique became available, there would be significant social and political implications.
An earthquake prediction in a major urban area, for example, would require govern-
ments to provide an effective evacuation strategy, necessitating massive resourcing and
political will.

\Questions 5-10

By referring to Reading Passage 1, decide whether the following statements are true or
false. Tick either True or False in the boxes provided.

5. The search for reliable methods of earthquake TEE FA_LE E
prediction has been prompted by the devastating L .
effects of earthquakes.

6. Seismologists are able to predict earthquakes entirely accurately. L _

7. Earthquakes only occur in the Pacific, Eurasian, — —

and African Plates. _ L
8. Earthquakes are caused by the plate tectonics model. . o

9. Anincrease in the level of radon gas in water always — —
indicates an imminent earthquake. '

10. Animal metabolisms are affected by seismic waves. _ —_

PART 2: THE MASSA DAM DISASTER

You should spend about 15 minutes on Questions 11-16.
Answer these questions by referring to Reading Passage 2: The Massa Dam Disaster.
Choose the correct answer and write the appropriate letter in the space provided.

Questions 11-16

example: According to the passage, major construction projects:

A result in unforeseen and disastrous consequences

B. may lead to unforeseen and disastrous consequences

C. do not impact on geological features

D. existing geological features impact on major construction projects.

Your answer: ... .| 5 ..................................
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11. The %50 metre-high wave was caused by:

A. acompressed-air blast C. the failure of control systems
B. arockslide D. the collapse of high-level bridges
12.The 1 April landslide involved approximately:
A. 300.000 cubic metres C. 180,000.000 cubic metres
of rock of material
B. 5,000,000 cubic metres of D. 250,000,000 cubic metres
rock and water of water

13. Between the dam’s completion and its collapse the site showed:

A. no evidence of slippage C. adecreasing rate of slippage
B. a constant rate of slippage D. an accelerating rate of slippage

14. At the ume of the disaster, the elevation of the reservoir was:

A. 390 metres B. 500 metres C. 495 metres D. 475 metres

15. The Massa commission of enquiry recommended that:

A. accurate geological surveys C. the rate of acceleration from
should be carried out before creep to landslide can be
dam construction. very rapid.

B. abutment sizes should be D. more drastic reductions in
doubled. reservoir elevations should

be made in the event of an
imminent collapse.

16. The passagey suggests that responsibility for the disaster is attributable to:
A. Dr. Magnus Krool D. Dr Ruiq
B. Chief Engineer Pulsaar E. All of the above.
C. Both Krool and Pulsaar

Your answers:

) 130 15.

READING PASSAGE 2: THE MASSA DAM DISASTER

The impact of major construction projects on existing geological features may result in

unforeseen and disastrous consequences.

This is illustrated by one of the worst dam disasters in history which occurred at the
Massa Dam on 1 April 1958 only two years after the dam had opened to international
acclaim as one of the great engineering achievements of the 20th century. Designed to
supply electricity for the region’s developing industrial sector and irrigation for the
farmers of the arid Lower Massa Basin, the Massa project had taken seven years to
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complete. It took only seven minutes to collapse as an enormous landslide consisting of
over 180 million cubic metres of rock tumbled down the right bank and fell into the
reservoir behind the dam wall. The landslide created a 250 metre-high wave preceded
by a compressed-air blast which entered the interior workings of the dam, smashed the
wall abutments and destroyed all control systems. As the wave poured down the valley,
it swept away three high-level bridges and obliterated the town of Sesai, killing its 1000
inhabitants. The wave was still 50 metres high when it reached the Kere River over two
kilometres away.

The Massa disaster bore a striking resemblance to the Ryshkyk tragedy of 1949 when
" 500 people had been killed by a wall of water which had overtopped the dam abutments
following a 100,000,000 cubic metre landslide. Both the Massa and Ryshkyk dam
locations presented similar geological features: young folded limestone mountains with
steeply tilted slopes offering no resistance to gravity sliding.

The commission of enquiry set up to investigate the causes of the Massa disaster heard
that although Wolf Mason, the building contractors, had been aware of the findings of
the investigations carried out after Ryshkyk they had disregarded two recommendations
made by the Ryshkyk commission of enquirys report. The report had concluded that the
Ryshkyk design engineers had been foolhardy to locate the dam in an area of permeable
rock characterised by fractures. The Ryshkyk report also noted that the abutment
measurements — a height of 20 metres above maximum reservoir elevation, and a
thickness of 10 metres — should have been doubled.

At the Massa enquiry, Wolf Mason’s engineer, Dr H. L. Ruiq, claimed that the presence of
50-metre deep clay marls underlying the limestone at Massa invalidated the relevance of
the Ryshkyk recommendations, while the increased height and width of the Massa
abutments, though not double those recommended by the Ryshkyk enquiry, were
sufficient for the lower maximum reservoir elevation existing at Massa. The Massa site,
he added, had been thoroughly surveyed and provided no evidence for the presence of
dangerous levels of slippage. In its final report, the Massa Commission accepted Dr
Ruig’s evidence and cleared him of responsibility for the disaster.

The events which preceded the fatal 1 April movement, however, suggest that it was not
as unpredictable as those involved in the dam’s management claimed at the enquiry.
Minor landslides had been common in the upper Massa valley even before the
construction of the dam. After the construction of the dam and the flooding of the valley
behind it, geologists found a 30-metre rise in the level of ground water surrounding the
reservoir. Fractures in the permeable limestone further increased the hydrostatic uplift
and this resulted in an increase of the observed land creep from an average of one
centimetre per month registered in June 1956 to one centimetre per week by Decemnber
of that vear. This phenomenon resulted in an increase in the frequency and size of
landslides, leading to a slide of 500,000 cubic metres on the right bank near the dam
wall at the beginning of January.
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In response to this, the chief engineer, Lennart Pulsaar, ordered a reduction in the
elevation of the reservoir from 3590 metres to 500 metres. In addition, a network of
geodetic stations was installed to measure any movement in the potential slide area.
Thev recorded a slope creep of one centimetre per week. The area was also explored by
drill holes in a search for a major slide plane. No such plane was detected and Pulsaar
submitted a report which claimed that landslides of a greater magnitude than 1,000,000
cubic metres were unlikely to occur and that the reduction in reservoir capacity was
sufficient to accommodate up to 5,000,000 cubic metres of material.

The commission of enquiry found that the drill holes made by Pulsaar’s team were too
shallow to intercept the major slide plane which led to the subsequent disaster.

The rains which fell throughout March 1956 caused heavy run-off, which further raised
the level of hydrostatic pressure. In addition, despite the reduction in the level of storage
capacity, maximum lateral infiltration resulting from the the previously higher level did
not peak until about late March. By early March, the geodetic sensors were recording a
slope creep of one centimetre per day.

At this time, some geodetic stations were observed to be moving at one centimetre per
day. The chief geologist at the site, Dr Magnus Krool, who analysed the data, believed that
the stations were moving in blocks and did not suspect that the entire area was moving as
a single mass. When it was realised on 31 March that the right bank was in fact moving as
a single mass at a rate of eight centimetres per day, the elevation of the reservoir was
lowered a further 25 metres as a precautionary measure. The effects of this action,
however, were reduced by a heavy inflow from run-off. When the landslide occurred the
next day, the effective level of the reservoir was only five metres lower than it had been.

The commission of enquiry concluded that, despite accurate geological surveys of dam

sites before construction, rock masses under changed environmental conditions as a

result of dam construction can be subject to significant weakening in a very short time

and that the rate of acceleration from creep to collapse can occur in a matter of days. It

therefore recommended the use of more accurate systems for observing and measuring
,  changes in a rock mass and the adoption of more drastic reductions in reservoir
] elevations if a collapse appeared imminent.

—~

Glossary

abutment: part of a dam wall

creep: slow, downward movement
elevation: height

e
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PART 3: THE GOLDWATER GATE BRIDGE COLLAPSE

You should spend about 25 minutes on Questions 17-35.

Reading Passage 3 describes a problem in the construction of span 5 of the Goldwater
Gate Bridge and presents the six stages of the solution to this problem. By referring to
the reading passage, match the phrases A-H listed below with questions 17-22. Note
that there are more phrases than are necessary. The first one has been done for you as an
example.

Questions 17-22
Your answers

example:

Problem in Spans . A ..........
17.Solution, stageone
18.Solution, stage two .
19. Solution, stage three
20. Solution, stage four

21.Solution, stage five

22.Solution, stage six .
A. some boxes were buckled.

B. stiffening members were inserted into the sagging half-span.

C. more boxes were cantilevered out to weigh down the damaged half-span.

D. damaged bolts were removed from the buckled half-span.

E. work proceeded on the construction of span 4.

F the buckled half-span was aligned with and joined to the strengthened half-span.

G. new bolts were inserted in the damaged section.

H. steel beams were added to strengthen the second half-span.
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Questions 23-27

These questions deal with the construction of the central span. Match the phrases A-F
listed below with questions 23-27. Note that there are more phrases than are necessary.

Your answers

23. Initial problem

24. Attempted solution

25. Unexpected result

26. Action taken

27.Final result

the use of 80 tons of kentledge

acdition of cantilevered boxes

bolts were removed from the buckled half-span

a difference in levels between the half-spans as a result of buckling

collapse of span

mom g 0w o

more extensive buckling developed

READING PASSAGE 3: THE GOLDWATER GATE BRIDGE COLLAPSE

Construction of the Goldwater Gate Bridge, designed to provide the city of Kersal with a
first and much-needed link across the Irwell River, began in 1978 and was scheduled for
completion in late 1980 at a cost of $60 million. By February 1980, as a result of labour
disputes and technical difficulties, the contractors, International Constructions Ltd.,
were forced to reschedule the completion date for early 1981, estimating final costs at
$96 million. In reality, the bridge would not be completed until 1988 at a cost of $500
million and 18 lives. '

The project involved the construction of two concrete approach viaducts on each bank
of the Irwell linked by a central 800 metre central steel section. The steel section was to
be composed of five spans supported by six concrete piers. Steel cables running from
cable towers on the two central piers would link the longest central span to the
adjoining spans.

After the construction of the concrete viaducts, the central steel section of the bridge was
built using the ‘box-girder’ construction technique. As each of the spans weighed around
1200 tonnes they were divided into smaller sections known as box-girder units, each
weighing around 110 tonnes. The box girders were assembled on the ground to form
two longitudinal half-spans which could then be lifted separately to lighten the load.
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In the next stage, one longitudinal half-span was lifted up, placed on roller beams
resting on a temporary wooden pier and levered into position on the concrete pier. The
second half-span was lifted in the same way from the other side of the pier and joined to
the first half-span.

GOLDWATER GATE BRIDGE

CONCRETE
APPRCACH VIADUCT

[3PAN1[SPANZ | SPAN3  |SPAN4 [SPANS

0 ——‘ BOX GIRDER UNITS

| Emam—
TWO LONGITUDINAL HALF-SPANS
(BEFORE ASSEMBLY]

—

Dilticulties arose, however, in April 1981, during the construction of span 5. When the
first half-span was about to be rolled from its temporary pier onto the concrete pier,
engineers discovered that some of the boxes had buckled by up to 475 millimetres.

This would have resulted in an unacceptable difference of 100 millimetres between the
surface levels of the half-span and the second half-span to be installed on the other side.
The engineers took the decision to proceed and located the damaged hall-span in place
on the concrete pier. The second half-span was then strengthened by the addition of
steel beams to avoid similar buckling and also lifted into position. The slightly lower
buckled half-span was jacked up until the two sections were in vertical alignment and
then joined.
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An attempt was then made to rectify the buckling in the damaged l‘l/alf-spanmérting
250 millimetre steel beams as stiffening members. Although this removed most of the
initial sag it was found that a section in the middle of the span could not be straightened
by this method. In response to this situation, further boxes were added to the span by
the canulever process. It was hoped that their added weight would reduce sagging in the
buckled area. The engineers removed the damaged bolts from an inner girder in the half-
span in an attempt to provide greater flexibility. The operation was successful and the
sag disappeared. The damaged bolts were replaced and work proceeded on the
construction of span 4.

A similar problem was encountered during the construction of the final central section.
When the two longitudinal half-spans were brought together, there was an eight
centimetre difference between the height of the two half-spans. The engineers decided to
use ‘kentledge’ or weighting to solve the problem. This involved placing 80 tonnes of
concrete on the higher half-span in an attempt to force it down. After placing the final
concrzte block on the half-span, however, a buckle appeared in it which was even larger
than the one which had been found earlier. The two half-spans were still on their
temporary bearings and it was not therefore possible to add further cantilevered boxes as
had been done before.

In order to provide flexibility, it was decided to remove bolts in groups of six or eight in
the section of the half-span where the buckling was greatest. After the removal of 30
bolts the bulge began to subside. At this point, however, a buckle appeared in both the
half-spans. The weight of the whole eastern half-span was now supported only by the
western half-span. Slowly, but inexorably, the eastern half-span slipped at an increasingly
acute angle before plunging 150 metres to the mud flats in the Irwell River below. Of the
36 men working on it, 18 were killed and another 16 seriously injured. In a report issued by
the commission of enquiry, responsibility was attributed to a combination of a flawed
design, an impractical assembly technique and a rash corrective intervention which had
been compounded by inadequately observed safety procedures.

Glossary

bolt: a metal pin

buckle: ~ bend under pressure
sag: curve downwards
bulge: swell upwards

M

58%.  IELTS: STRATEGIES FOR STUDY

ok




Questions 28-36

The following passage summarises the events which preceded the fatal collapse of the
central span of the Goldwater Gate Bridge. Match the phrases A-Q with the gaps in the
summary and write your answers in the space provided. (There are more phrases than

gaps provided.) The first one has been done for you as an example.

O mm o N v >

both half-spans 1. placing 80 tonnes of concrete

the required flexibility the greatest degree of buckling

to rectify the buckling the previously successful

bringing together 30 bolts

z R

to increase the sag . resting on concrete piers

the unstable O. further extensive buckling of the
: - maged half-

the span’ position on temporary damag If-span

bearings P the provision of flexibility

the difference in elevations Q. discovered by engineers

between the two half-spans

As a result of the .31 . the solution used for span five was unworkable. Unable
to employ ..32.. cantilevered box system, the engineers were forced to find an
alternative method .33. .

collapsed, killing 18 men.

Your answers:

example: .7

28, 31 340

20, 32 35
S

300 BOUURRY 33 36,

7
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SECTION 2: WRITING

WRITING TASK 1
You should spend a maximum of 15 minutes on this task.

The safe and effective disposal of domestic and industrial wastes plays an important role
in pollution control. The diagram below shows how liquid domestic and industrial

wastes are recycled. e

Ve

As a class assignment you have to write a description of how pure water is obtained from
polluted domestic and industrial sources.

TASK: Based on the information in the diagram below, write a minimum of 100
words describing the process and the equipment required. If you wish, you
may also use your own knowledge and experience. Your description must
be relevant to the question.

WATER TREATMENT

ADDITION OF ADDITION OF
STARTER' CIATURE  CHLORINE

{ !

FILTER SCREEN BACTERIA OISINFECTION CLEAN WATER

N
. | DIGESTION TANK TANK
= =rs. L. =
\_____/'
' '

LARGE SUSPENDED  BACTERIAFREE
PARTICLES SLUDGE
LIQUID

J-l l EVAPORATION
— ..
il

il

INCINERATOR

DRIED SLUDGE
USED AS LANDFRLL

¢
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Writing Task 1. Write your answer here.
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WRITING TASK 2
You should spend a maximum of 30 minutes on this task.

TASK: Write an essay for a university lecturer on the following topic: ‘“What role
does planning play in the prevention of natural and man-made disasters?’

Ensure that
the essav i1s well organised
vour point of view is clearly expressed

vour argument 15 supported by relevant evidence from the reading passages.
Do NOT copy word for word from the reading passages.

NOTES
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Writing Task 2. Write your answers here:
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» SAMPLE TEST 2 Module B ==

Time allowed: Reading 55 minutes

Writing 45 minutes

SECTION 1: READING

PART 1: SYSTEMIC POISONS

You should spend about 10 minutes on Questions 1-9.

Question 1

Paragraph 1 of Reading Passage 1 refers to three metals. What are they?

L A e

Questions 2-5

According to Reading Passage 1, decide whether the following statements are true or

false. Tick either True or False in the boxes provided.

2. Villi’ are capillary blood vessels.

3. The intestinal section is located between the
villi and the stomach.

4. lead poisoning affécts the gastrointestinal tract.

5. The ingestion of non-soluble poisons may cause
vomiting.

TRUE FALSE
m .
| H ! P
LJ e
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Questions 68

By referring to Reading Passage 1, match the phrases A to | below with the descriptions
numbered 6 to 8. Write your answers in the spaces provided. \Write only one letier in
cach space. Note that there are more phrases than you will need.

A mucous-producing glands E damage to central nervous system
B. transportation and industry G. upper-bowel tract

C. penetration of stomata H. wvilli

D. ingesuon [ rainfall

E. root svstem absorption

Your answers:
6. Source of sUSIemIc POISONS ...
7. Method of entrv INtO RUMANS.

8. One effect of poisoning

Question 9

raph 2 of Reading Passage 1 describes two ways in which poisons are absorbed by

plant uissues. According to the information in this paragraph, which two of the following

describe these ways?

A. absorption through root svstem D. entry through leaves
B. contamination by vegetable E. gravity and rainfall
matter

C. poisons land in soils

Your answers:

READING PASSAGE 1: HEALTH EFFECTS OF SYSTEMIC POISONS

Although the detrimental effects of systemic poisons such as lead have been known for
many years, it is only recently that cadmium and mercury have been recognised as
equally damaging toxic agents. The absorption of such metal toxins via the food chain is
a common means of poisoning,

After emission from industrial smokestacks or car exhausts, gravity and rainfall return
the toxin-containing pollutants to earth. They may then be absorbed by plants in two
possible ways. Where metal poisons have landed in the surrounding soil, the plant’s root
system absorbs them and distributes them throughout the plant’s tissues. Toxins may
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also fall directly onto leaves and enter through stomata on the leaves. When vegetable
matter has been contaminated in this way and is subsequently ingested by humans or
animals, the gastrointestinal tract becomes the main pathway for the toxins' entry into
the bloodstream.

The intestinal section located between the upper-bowel tract and the stomach is lined
with many finger-like projections of mucous membrane, known as ‘villi'. The villi are
surrounded by capillary blood vessels, whose function is to absorb the products of
digestion. Soluble poisons are rapidly absorbed by the villi into the bloodstream. In the
case of lead poisoning, this results in a wide variety of effects on the blood-forming
mechanism, the gastrointestinal tract and the central nervous system.

The passage of non-soluble poisons through the digestive system stimulates mucous-
producing glands in the stomach and bowel. The production of mucus then induces
spastic movements of the stomach which may result in the expulsion of the toxins by
vomiting or as fecal matter via the lower intestine. The ingestion of non-soluble toxins is
associated with fecal blood, diarrhoea and constipation.

PART 2: ASBESTOS

You should spend about 15 minutes on Questions 10-25.

Questions 10-25

The passage below summarises the main points of Readinvg Passage 2. Decide which
word or phrase should go in each gap and write the corresponding letter in the space
provided. Write only one letter in each space.

Summary of ‘Asbestos Inhalation’

reduces the 23, of the lung and causes the condition known as .2%. . Symptoms of the
disease may take up to .2>. to appear.

A. coughing F extend K. mucous lining P 30 years

B. versatilitv G. 20 years L. small Q. particles

C. reach H. applications M. penetrate R. used

D. asbestosis . smaller N. efficiency S. blue

E. scarring J. filters O. inhaled T. progress
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168,

Your answers:

exampEle: o T
10, T4, 18, 220
11 150 19, 230
12, 160 200 24,
13, 17, 2 0 250

READING PASSAGE 2: ASBESTOS INHALATION

1

bestos 1s the generic name for a number of naturally occurring fibrous mineral
sthcates of which the most common types are crocidolite, also known as blue asbestos,
and chrysotile (white asbestos).

T

1~
- W

Emploved for at least 2000 vears, it is valued by industry because of its tensile strength
and flexioility, and its resisiance to acids, heat and friction. Asbestos has had a very wide
vzrietv of applications. It has been commonly employed in the building industry as a
‘reproofing agent and as a sirengthener. The metal frames of buildings were spraved

in with cement to provide greater resistance to weathering agents. It is also used
1 motor-vehicle brake linings, gas-mask filters, certain types of talcum powder, fire-
resistant clothing, corrugated-iron roofing and in water and air pipes. As a result of such
wide emplovment, it is likely that most people have been exposed to at least a small
guantity of asbestos fibres.

During inhalation. all particles which enter the respiratory tract pass through a series of
filter mechanisms. Particles are filtered out at different points of the respiratory tract
depending on their size. The smaller the particle, the further into the respiratory it may
penetrate before being arrested. The first set of filters consists of the hairs and mucous
lining of the nose and mouth which prevent the entry of larger particles. When large
particles are inhaled, they stimulate this mucous lining, which results in coughing and
the consequent expulsion of the particles. The mucous lining extends downwards through
hair-lined bronchial tubes of increasingly fine diameter which further filter the air before it
reaches the respiratory bronchioles, a series of very fine tubes attached to air exchange
chambers known as alveoli. The alveoli are composed of a thin layer of cells through which
oxvgen passes into blood vessels and is then distributed to the bloodstream.

Particles smaller than eight micrometres may reach the alveoli. This is the case with blue
asbestos particles, which are very straight and slender and tend not to be arrested by
mucous and expelled. As a result, they may reach the alveoli and penetrate the delicate
cells lining the walls.

Some asbestos fibrils (particles) which reach the alveoli may be surrounded by scavenger
cells known as macrophages, which serve to remove the fibrils from the body by
expectoration or excretion. Other particles may remain in the alveoli with no adverse
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effects. In cases where the asbestos particles have penetrated the alveolar wall, scar tissue
develops. This reduces the effectiveness of the alveoli and so less oxygen passes into the
blood and less carbon dioxide is removed from it. This condition is known as asbestosis.
The process of scarring may take place gradually and the disease may not be diagnosed
until 20 or 30 years after the initial exposure.

PART 3: ASBESTOS-RELATED DISEASES

You should spend about 15 minutes on Questions 26-30.

Questions 26-30

Five phrases have been left out of Reading Passage 3 ‘Asbestos-related Diseases’ on page
170. Decide which phrase from the list A~H should go in each gap and write the letter
in the space provided. The first one has been done for you as an example.

A. the incidence of mesothelioma is extremely low
B. which may extend from 25 to 30 years after initial exposure
C. whereas the latter consist of a collection of fluid in the chest region outside the lungs

D. on the other hand, is exclusively associated with exposure to the less harmful white
asbestos

E. such as asbestosis and lung cancer

F causing scarring which limits the functioning of the lungs
G. resulting from inadequate ventilation

H. develop the barrel-shaped chests associated with emphysema, cyanosis, (where the
skin assumes a bluish colour) and club fingers

Your answers:

example: ........! f ...................................

26, 20,
2T, 30,
28
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FADING PASSAGE 3: ASBESTOS-RELATED DISEASES

ol

Ashestosis s caused by the entry of asbestos particles into the walls of the alveoli,
23 s elastcity and may change shape. The initial symptoms of asbestosis

1

s in the chest and breathlessness. [n its later stages, sufferers =7 |

e
case of ashestosis, there is generally a period of latency 23, despite the absence of

further exposure. Research suggests that there is a direct correlation between the degree
of exposure to asbestos and the incidence of lung cancers. Where exposure occurs, the
C ot

level of risk 1s further increased by cigarette smoking. Asbestos workers who smoke

ttes have a 90% greater risk of contracting lung cancer than workers who do not

(4%
)
v
-

the outsr hining of the lung or pleura. In a normal population #2. . Where epidemi-
ological survevs have revealed a higher incidence of the disease, it is almost alwayvs

related 1o asoestos exposure.

nges in lung tissue caused bv exposure to asbestos are pleural plaques and
= o i

a
effusions. The former refer to a thickening of the lining of the chest wall, 39, . Pleural

0
plaques commonly remain undiagnosed and generally have no detrimental effect

o0 health.

PART 4: SAFETY RECOMMENDATIONS
You should spend about 15 minutes on Questions 31-36.

Questions 31-36

Answer the following questions bv referring to Reading Passage 4. For each question
choose one answer and write the corresponding letter in the space provided. The first
one has been done for vou as an example.

example:

According to paragraph 1, the commission of enquiry was instituted as a result of:
medical reperts of asbestos-related deaths.

pressure {rom the building industrv.

public apprehension concerning the effects of asbestos.

O 0w

the health hazards associated with the use of asbestos in the building industry.
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31. According to paragraph 2:

A
B.
C.
D.

exposure to even minimal levels of asbestos is unacceptable.

asbestos should not be used in the building industry.

the findings of US and Canadian reports differed from the NMRC report,
the characteristics of asbestos would probably assure its future use.

32.The report assumed that asbestos would continue to be employed in the building
industry on the basis of evidence provided by:

A.

Mmoo

its versatility and cost effectiveness.
building workers.

building management and economists.
US and Canadian reports.

none of the above.

33.In bonded form:

A.
B.
C.
D.

no asbestos fibres are released.

asbestos fibres may enter the air.

there is an increased likelihood that asbestos fibres enter the air.
asbestos can be bonded with cement.

34. Dust formation can be reduced by:

A.

B.

C.
D.

the use of wetted, bonded forms of asbestos.
inadequate ventilation.
the use of protective respiratory equipment.

the vacuuming of clothing.

35. The report claimed that:

A.

B.

C.
D.

higher levels of amosite and chrysotile can be safely inhaled.
lower levels of amosite and chrsotile are dangerous.
white asbestos can be safely inhaled only in smaller quantities than blue asbestos.

there are no safe maximum levels of asbestos inhalation.

36. The statement that ‘If [maximum exposure levels] are strictly adhered to, the onset of
asbestosis in a normal working life should not develop' is:

A

B.

C.
D.

the opinion of the writer of the reading passage.
a claim made by the authors of the NMRC report.
the assurance given by critics of the report.

a claim rejected by building workers.

Your answers:

example
31. .-
32. ...

.................................... 3 s 35
.................................... 34 i 300
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READING PASSAGE 4: SAFETY RECOMMENDATIONS

in response 1o widespread public concern aroused by medical reports of

deaths, the National Medical Research Council instituted a commission

stigate the health hazards associated with the use of asbestos in the

ifter examining evidence submitted by medical researchers and representatives of
butlding workers and management, the NMRC published a report which included
{ ng asbestos. The report confirmed the findings of similar research in
tes and Canada. Exposure to relatively small quantities of asbestos fibres,
thev concluded. was directly responsible for the Oe\'elopmem of cancers, asbestosis and
related diseases. Taking into account evidence presented by economists and building
indusiry management, however, the report assumed that, despite the availability of other
materals, asbestos would continue to play a major role in the British building industry

for manv vears 1o come because of its versaulity and cost effectiveness.

As a result. the council issued a series of recommendations which were intended 1o

Ks 1o those who might be exposed to asbestos in working environments.

reduce the ns
~2v recommended that, where possible, asbestos-free materials should be emploved. In

where asbestos was employed. it was recommended that it should be used in a
nonded form with materials such as cement, so that loose fibres were less likely to enter
he report recommended that special care should be taken during work in
environments which contain asbestos. Workers should wear protective respiratory
equipment and take special care to remove dust from the environment and clothing with

‘he use of vacuum cleaners.

The report isolated five factors which determine the level of risk involved. The state and
tvpe of asbestos is critical to determining the risk factor. In addition to the use of bonded
forms of asbestos in preference to loose forms, dust formation was found to be limited
where the asbestos was worked when wet rather than dry.

The choice of tools was also found to affect the quantities of asbestos particles that enter
the air. Machine tools produce greater quantities of dust than hand tools and, where
possible, the use of the latter was recommended.

A critical factor in risk reduction is the adequate ventilation of the working environment.
\Where work takes place in an enclosed space, more asbestos particles circulate and it

was therefore recommended that natural or machine ventilation should be used. By

rigo ) following these guidelines, it was claimed that exposure can be reduced to a
7
L

- practicable minimum,

P
reaso

The repcrt stated that research carried out by the NMRC showed that the maximum safe
level of exposure to blue asbestos was 0.1 fibres per millilitre in an eight-hour working
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day, whereas as much as 1.0 fibres per millilitre of amosite and chrysotile (white
asbestos) could be inhaled. If these levels are strictly adhered to, the report claimed that
the onset of asbestosis in a normal working life should not develop.

Critics of the report pointed out that insufficient longitudinal studies had been carried
out to determine that the reports recommended maximum safety levels were acceptable.
If, as some as yet unconfirmed data suggest, even minimal exposure to asbestos may
result in disease, then clearly the report should have stated that the employment of
asbestos was unacceptable in any form.

The claim that ‘the onset of asbestosis in a normal working life should not develop if
[exposure is maintained within maximum limits]’ was cited by critics as evidence of
insufficient assurance. Given the time lag which exists between exposure and the
diagnosis of asbestos-related diseases, it was unlikely that disease would be diagnosed ‘in
a normal working lifetime’ irrespective of levels of exposure.

Despite these criticisms, the recommended guidelines were incorporated into the
working practice of the British Builders’ Federation. As a result, it is possible that
workers who have been exposed to asbestos may continue to die of asbestos-induced
tumours well into the 21st century.

SECTION 2: WRITING

WRITING TASK 1

You should spend no more than 15 minutes on this question.

The dangers of cigarette smoking are now widely recognised. The diagram below illustrates
the effects of smoking and outlines possible measures to reduce the risks involved.

Task: As a class assignment your tutor has asked you to write about cigarette
smoking. Using the diagram below, write three or four paragraphs describing
the effects of smoking and methods of risk reduction.

You may use your own knowledge and experience in addition to the information
provided.

Make sure your description is:
e relevant to the question, and

e well organised.

You should write at least 100 words.
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SMOKING :

FFzCTS: reduced fitness; increased risk of heart disease; lung cancer: respiratory diseases

ECOMMENDED METHODS FOR GIVING UP SMOKING: seek advice from a doctor;
consult an acugunciunst; attend smokers’ supporn group

ADVICE FOR SMOKERS: reduce consumption; change to milder brand; use a filter; inhale
less smaoke

m

7]

Writing Task 1. Write your answer here.
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Writing Task 2.
You should spend no more than 30 minutes on this question.

Task: Write an essay for a university teacher on the following topic: Are the
dangers associated with hazardous materials such as asbestos sufficient to
warrant their prohibition from industrial and domestic use?

Make sure that:
the essay is well organised
your point of view is clearly expressed, and

rour argument is supported by relevant information from the reading passages.
J25 PP Y 8 8

Do NOT copy word for word from the reading passages.
Write at least 150 words.

NOTES
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Writing Task 2. Write your answers here:
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» SAMPLE TEST 3 Module ( "=

Time allowed: Reading 55 minutes

Writing 45 minutes

PART 1: CULTURE AND LEARNING

You are advised to spend about 20 minutes on Questions 1-16.

Questions 1-3

Reading Passage 1: Culture and Learning on pages 179-181 has five sections. From
the following list of 12 titles, choose the most suitable title for each of these sections. You
can use a title more than once if you wish.

The first one has been done for you as an example.

example:

Section 1.0 PR

A. Culral differences in writing styles FE  Introduction

B. Tertiary education G. Variation within cultures
C. Implications for overseas students H. Subject-specific variations
D. Academic writing styles 1. Chemistry and physics

E. International languages J.  Grammatical proficiency

Your answers:
1. Sectionll
2. Secuonlll
3. SectionIV

READING PASSAGE 1: CULTURE AND LEARNING

Section ]

Every culture has its own distinctive conventions regarding what should be learned and
how learning should take place. These conventions form a largely unquestioned base to
the cultures systems of primary, secondary. and tertiary education.
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A student who undertakes study in a foreign country is faced with a different set of

culture-spectiic conventions. Often these differences are significant enough 1o require

uatments o learning style and attitudes to knowledge.

Diversity exists not only between cultures, but also within a single culture. In most
Bruish priman and secondary schools, for example, the teacher is the primary provider
P required infermanion and rote learning plays an important role in the acquisition of
(s informition. British school leavers who then proceed to university face a new set of
academic norms and expectations. Although memorisation is still required, far greater

| evaluation of received information. As they progress
“educauon. these requirements broaden to include the need to speculate

L S N | ~}
aevelop indenendeny research.

erapnasis 13 placed on the criuca

\ . ~ o

The analvsts of writing by students from different cultures suggests that the thinking and
writng process is a culture-specific phenomenon. The ability to write well in one
language does not necessarily guarantee an equivalent competence in another language,
ctive of an individuals grammatical proficiency in that language.

-

1
v
o
T
v
(

Although most researchers would agree that writing and thinking are culture-specific
phenomena, considerable controversy has been aroused by attempts to provide cognitive
profiles for specific cultures. An American study which analysed the way in which
students from different cultural backgrounds structured a paragraph of factual writing
rgued that at least five cognitive profiles could be distinguished.

o8]

One profile common to a number of Asian cultures was characterised by an indirect
approach to the topic. The-paragraphs initial sentences provided background information
which led 1o a concluding sentence in which the main point was descnbed without an
explicit judgment.

A second profile was associated with writers of Arabic background. The distinctive
eature of this profile was parallelism - ideas were elaborated through repetition and
varaton.

In contrast to these profiles, the so-called English profile was characterised by a linear
movement {rom a central idea expressed in a summary sentence to an expansion with
explanations and examples.

Slavonic and southern European profiles were seen to be similar to the English pattern,
differing only in their tolerance of greater diversion from the central point.
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Section IV

It may be argued that a similar diversity of cognitive and rhetorical style also exists
between academic disciplines. Although standard models for writing reports exist in
both chemistry and physics. an adequate physics report may not satisfy the requirements
of the chemistry ‘sub-culture’.

The departments of tertiary institutions generally publish study guides which provide
detailed writing guidelines. These list the rhetorical, referencing and formatting
conventions required by each discipline. Before submitting any written work, students
are advised to consult appropriate guides and ensure that their written assignments
conform to expectations.

Section V

There are. in short, three levels of cultural adjustment which face the overseas under-
graduate student: adjustment to a different culturally based learning style; adjustments
associated with the move from secondary to tertiary education; and the adjustments
related to entry into a specific disciplinary sub-culture.

Questions 4-16

The following passage is a summary of Culture and Learning on pages 179-181.
Decide which word or phrase should go in each gap and then write the letter in the
space provided. Write only one letter in each space. Note that there are more phrases
than gaps. The first one has been done for you as an example.

A. research I. however

B. in one school J. knowledge and learning

C. differing cultural and educational K. culturally inappropriate
experiences L. adifficulty

D. meet M. directly

E. the particular academic sub-culture N. attitudes

F adjust O. level of study

G. in the same country P vary greatly

H. therefore

Summary of ‘Culture and Learning’

may need to .¢.. their ways of thinking, learning and writing.
... suggests that students from different cultural and linguistic backgrounds are likely to
have developed particular ways of writing about arguments and ideas. These different

SAMPLE TEST 3 Module C

181



182

drsciphne and 120 This creates .13, not only for overseas students but also for those who
have completed their primary and secondary education 1%, as that of their tertiarv study.
] ! ) y ) )

-~ 1

Green s stiiuanon, students must be aware of the requirements of 15 in which they

siudy and he prepared to 18 them.

Your answers:

cxample:

F O T4,
3. 10, IS,
O, 1 160
T 120
s 13

PART 2: FORMAL AND INFORMAL EDUCATION
You should spend about 15 minutes on Questions 17-25.
Questions 17-25

Bv referrning to Reading Passage 2: Formal and Informal Learning, decide whether,
according to the text, the {ollowing statements are true or false by circling A {or true or B
for {alse. If the passage does not say, circle C. The first has been done as an example.

example:
fe DOES
o . TRUE FALSE  NOT SAY
Formal learning is based on conservative
methods of teaching. A B C
17. Informal learning takes place outside A B C
the classroom.
18. Scribner and Cole regard classroom learning A B C
as parallel to learning in daily life.
19. Language does not occupy as important a role in
informal learning as it does in formal learning. A B C

20. In quoting Bernstein, the author implies that
working-class children are disadvantaged by A B C
the language used in the classroom.

21. Formal learning excludes the use of sight, A B C
touch, taste and smell.
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DOES

TRUE FALSE  NOT SAY
22. Classroom teachers do not provide models of A B C
adult behaviour.
23. Adults and older children always seek to
provide target models of behaviour for A B C
younger children.
24. The informal learner is generally more highly A B. C
motivated than the formal learner.
25. There may be a link between the absence of
holistic education in modern urbanised A B C

societies and the incidence of social problems
in these societies.

READING PASSAGE 2: FORMAL AND INFORMAL LEARNING

The term ‘formal learning’ is used in this paper to refer to all learning which takes place
in the classroom, irrespective of whether such learning is informed by conservative or
progressive ideologies. ‘Informal learning’, on the other hand, is used to refer to learning
which takes place outside the classroom.

These definitions provide the essential, though by no means sole, difference between the
two modes of learning. Formal learning is decontextualised from daily life and, indeed,
as Scribner and Cole (1973: 553) have observed, may actually ‘promote ways of learning
and thinking which often run counter to those nurtured in practical daily life’. A
characteristic feature of formal learning is the centrality of activities which are not closely
paralleled by activities outside the classroom. The classroom can prepare for, draw on,
and imitate the challenges of adult life outside the classroom, but it cannot, by its
nature, consist of these challenges.

In doing this, language plays a critical role as the major channel for information
exchange. ‘Success’ in the classroom requires a student to master this abstract code. As
Bernstein (1969: 152) noted, the language of the classroom is more similar to the
language used by middle-class families than that used by working-class families. Middle-
class children thus find it easier to acquire the language of the classroom than their
working-class peers.

Informal learning, in contrast, occurs in the setting to which it relates, making learning
immediately relevant. In this context, language does not occupy such an important role:
the child’s experience of learning is more holistic, involving sight, touch, taste, and smell
— senses that are under-utilised in the classroom.
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learning 1s transmitted by teachers selected to perform this role,
s acquired as a natural part of a child’s socialisation. Adults or older
cm;dren \\'ho are oroficient in the skill or actmq '\ronde - sometimes unintentionally —
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The motivation of the learner provides another critical difference between the two
modes of learming The formal learner is generally mouvated by some kind of external
such as parenial approval, social status, and potential financial reward. The informal
learncr. howe\ i -;ends o 'De motivated by successful completion of the task iself and

g systems develop as a response 1o the social and economic contexts in
which thev are embedded. it is understandable that modern, highly urbanised societies
have concentrated almost exclusively on the establishment of formal education systems.
\What these societies have failed to recognise are the ways in which formal learning

ch:lds muli-sensory acquisttion of practical skills. Wolthorpe (1973: 23)
: es that the failure 10 provide a child with a holistic education may in part
aocount for many of the soclal problems which plague our societies.

PART 3: APAR ATTITUDES TO KNOWLEDGE AND LEARNING

You should spend about 20 minutes on Questions 26~36.

Questions 26-29

Decide which statements from the list A to E answer questions 26 to 29. Write the letter
in the space provided.

A. aseries of changes, particularly in the areas of curriculum, teaching methodology,
gender segregation, and assessment procedures

to identify [Apar] attitudes to and perceptions of knowledge and learning

C. knowledge of the skills required 1o perform domestic and agricultural tasks is not
endowed with spiritual significance and has indeed evolved with changes in
1 -
technology

D. it was hypothesised that these attitudes and perceptions would correspond to other
sociocultural indicators and would in part account for low academic performance
and completion rates

E. auitudes and perceptions were elicited by means of a semi-structured interview
F  the dama exhibited a high degree of similarity between chiidren, parents, and teachers
G. the centralised curriculum implemented in Apar schools was at variance with these

world views and learning styles
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Your answers:

26. Alm of research

27. Research methodology

28. Conclusion

29. Recommendations

READING PASSAGE 3: APAR ATTITUDES TO KNOWLEDGE AND I.EARNING

The low school-completion rates and below-average academic performance of non-
urban minorities has attracted the attention of ‘educational researchers specialising in
culture-specific attitudes to knowledge and learning. Obudu and Banga (1967) focused
on this phenomenon among the Apar, a hill-tribe which until the 1950s had had no
experience of classroom-based education.

Obudu and Banga interviewed 110 children aged between 10 and 12, their parents, and
50 teachers working in Apar schools. The aim of the project was to identify their
attitudes to and perceptions of knowledge and learning. It was hypothesised that these
attitudes and perceptions would correspond to other sociocultural indicators and would
in part account for low academic performance and completion rates. Attitudes and
perceptions were elicited by means of a semi-structured interview. Data from these
interviews were then encoded using the Egloff-Waas system.

The data exhibited a high degree of similarity between children, parents. and teachers.
Obudu and Banga (1968: 96) summarised their findings as follows. The Apar
distinguish two types of knowledge. Spiritual knowledge is regarded as a divine gift,
which constitutes a source of power, and hence is transmitted from tribal elders to
young male initiates in ritualised ceremonies. Thic knowledge is, moreover, unchanging
and cannot be challenged. In contrast, knowledge of the skills required to perform
domestic and agricultural tasks is not endowed with spiritual significance and has
indeed evolved with changes in technology. A further characteristic of this kind of
knowledge is the demarcation of knowledge areas according to gender.

Preferences in learning style among the Apar relate to these views of knowledge. The
study identified a marked preference for two styles of learning: the passive and respect-
ful acceptance of knowledge from a revered male figure, and observation and imitation
of adults in their performance of tasks perceived as relevant to the respective genders of
the children.

Obudu and Banga argued that the centralised curriculum implemented in Apar schools
was at variance with these world views and learning styles. The importance given to
linguistically complex problem-based learning, for example, was perceived as irrelevant
by the majority of the subjects. Similarly, examinations which required students to write
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cavs expressing their personal opinions were not only perceived as irrelevant, but also

: \ . .
= S B N N I
Dascd on oS Hiind:n

25, Obudu and Banga recommended a series of changes in the areas

of curmawium teadhing methodology, gender segregation, and assessment procedures. In
L

3 oot project carned out in 1974 these changes were made in the newly established
Bir “xpenmental High School in the Apar region

Table 1: Academic Indicators

Key academic indicators for student population of the Bititi Experimental High
School and an Apar High School following standard curriculum practices.

Control School - male
@ Bititi School - male
Control School - femaie

—— Bititi School - female

7
Completion* Diploma** Entry to further study***

Percentage of students entering high school who compiete final year.
Percentage of final year students who achieve pass grades in the Higher School Leaving Diploma.
Percentage of high school students who enrol in further study.

Questions 30-36

Decide whether Table 1 supports, rejects, or does not discuss the following statements.
Circle the appropriate letter: &, B, or C. ' NO
SUPPORTED REJECTED EVIDENCE
30.In both schools, completion rates among A B C

females are lower than those of males.

31. In both schools, proportionately fewer males
than {emales achieve pass grades in the A 3 C
Diploma exam.
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NO
SUPPORTED REJECTED EVIDENCE

32. Fewer females than males enrol in high school. A B C

33. The majority of students at both schools do A B C
not go on to further study.

34. The percentage of control school males who
complete high school is higher than the A B C
percentage of Bititi females who complete
high school.

35. Table 1 provides data which suggest that the
Obudu and Banga recommendations were - A B C
appropriate to Apar learners.

36. Bititi students are more diligent than their A B C
control school counterparts.

WRITING TASK 1

You should spend no more than 15 minutes on this task.

You have been asked to write a report for a scholarship committee on the adjustments
that overseas students need to make.

Task: Describe the most important adjustments to learning and writing styles
you feel overseas students are likely to need to make and give advice on

how they should do this.

You should refer to Reading Passage 1. You may also make use of your own knowledge
and experience.

Make sure your description is:
relevant to the question, and

well organised.

Do NOT copy word for word from the reading passage.

You should write at least 100 words.
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Writing Task 1. Write your answer here.
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WRITING TASK 2

You should spend no more than 30 minutes on this task.
Task: Write an essay for a university teacher on the following topic:
To what extent are attitudes to knowledge and learning culture specific?

In writing vour essay, make sure that:
the essay is well organised.
your point of view is clearly expressed.

your argument is supported by relevant evidence from the reading passages.

Do NOT copy word for word from the reading passages.
You should write at least 150 words.

NOTES
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Writing Task 2. Write your answers here:
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General Training Module

PART 1
You should spend 10 minutes on Questions 1-12.

Questions 1-2

Read the following newspaper advertisements and answer the questions below each one.
Choose which of the alternatives A, B, C or D is the correct answer and write that letter
in the space provided. The first one has been done as an example.

example:

NEAR BEACH. Mod 2 b.r. unfurnished flat on third floor overlooking beach. Close
shops/bus. $195 p.w. Tel 45 6345 before 11 a.m.

This advertisement is for

A. ahouse C. aschool

B. furniture D. an apartment

Answer:............ ﬁ .................................

1. Casual kitzhen hand required for busy hotel restaurant. Mornings only. Friendly

atmasphere. No experience necessary. Tel 799 8560.

This advertisement is for
A. ahotel C. atraining course

B. ajob D. anew kitchen

Your answer: ...

2. COMMUNICATION SKILLS. Do you want to improve the way you communicate }
and relate to other people? Mondays 7-9 p.m. for six weeks. Cost: $75 ‘

This advertisement is for
A. abook C. afilm

B. a video cassette D. acourse

YOUur answer: ...
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Questions 3-5

Read the informaton on the following drivers licence and answer the questions. The
first one has been done as an example.

DRIVER'S LICENCE ’

Liliana Aranda Licence expires |
! 8 Young St 07 JULY 1998

| Newtown 3474 Licence No: 3011FA
i
: Change of address must be notified within 7 days by telephoning 566 4000.

THIS LICENCE MAY BE CANCELLED FOR FAILURE
TO COMPLY STRICTLY WITH THE TRAFFIC LAWS,

Uniess previcusly suspended or cancelled, this licence must be renewed on or before the date of expiry.

If this card is found please hand it in at any Motor Registry.

C,‘{mepisz

PIRERS] 1 1 T N i
When witl the licence expire?

07 July 71998

3. \What must Liliana do if she changes her address?

4. What might happen if Liliana does not obey the traffic laws?

5. If vou find Lilianas licence, what should you do?
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Questions 6-8

Read the following notice in a residential college and then answer the questions
following.

MORETON COLLEGE, DURHAM, ENGLAND
Welcome to Moreton College!

After you settle in, we would like to orient you to the facilities (and regulations!) of our Coliege.
Orientation sessions will be held as foilows. Please ensure that you attend on time.

First-year students: 6.00 p.m. in the Bay Room
Second-year students: 7.00 p.m. in the Reid Room

Please note that there is a special orientation session for foreign students. All foreign students
(whether first-year or second-year) should go to the Reid Room at 8.30 p.m.

Your answers:

6. You are a foreign first-year student. Whichroom
should you go t0?

7. You are an English second-year student. What time ..
is your orientation session?

8. You are a foreign second-vear student. What timeis ...l
your orientation session?

Questions 9-12

Below there is a page from the local telephone directory giving information about various
services. Read the following situations and decide which number you would telephone.
Write the numbers in the space provided. The first one has been done as an example.

; INSTANT CALL GUIDE
Directory Assistance
For unknown, new and altered numbers

LOCAN. ..ot 019 ‘
International ........cooevieeiiiiiieiiee . 055 !
Faults and Service Difficulties r
LOCAI .ot 088
International .....cccceeevvioiiiinienii 044 j
Business Customer Faults ...................... 008 \!
Operator Connected Calls _ !
; From a private phone ...................cco.e. 076
, From a payphone .......cccceeeiicniicnineinnn. 042 3
Charge enquInies ......cocoooeeiiicnciiee, 066 :
! International Telegrams ........................... 093
Wake up/reminder calls........................ 012
Telephone bill enquiries.................c....... 17489

example:
You want to send an international telegram
Answer: ... 093

SAMPLE TEST 4 General Training Module



Your answers:

9. You are (rving to call locally but the telephone is

10.You want o know how much it will cost to

“elephone VOoUT nome Country

11.You have o telephone vour local kindergarten
but vou do not know the number.

PART 2

You are advised to spend 20 minutes on Questions 13-25.

Questions 13-18

correct. B if it 1s incerrect, and Cf the information is not given. The first one has been
done as an example.

X

NO INFOR-
S AT ]S MATION
exampte. ORRECT ~ INCORRECT  GIVEN
You can buy a standby ticket the day A B C

before vou travel.

NQ INFOR-
MATION
- . CORRECT INCORRECT GIVEN
13. University students must be under 26
years of age in order to qualify for A B C
discount.
14. The Common Interest Group scheme does A B C
not apply if there are 10 adults in the grour.
15. Only students can qualify for the standby A B C
discount
16. Seconcary students can travel only during A B C
secondary school vacations.
17.Most secondary students are aged A B C
between 15 and 19.
18. There 1s no ‘stay away minimum A B C

for secondary students.
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DON'T PAY FULL FARE

Are you taking advantage of the discounts available on airfares? If not, then you are
unnecessarily paying too much.

Most airlines now have a number of options which can give the traveller up to 50 per cent
discount on the full economy fare on both domestic and international flights.

Students benefit most from the discount systems, with two schemes available. Students !
between the ages of 15 and 19 who are registered in full-time day courses at secondary
institutions can receive 50 per cent discount, while fuli-time students attending a
recognised university or college receive a 25 per cent discount, provided that they are
under 26 years of age. In both cases, the air tickets are valid for one year and there is no
minimum ‘stay away’ period. Although not required, students travelling on these tickets are
advised to pay early in order to insure against subsequent price increases.

if you are not a student, do not despair. You may quality for the Common Interest Group
system, if you are one of at least ten adults who are ‘travelling together for a common
purpose on one flight between the same origin/ destination'. If you qualify, you will receive
a 15 per cent discount on your ticket. Again, the tickets are valid for one year and there is
no minimum ‘stay away’ period. Full payment for the tickets must be made at least 48
hours prior to departure. '

Finally, if you can accept the uncertainty, you might consider the so-called ‘standby’
system. In this scheme, which gives a 20 per cent discount, you purchase your ticket at the
airport on the day of travel, assuming of course that there are empty seats on the flight of
your choice. With standby tickets there is no minimum and no maximum ‘stay away' period.

These are just some of the schemes available to air travellers. Before parting with your
hard-earned cash, do check with your local travel agent about your eligibility for the various
discounts available. Just remember: ‘Don’t pay the full fare!

Questions 19-25

Read the information about casual employment in the hospitality industry given below
and answer the following questions. Where you are given a choice of four possible
answers (for example Question 22), put A, B, C or D in the spaces provided.

19. What is the minimum period of casual engagement on a public holiday?
20. At what time in the evening do overtime penalty rates begin?
21. Who is responsible for providing clothing such as waistcoats?

22. Casual employees must be given a free meal or a meal allowance if they:
A. work after 7.00 am. C. work over five hours a dav

B. have had 12 months’ service D. are paid $5.00

23.0n 1 May 1 1991 meal allowances and laundry allowances will:
A. be increased C. decrease

B. be terminated D. be paid at the overtime rate
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24, In casual emplovment, notice of termination is:

not possible C. provided

'.J,

B. not necessary D. paid in lieu

25, Which of the fotlowing sentences best sums up the situation of casual staff?

A The emplovers of casual staff C. Casual stafl must provide their
are well protected by regulations. own uniforms.

8. The rights and conditions of D. The conditions of casual staff are
casual staff are clearly specified. as good as those of full-time staff.

Your answers:

CASUAL EMPLOYMENT

A casual emplovee is one who is engaged and paid as such by agreement between the
emplover and employee. There is a three-hour minimum payment for each period of
engagement and a four-hour minimum engagement on a Public Holiday. No notice
of termination of employment is required. For night work between 8.00 p.m. and
7.00 «.m. Monday to Friday 2 penalty of $1.28 per hour (or part of hour) shall be paid
with a minimum of $4.37 for any one day on which such hours are worked.

Meals: Casual employees whose engagement extends for five hours or more shall
be provided with a meal free of charge, or shall be paid in lieu of $3.00 ($6.00 from
1 May 1994).

Casual employment over eight hours: Paid at the overtime rate of full time employees.
Payment of wages: By mutual consent either weekly or on termination of engagement.

Annual leave: Pro-rata Annual Leave entitlement for casuals is on the basis of 12th of
earnings.Many employers pay this inclusive with the hourly rate. If this is not done, it
should be paid on termination of services or at the end of 12 months’ service.

Special clothing: A casual employee is required to provide and wear a black and white
uniform to an equivalent standard specified by the club (e.g. blue and white, cook’s

clothing, etc.) This includes bow tie and cummerbund if required. Any other special

clothing such as fancy coats, waistcoats, etc. must be provided by the employer. The
employer may launder all uniforms, or pay the emplovee an allowance of $1.00 per
engagement ($1.20 from 1 May 1994) for general staff. Cooks shall be paid $1.50 per
engagement ($1.70 from 1 May 1994).
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PART 3

You are advised to spend 25 minutes on Questions 26—40.

Questions 26-31

Read the passage below, then fill in each gap with ONE word from the box below the
passage. You may use a word more than once if you wish. Write your answers in the
spaces to the right of the passage. The first one has been done as an example.

example:
Use Electricity Safely

Most electrical accidents in the home ..&ample. . because people fail 1o observe basic
safety procedures. Always switch off at the powerpoint before you remove the plug.

leads and extension cords regularly to ensure that they are functioning properly. Switch
off appliances if the power .30. . Fires have been caused when power returns
unexpectedly. Teach children that electrical appliances, cords and switches are not toys.

example: ...... O
2O
2 T
2
2
B0
3 SRR
| avoid accident warning I
. condution near switched |
. removed protect touch
fails pulling
occur tested
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Questions 32—+0

R:zad the Useful Hints for using a gas cooker on page 201, and answer the following
Guesiions,
32, i wou want to cook food rapidly, which burner should you use?
33. 1 tne {lame 15 too high, ...
A gasis wasted C. the worktop is scorched
3. the pan is placed centrally D. it produces deposits
34. A moderate’ ovenis ... a 'warm' oven.
A notas hot as C. hotter than
B. the equivalent of D. at the same time as
35. How long does it take the oven to become ‘very hot?
36.\When gniling food, the grill door
A, must be kept open C. must not overhang the side
5. must be set to ' MAX D. must be removed
37 Various dishes ... be cooked at the same time in the oven.

A, must C. cannot
B. can D. need to

38.What kind of utensils should not be kept in the storage drawer?

39.

Yo

32.
33.
34.
35.
36.

-

{.

38.
39.
40.

\Which system of temperature is used on the oven control knob?

. Cooking utensils may be made of a range of materials, but they must be
A. flammable C. steady

B. preheated D. ceramic

ur answers:




USING YOUR SCORPIO COOKER: USEFUL HINTS
Follow these useful hints to obtain the best results when using your new SCORPIO cooker.

Choice of burner
Use large burner to bring liquids to the boil quickly, brown meat and generally for all
food that is cooked rapidly. Use small burners for stewed dishes and sauces.

To conserve gas, place the pan centrally over the burner and adjust the flame so that it
does not extend past the edges of the pan.

Do not boil food too rapidly. A strong boil does not cook any faster but violently shakes
up the food, which may then lose its taste.
WRONG CORRECT
flame too high — wastes gas flame not past edges of pan -
conserves gas
Utensils
All normally available utensils (aluminium, stainless steel, cast iron, ceramic, etc.) may

be used on your new gas cooker, but-ensure that they are steady, in order to avoid
dangerous spill-over of hot liquids.

Caution: Large Utensils

When a cooker is installed close to a worktop. ensure that whenever large
utensils are used, they are placed so that they do not overhang the side of the
hotplate, as this may cause scorching or charring of the worktop surface.

Warning: Asbestos Mats
Do not use asbestos mats as they tend to cause a temperature build-up which
can damage the enamel.

Griller
The grill burner has variable settings, the high setting being denoted by ‘MAX' and the
low setting by ‘MIN’ on the griller control knob.

Note: The grill door should be left open during grilling.

Oven

When using recipes that refer to temperatures in degrees Fahrenheit, the conversion
scale located on the splashback will provide a ready means of finding the equivalent in
degrees Celsius so that the oven control knob can readily be set to the correct tem-
perature. This is the temperature on the second shelf from the bottom. There is a
gradual variation in temperature between the bottom and top of the oven. The first, or
bottom, shelf position is the coolest and the fourth, or top, shell position is the hottest.
Because of the temperature variation from one shelf position to another, it is possible to
cook various dishes which require different temperatures, at the same time. As a rough
guide, the temperature variation from one shelf to the next is about ten degrees Celsius.

s

y
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OVEN TEMPERATURES

slow @ 110°C

warm . 130°C
moderate @ 15C°C ‘
moderately hot  :  180°C |
hot : 220°C 5

very hot  © 250°C

L

is required, allow time for the oven to reach the set temperature. The
> mayv be used as a guide:

PREHEATING
3 minutes : 120°C !
6 minutes :  180°C
10 minutes  : 250°C

Note that the oven light (where Qited® 1s located on the splashback.
Cauricn: Pelbvunsaturated Ol
10t use polyunsaturated oil in oven cooking as it can cause heavy plastic

tioe deposits on the inside of the oven which can be very difficult to
e {from normal enamel and glass.

Storage drawer (where fitted)

The storage drawer situated underneath the oven is designed for the storage of pans and
utensils. Do not place plastic utensils or flammable material in this drawer. To remove
the drawer, withidraw it to the fullv open position. Then lift it clear of the stops. To refit
the drawer. locate the nylon drawer slides on the slide tracks. Lift the drawer slightly to
clear the stops, then slide it to the fully shut position.

SECTION 2: WRITING

WRITING TASK 1

You should spend no more than 13 minutes on this task.

You have bean accepted at Moreton College, a residential college at your new university.
You are expected to arrive on 25 February to attend the college orientation session, but
vou will not be able to arrive by that date.

TASK: Write to the Principal of the College explaining why you will be delayed,
expressing your concern about missing the orientation session, and asking
what you should do.

You should write at least 80 words.

You do NOT need to write your address.

TELTS: STRATEGIES FOR STUDY

N v A - s



The Principal,
Moreton College
University of Durham
Durham City
England DH2 4KY

Dear Sir/Madam,
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WRITING TASK 2

vou should spend no more than 30 minuges on this task.
‘5 mart A cerninge 1o know the other stud o id ial coll , .
As part of geriing 1o know the other students in your residential coliege, you have been

asked 12 wTiie g siatement about vourself.

TASK: Give a BRIEF description of your study plans. THEN write a short account of
vour reasons for deciding to study in this particular English-speaking country.

N
Lol

\

1i

hould write at least 120 words,

NOTES
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Y

o




Writing Task 2. Write your answer here:
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» SAMPLE LISTENING TEST s

Time allowed: 30 minutes

In order to take this test, you should listen to side B of the accompanying cassette.
Remember that you must answer the questions as you listen.

SECTION 1

Questions 14

Which of the pictures best fits what you hear on the tape? Circle the letter under that
picture. The first one has been done for you as an example.

example:

Which room does the woman want?

- ™ r}‘l
1

g |
i P {L)HJ

A B © D

Y

1. Which is the Evandale Hotel?

HOTEL HOTEL | { HOTEL THOTEL i

L ] ] NNy

329 gl 239 | 239 || 29 |

’VAOMGES 7 . /'\OVACAAC‘/ES NOVAOMC/ES/‘ wVAMISfi “

D (|| ‘—Q l l
L ‘ L L L - -

L {
A B C D
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t ume does Mark arrive at the hotel?

na

-1

T
»

2.

LIV A, o (og

s)/«:, ’
® o A@w f\/7//// :

5N -
R

1o\ R,

Vo f o (5 raht

i / /
- S
E ® o
& s
n % W
Y <
v e
I
= [P (S OSSO
[Va)
49 e

'
o
oG

“C

IR
\VVrch room

4. Who is Mark waiting for?
O

3.
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Questions 5-9
Fill in the numbered gaps.

Evandale Hotel Registration Form

5. Surname: Tl

First name:

6. Home address:

e Cheshire
7. Postcode: e et e s e e et erei
8. Natlonallty:
9. Arrival date: #“f’“‘?tg ........................................................................................
Departure date: 7. ettt ettt et

Questions 10 and 11

10. How does Mark travel from the hotel to the city centre?

C

©
13

g

L)

A B -

11. Where is the Consulate located? -

CINEMA CONSUATE CONSUATE ’I ; ;

] L . —_—

MEDONNEL 58T MCDONNEL STREET § e

* M ¢ 1 Z e | Z
CONSUIATE CINEMA CINEMA | CINEMA =1 £,

. ‘ . ol . ‘_f__-;COI\SdlAff

TOWN Al N [TowN RAL TOWN HAL: & TOWN =HAL: B,

~ st Rt

\ j | P | ‘

A B C b
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I

2 ihe gaps i Lnis news report by writing the missing words in the column on the right.

Vucstions 12— :
Questions 12-19 Your answers:

Inter-city express o2 bound for (13, has crashed near 1200
Rugby abeout an nhour after leaving London. The train 3. .
crashed into a stauonary goods train which was on the 14
. people have been killed including o
2. part of the train has been destroved. L5
to {ree passengers {rom two of the 16. . .
ing on their .17 Investigators believe A
© be responsible for the accident.
Anvone wanting information about the incident should 18,
ing .o 16,
SECTION 3

Questions 20-28

B

Decide whether the following statements are true or false according to the passage.
Circle T for True or F for ‘False’. The first one has been done as an example.

example

The conversation class s held twice a week. T F

20. A writing skills course is offered in the first six weeks T F
of semester.

21. The writing skills course is designed f{or students in T F
the departments of Biological Science and Economics.

22. The examination skills class only prepares students T F
{or written examinatons.

23. Only postgraduates can attend the research report T F
wring course.

24, Students do not need to obtain an enrolment form T F
for the research report writing course.

25. Individual consultations are not available during the vacation. T F

26. The Independent Learning Centre is closed on T F
Fridav afternoons.

27. Students need a special borrowing card to borrow T F
books {rom the Independent Learning Centre.

28. Students must pay for Language classes. T F
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SECTION 4

Questions 29-38

Answer questions 29 to 38 by writing a word or a short phrase in the space provided.

The first one is done for you as an example.
example:

How long has she been working for the Canadian export agency?

lhree years

29. Which two countries does she specialise in?

30. What did she find most difficult when she star;ed the job?

31. What kind of products were exhibited at the Beijing fair?

32. How long does 1t usually take her to plan a trade fair?

33. What does she do while flying?

34. Where does she usually meet government officials?

35. What did her parents want her to study?

36. What does she need legal knowledge for?

37. What foreign languages does she speak?

38. Why is she excited about the fashion fair in Tokyo?

SAMPLE LISTENING TEST
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> TRANSCRIPT

SIDE A - UNIT 3: LISTENING

Speaker: Tape Exercise 1. Liz is phoning Michael. She wants to arrange to meet him
tonight. Decide which of the pictures best fits what vou hear on the tape, and circle
the letter under that picture. We have done the first one for you as an example. As
vou listen to the tape, circle the correct answer. First read questions 1 to 3.

Now answer questions 1 to 3.

i How are things?
Michael Hi Liz Good, thanks. What's new with vou?

2st wondering i vou wanied to go out tonight.

Lol L Twas thinking of going to the University Library to do 2 bit of studw.
o von ot in mind?

22 Uinought we could just go for a walk. Maybe down to that park near the beach.
" You must be joking - 15 too cold. What about coming round o my
¢ rust watch TV or something.

tch T\?! Thats all you ever want to do! | want to go out somewhere. That new
:mda hlm is on in town. How about that?
Michacl Look. if vou really want to go somewhere, you could come with me to the library.
Liz: Oh. come on.
Michael: OK. Just joking. What time does it start?
Liz: Oh. [ think 1ts half past eight or something. 1l just get the paper and have a look.
Just hang on {or a minute.

Liz: Don't be sillv: You'll love it. It got a fantastic review in the paper last week.
Michael: OKL OK. So. where are we going to meet?
Liz: 1t'd be easiest if we met at the cinema.

\ichacl OK. Where is 1t?
Liz: Oh. vou know. The Odeon. -
Michacl: Wheres that?
Liz- Well. vou know where the Town Hall is?
Michael: Yeah.

“Well Walk up Market Street past the Co-op Bookshop and turn left into Pitt Street.

T nen vou go alo g Pitt Street as far as the park on the corner and vou'll see it. Its right
in front of the park.

Michael: Oh. veah. I know where it is. OK. Look, I'll meet you there at quarter past
eight.
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Liz: What about you? Are you going to take the car?

Michael: I'd love to, but the batterys flat.

Liz: So what are you going to do?

Michael: Well, 1 can't catch a train or a bus. They're still on strike.

Liz: Oh, yeah. 1 forgot about that.

Michael: 1 could get a taxi, I suppose.

Liz: Get a taxi? How long is it since you caught a taxi? Il cost you a fortune.

Michael: Yeah, 1 suppose you're right. Its not that far — it's only three stops on the bus
after all. Won' take me long to walk.

Liz: I thought vou said it was too cold to walk.

Speaker: Tape Exercise 2. Gerharde has just moved to a new area of town and
wants to join the local library. A librarian is filling in an application form, asking
Gerharde for details. Look at questions 4 to 7. Now answer questions 4 to 7.

Librarian: Yes, and we're open on Saturdays too, but only until 4.00 o'clock. OK. Now,
1 just have to take a few details down from you and then we're right.

Gerharde: All right. Fine.

Librarian: Could 1 have your full name, please?

Gerharde: It's Gerharde Esterhazy:

Librarian: Now, hang on. is Gerharde your first name?

Gerharde: Yes.

Librarian: So, thats - let me see — G-A-

Gerharde: No. Its G-E-R-H-A-R-D-E.

Librarian: -H-A-R-D-E.

Gerharde: Esterhazy. E-S-T-E-R-H-A-Z-Y.

Librarian: H-A-Z-Y. Mm, 1 don't think I've heard that name before. Now, can I have vour
date of birth Miss Esterhazy, please?

Gerharde: Sure. December the seventh, 19553.

Librarian: Hmm. Seven, twelve, fifty-five — a Sagittarian like me. And where do vou live,
Miss Esterhazy?

Gerharde: 13 Albion Street. A-L-B-I-O-N. Leichhardt; 2046.

Librarian: Right. Oh, thats a lovely street. Now, last question. Your phone number,
please.

Gerharde: You mean at home?
Librarian: Or in the office, if vou prefer.
Gerharde: OK. My office number is 567 4990.

Librarian: OK. Fine. You can pick your card up tomorrow, and then you can start
borrowing immediately:
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Speaker: Tape Exercise 3. Part 1. Write down the numbers you hear.

5.
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Speaker: Part 2. Write down the prices you hear.

S13500
£99.90
S2300
S13.53
$30.13
£27.14

Speaker: Part 3. Write down the dates you hear.
1965

April 20
1982

May 15
1799
August 21
1804

1939
September 8
1968

Speaker: Part 4. Write down the telephone numbers you hear.

889 6745
919 5392
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465 6578

02 891 653
987 344

608 6662

008 750 11 65

Speaker: Tape Exercise 4. Write down the following groups of letters.

AAI
QKY
WUTT
HjP
JGE

BYI
AEH
RVG
EEB
[IE

BVD
PBD
SCE
RKO
IVT

Speaker: Tape Exercise 5. Write down the following names.

—

. Campbell

. George

. Christopher
. lrene

. Marco

. Victona

. Hennessy

. Winton

. Cyril

10. Adelaide
11. Costello

12. Jerot

13. Glenda

14. Sitompul
15 Manchester
16. Ontario

17. Zoe

18 Leeds

19. Queensland
20. Harry.

[0 3NN BN NV RS N UV I |

\O
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Speaker: Tape Excrcise 6. Jaedok attends an orientation talk given by the Overseas
Students’ Officer at his university. As you listen to the recording, answer questions
8-16 by circling T for ‘True’ and F for ‘False’. The first one has been done for you
as an example. First look at questions 8 to 16. You will hear the talk once only so
write down the answers as vou listen to the tape.

+ Jures Good morning, everybody. I'm Betty June, the Overseas Students’ Officer, and
on behall of all of us here I'd like to welcome you to Dulacca Polytechnic. We verv much
nope that vour siav here will be profitable and pleasant.

I'd like to begin by giving vou some basic information on things that I know vou'll be
cerned about. Now, of course the most urgent matter is vour enrolment. You've
iv been given wriiten information about enrolment procedures. Could 1 just

D

~hasise the deadline: you must enrol by January 25th at the latest. It's very important
that vou do this for legal reasons - you can't remain in this country after that date on 2
siudent visa unless vou're enrolled. If there are any more questions about enroiment,
nlease don't hesuate to speak with Ms Fluerty after morning tea. Once you've enrolled,

(2%
98]

re a number of other bureaucratic things which you should do so you'll be free to
concentraie on vour studies when courses begin on March 6.

The first thing 1o do when vou've enrolled is to pick up vour identity cards. Most of you
here are doing posigrad courses and so you should get your 1D cards from the
Posigraduate Student Cffice. Thats all of you apart {rom the people doing the BA courses
- you should go to the Undergraduate Studies Office. That's the red-brick building
opposite the Students’ Union. Once you've got your ID, you need to pick up another
card at the librarv. You should go to the enquiries counter un the ground floor of the
library. If vou present your student identity card they'll make up a library borrowing
card and vyeu'll be able to borrow books immediately and of course use all the other
facilities. It probably sounds a bit complicated but it%s really very simple. If you've got
any questions about this or anything else don't forget that we're here to help. During
term, the Overseas Student Office is open from 9 to 6.30 but in the enrolment period
just from 10 to 5.

The next thing vou're probably thinking about is money. Ms Holly from the National
Bank here on campus will be speaking to you this afternoon and she’ll answer any
specific questions about banking procedures, transferring money and so on. 'll just say

that the bank here is open from 9 to 4 Monday to Fridays. That should serve all your
banking needs. If vou do find yourself in any kind of difficulty you should of course
come and speak to us and we'll try to sort things out. We don't normally cash cheques at
the Overseas Student Office but in an emergency we do.

The last practical thing you need to know is how to get medical assistance. The
Polytechnic has its own health centre. The service is free of charge for all enrolled students
and [ thunk you'll find Dr Gisler very helpful and efficient. You can make an appointment
with her by ringing extension 870 ~ thats 870 — or by going directly to the centre. The
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doctor sees patients all day Monday to Friday and on Saturday mornings. We hope you
won' have 1o see the doctor but if you do you know you're in good hands. Now let’s see ...
what else? Oh yes. Sports facilities. As you've probably already seen on vour tour of the
campus we have an excellent gymnasium with its own indoor pool, open seven days a
week from 9 in the moming to 9 at night. Theres no charge for the use of facilities in the
gm for students enrolled at Dulacca but you must show your student ID card. The tennis
courts are also available seven davs a week but you must book with Mr Lucas on extension
638. Again, use of the courts is free of charge to all enrolled students ...

Speaker: Tape Exercise 7. Richard is interviewing an applicant for a job in the
office where he works. He is asking the applicant about her experience at
university. Listen to their conversation and answer Questions 17 to 25 by writing a
word or a short phrase in the space provided. Now look at Questions 17 to 25.
Now answer questions 17 to 25.

Richard: Well, 1 see from your c.v,, Sandy, that you studied at University College. How
did you find it there?

Sandy: 1 had a great time. The teaching was good and | made a lot of great friends. The
psychology department was a great place to be.

Richard: So how come you chose psychology?

Sandy: Well at first I didn't have any clear idea of what I wanted to do after university — 1
didn't say to myself 'l want to be a clinical psychologist or a researcher or anything like
that’. I suppose I've just always been interested in people and the way they act. | wanted
to know why people think and act the way they do. It’ a fascinating area.

Richard: And what was the course like?

Sandy: Like I said, it was just great. The teachers were all really friendly and they had
this special approach to teaching. You know, they didn't just give us lectures and tell us
to read books like rhey might do in some more traditional places. The whole course was
based on a problem-solving approach — you know, they'd describe a particular situation
to us and we'd speculate about what might happen. And after that we'd do the reading
and see if it confirmed our own ideas. Thats what I liked best - the really practical

orientation of the course. I learn very well with that style, so for me it was just great.
Richard: 1 see from vour c.v. that you graduated in '86 and after that — let me see ...

Sandy: 1 got a job with the Department of Employment. It was only a temporary thing
for about six months. 1 was a researcher in the department. I used to have to design
questionnaires and things like that for surveys that they carried out. We'd design a
survey, go out to the factories and ask all the questions to the workers and the
management, and then go back to the office and analyse all the data. It was really very
interesting. And | guess the Psychology course at college helped me a lot. We did a
whole unit on statistical analysis and that came in very useful for analysing the
questionnaires and presenting the data in our reports. You know, I guess it really would
have been very difficult if | hadnt had that kind of training,

Richard: And after that you worked for four vears in an advertising agency. That must
have been a bit of a change from the Department of Employment, wasn't it?
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Sandy: \Well, not really U guess the office furnishings were a bit more sophisiicated but
ob was [arly simular. [ was basically sull doing the same thing, designing ques-
sfonnaires, going out. asking questions and making reports. The only difference was that
this e | ‘.\';15n‘t eskmg people about their work. 1 was asking them what kind of

d bought and if they preferred Brand X to Brand Y. Then I'd made
Ma»m} would use the information in their advertising campaigns.

P - PR . 1 .
Richard: So why did vou leave?

Sandyvs \Well, four vears 1s a long time to be asking people vou know those sort of
about w a>h ¢ powder and shampoo ... no, sertously, after two vears [ was in
ngp

charze of the research department of the agency and 1 had one assistant researcher.

5 alter two vears of deing that I suppose 1 felt, you know, [ know [ can do this well
and now [ want to do something else that’s a hutle different. And there was nowhere for

to go inside the company. It just wasn't challenging for me any more and because 1
needed a challenge | decided to move on. When 1 heard about the position of Senior

Researcher here at the institute [ thought: that’s exactly what I want — the chance to
combine my management skills and my research interests working in a much larger
department with more varied work.

N
o

Richard: And vou felt that the job description in our advertisement would offer you the
xind of chatlenge vou are looking for?

Sandv: Exactly. Yes. As | said, management in a larger organisation and research
combined. Also, to be honest with vou, 1 heard about the job before it was advertised. A
friend of mine who works here in the publications section - John Pincher? — told me a
few weeks ago that vou were looking for someone to take over the job. He described the
position to me in quite a bit of detail and I thought well thats exactly what I'm looking
for — so really I'd written my letter of application before the job was even advertised.

Richard: 1 should tell vou that with the present cutbacks we've only got one full-time
administrative assistant in the section. How would you {eel about doing your own word
processing, tvping, that sort of thing?

Sandv: Oh I'm used to that - I've done all my own word processing for ages. It's the only
way to write teally, isn't it? 1 can type well - about sixty words a minute. 1 did a
secretarial course after [ left school so 1 learmed typing and shorthand and then a few
vears later | bought a p.c. and 1 taught myself how to do word processing too.

Richard: \Well thats handy Now, in the position you've applied for you'd have five
assistant researchers responsible to you. That’s considerably more responsibility than
vou've had before so you're obviously ambitious and as you said vou like a challenge. 1
was wondering what you see vourself doing in say five or ten vears down the track?

Sandy: Oh ... thats a difficult question. Let me try to answer your question this way —
I'm particularly interested in experimental design and also in teaching. I'd like to
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continue the organisation and planning side of research but do some teaching too. 1
know that you have lecturers here who do just that sort of thing — some practical work
and some ‘undergraduate and postgraduate teaching so thats what really I'd be aiming
for - to be a lecturer here at the institute.

"Richard: Well, that’s certainly a career path that we'd encourage you to follow but of
course it might be necessary to upgrade your present qualifications. 1 see from your c.v.
that you've enrolled in an M.A. in Experimental Psychology. Could you tell me about the
courses you're planning to take?

Speaker: Tape Exercise 8. Listen to the following radio news item. Fill in the gaps
numbered 26 to 34 in the summary passage, by writing the missing words in the
spaces below. First, read questions 26 to 34. Now answer questions 26 to 34.

Radio newsreader: Emergency in the State’s Northern District. The Macquarie River has
burst its banks, flooding the town of Stanton, about 300 kilometres north of the state
capital. The Golden City and Macquarie Valley Highways —~ Stanton’s only road links
with the outside world - are totally impassable. This small wheat belt town with a
population of about 3000 is now entirely dependent for its survival on the efforts of the
army’s Disaster Intervention Squad which is bringing emergency medical supplies and
food into the area by helicopter. Qur correspondent Maxine Zenith flew into Stanton
with the army. Maxine?

Reporter: Well, Doug, conditions are really very bad indeed here. When the river burst
its banks, it came with virtually no warning. As vou can imagine, it’s difficult to get
precise figures about casualties but we believe that at least six people have been drowned
and up to forty others are still missing. Local resident Mrs Mary Olsberg, who’s with me
now, had an incredible escape. What happened, Mrs Olsberg?

Mrs Olsberg: 1 was just in my car when this wall of water came shooting down the road
without any warning. Luckily 1 was near the top of South Hill so I escaped the worst of
it but the two people in the car in front of me - they were just swept away. The wa.er
came from nowhere. It was awful, really awful. One minute they were there and the next
minute they were gone.

Reporter: The whole town centre is about three metres under water. Insurance companies
estimate that about ten million dollars worth of damage has been caused to livestock and
property. Virtually all the towns inhabitants have lost their homes and they're living in
the tents which the army airlifted in. Commander Bill Pickering of the Army Engineers.
What’s the army doing exactly?

Commander Pickering: Well, apart from co-ordinating the rescue operation we've brought
in five hundred tents as a temporary shelter against the elements. We've got a field
hospital working. We've started evacuating the sick and elderly and the rest are, as I say.
in tents at the moment up on higher ground. Obviously this is a temporary solution and
we're planning to evacuate everybody as soon as possible. Weather conditions are still
pretty bad and floodwaters will continue to rise for a few days but I would stress that
there’s no danger for those still remaining.

p
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Radio newsreader: Commander Bill Pickering talking to Maxine Zenith at the Stanton

Joodings in the States Northern District. Friends and relatives requiring information are
3 — ['ll repeat that. thats 668853, An emergency relief fund has

oo st wp oy othe State Government and contributions can be made to the State Ba

account number HK 31320 And now on to sport ...

Spcaker: Tape Exercise 9. Maya, a student at the Institute of Technology, attends a
lecture on global warming and its elfects on coastal areas. Decide which of the
notes (A, B, C) contains all the main points of the lecture. First look at question 9.

ing o loox at the effects of global warming on a particular country to get this
o context and | want 1o look at Australia, a country with 12,000 kilometres of

Theres a whole series of problems. What [ mean by that 1s that in a country

h

cre are {loods, droughts, cyclones. bushfires, landslides, earthquakes, soil

ronL You name 1, we've got it
OK. Now on vour handouts there 1s a list of reading material which vou should have a
tack at in preparation for vour tutorials next week. ['d particularly recommend The

Greenfouse c_,m by Henderson-Sellers and Blong — theyre very good on the Ausiralian

situation. For general background, Lovelock is good and the book edited by Pearman
offers a nice review of greenhouse issues in Australia. ['ve put them in Special Reserve so
vou shouldnt have any trouble finding them.

OK. 50 I'm geing to start today by looking at one of the most serious effects of a change
in the global temperature — that is, a rise in sea-level and as I said I'm going to con-
centratz today on the effects this would have on the Australian context. If we assume
that there'll be a metre or so rise in sea-level over say the next fitty vears — but
unfortunately the situation’s not so clear because we've got to take into consideration a
variety of scenarios such as increased precipitation at the poles which might actually
cause a fall in sea-level. Anywav, taking this figure of a metre rise over, say, the next fifty
or so vears, what are we going to see? Well, we'll see an effect on flooding of structures
on the coast — vou know, houses, sea walls, ports and the whole infrastructure of road,
rail. power lines and cables and so on.

Secondly, we're going to be seeing shoreline retreat in some low-lying areas. The sea will
move inland in areas such as the Gulf of Carpentaria. To put it another way, in low-lying
urban areas vour nice beachfront apartment may just end up floating away and your
parking lot two hundred metres from the beach will end up as prime waterfront estate.
Most Australian cities are on the coast and in the case of Brisbane in particular - well,
take a look at this overhead. Thats roughly the area indicated by the blue line thats
going to be affecied with a one metre rise in sea-level. So if you're thinking of investing

in real estate in this area, take my advice — don't! Again, though, its difficult to predict

the situation. Local conditions in some areas may actuallv increase the deposit of
materials effecting an extension of the land. But whichever way you look at it there'll be
a fairly radical change to many eco-systems and if you recall last week’s lecture on
change ~ well, we're really opening a can of worms here.
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Apart from coastal flooding we should expect the penetration of salt water systems into
estuaries, rivers and lagoons. 1f you think about the Myall Lakes system for example —
well, the whole freshwater complex could be reunited with the sea. One of the most
serious direct consequences of this for man of course would be seepage. into the
groundwater — in other words, the sea’s salt water would enter the water table under the
land. This would cause salinity in sources of drinking water and irrigation.

Thirdly, we should expect to see a rise in temporary flooding of coastal areas. I'm not
talking about flooding as a result of increased rainfall, although that's another con-
sideration I'll come to later. For now, I'm talking about flooding as a result of higher
tides. Think about it, the swamping of the stormwater drainage system. What's that
going to do to the street you're living in?

So, in summary, as we've seen you've got coastal flooding, destruction of coastal structures,
shoreline shifts and saltwater intrusion. I'll come back to some of these later but for now
lets move on and look at tropical cyclones. Everyone remembers Tracy. Or maybe you
dont because that is going back to 1974. I'm getting a bit old.

SIDE B - SAMPLE LISTENING TEST

Section 1

Speaker: Mr and Mrs Nelson, the owners of a private hotel, are waiting for a guest
to check in. Study the example and questions 1 to 4. For each question there are
four pictures. Decide which of the pictures best corresponds to what you hear on
the tape. Circle the letter under that picture. The first one has been done for you
as an example.

Answer the questions while you listen as the tape is only played once.

Mrs Nelson: Hello, Evandale Hotel. Can 1 help you?

Enquirer: Yes, Good afternoon. 1 wonder if you have a single room with a private
bathroom for tonight, please? '

Mrs Nelson: Let me just check ... single room with private bathroom just lor tonight. Yes
we have a vacancy. Would you like to make a booking?

Enquirer: No. I'll come around now if thats OK. Whats the address please?

Mrs Nelson: 239 Marsh Street.

Enquirer: T11 just write that down - 239 Marsh Street. OK T'll see you in about twenty
minutes.

Mrs Nelson: Goodbye. Cyril, we've got a guest coming. We can put her in number 8.
Mr Nelson: Dear me, its getting dark earlier and earlier. What time is it, Mavis?

Mrs Nelson: 4.30.

Mr Nelson: Oh ... that Mr Crystal should be checking in soon, shouldn he?
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Mrs Nelson: He said in his letter that his flight was due in at 3.15 and that he'd be
coming straight here from the airport. By the time he gets here it'll probably be 3
o'clock. Theres a lot of traffic at this time of day. Wait a minute — theres someone

M Nekons Hello) good to see vou. vou must be Mr Crystal. How was your flight?
My Crvseals ot toe bad. Once ['ve had a shower and a shave, though, I'll be a different
person.

Mrs Nelson: Hello Mr Crystal. You got in earlier than we expected. It's just gone half past
four.

Mr Cresial: Yes, well the traffic wasn't too bad. My {light came in ten minutes early as well . .

My Nelson: o and thats the TV lounge over there. Now, breakfast is at 8 and dinner at
6.30. \Well, heres the key to vour room. [ think you'll like it. Number seven’s on the first
floor next Zoor to the bar. Its got a lovely view. It looks onto the river and the park.

Mr Crsial: Oh by the way, I'm expecting somebody over in about half an hour. As soon
as ['ve unpacked U'll come downstairs so could you tell him that I'll be waiting in the TV
iounge’?

Mr Nelson: Yes certainly.

Mr Crystal: He's an American — a very tall man with glasses - you can't miss him.

Mr Nelson: Tl keep an eve open for him. Oh by the way, will you be wanting an early
morning alarm call?

Speaker: Mr Nelson then asks Mr Crystal to fill in a registration form. As you
listen to the tape fill in the gaps numbered five to nine on the form. Now look at
the registration form. Now listen and fill in the gaps numbered 5 to 9.

Mr Nelson: Now one final thing ~ I'll just have 1o fill in the registration form, Mr Crystal
and then I'll take vour things up to your room. So its Mr Crystal — thats C-R-Y-S-T-A-L,
is that right?

Mr Crysial: Thats nght, Mark Crystal.

Mr Nelson: Mark ... and vour home address, Mr Crystal?

Mr Crvsial: 42 North Road, Cheadle - that's C-H-E-A-D-L-E - in Cheshire.

Mr Nelson: And the postcode please?

Mr Crystal: Oh ... Lets see if | remember, S-K-8 ... 4 R-T

My Nelson: OK and you're a British citizen?

Mr Crvstal: Yes.

Mr Nelson: Right you are, sir. You'll be staving here from tonight un:il Thursday morming?
OK. Todays the ninth so that'll be August the twelfth. If you'd like to come this way I'll
take your bags up for you.
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Speaker: Later that afternoon, after his meeting, Mr Crystal asks Mrs Nelson for
street directions. As you listen decide which picture best fits the information
given. First look at questions 10 and 11.

Mrs Nelson: Hello Mr Crystal. Your visitor found you?

Mr Crystal: Yes thanks. Listen, listen, I have to get into town. Which is the best way to
get to the city centre from here?

Mrs Nelson: 1t's not very far at all. There’s a taxi-rank in the square just at the end of the
street here or you could even walk. 1ts about half an hour’s walk if you're not feeling too
jet-lagged! There’s a train service from Miller Street Station but it'd take you about ten
minutes to get to the station from here. What part of the city do you want?

Mr Crystal: | need to get to the American Consulate. Do you know where that is?

Mrs Nelson: Let me have a look. Oh right. Your best bet in that case would be the bus.
There’s a stop on the opposite side of this road. Can you see it? Just past that red coach.
You can get a 45 and get off at the Town Hall. It5 ... let me see one, two, three yeah
three stops down. Better ask the conductor to tell you when you're there just to be on
the safe side. When you're at Town Hall just keep on walking to the end of the block,
turn left into McDonnell Street and you'll see a big cinema on the right. The consulate’s
just opposite. You can't miss it.

Mr Crystal: Yeah, yeah. Opposite the cinema in McDonnell Street. That sounds easy
enough. Thanks very much. See you at dinner. Six o'clock wasn't it?

Speaker: That is the end of the first section. You now have thirty seconds to check
your answers.

Speaker: Now turn to Section 2.

Mark listens to a radio news bulletin in his hotel bedroom. You should fill in the
gaps numbered 12 to 19 in the summary of the news item by writing the missing
words in the column on the right of the passage. First read questions 12 to 19.

Now listen to the news bulletin and answer questions 12 10 19.

Radio Newsreader: A serious rail crash occurred in the early hours of this morning near
Rugby, about one hundred and fifty kilometres north-west of London. The Inter-city
express No. 895 from London Euston bound for Liverpool collided with a stationary
goods train about five kilometres from Rugby station. Seven people have been killed
including the driver of the express. Thirty other passengers have been hurt. The injured
have been taken to Rugby Hospital where some are in a critical condition. Rescue
operations are still in progress and the fire brigade is attempting to free some passengers
and railway staff who are still trapped in the wreckage. Qur reporter Nora Martingale-
Stuart is at the scene. Whats the situation, Nora?

Nora Martingale-Stuart: Pretty bad I'm afraid, Pat. A scene of total destruction but the
rescue services got here very quickly — about ten minutes after the crash — so they've
been working for about an hour now in very difficult conditions. 1ts still dark here of
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course and the police, fire brigade and medical teams are using arc lights to work by
front part of the train - the locometive and first two carriages - are sull on the

tracks but thevive been completely destreved and theres n hvpe for anvone who was in

them. I'ma king ople wno are trapped inside the
two rear carnages which have been derailed. and are ing on tneir sides at the bottom of
an embankment. [ve zot with me Chiel Olficer Briggs ol the ?\ugb\‘ Fire Brigade who's
co-ordinaung the Emergency Seraces here. Mr Briggs, how long do vou reckon il be
before vou can get anv rematning survivors out?

Chic! Oificer Briggs: its hard to say. The front two carriages have really been concertinaed

and there’s not much | hope for anvone who was in there. We just don't know how many
were ravelling in that section but as its a holiday weekend it was probably fairly full.
There are at least five passengers trapped beneath the wreckagz of the third carnage and
ve know that at least two of them are sull alive. The carriage is iying on its side and the

fire services are using oxv-acetvlene cutting equipment to get through. We should have

therm cut quite soon.

Nora Martingale-Stware: Thank vou. Officer Briggs. A team of crash invesugators is
already try m; o Ui‘d rstand whv the goods train was on the main line. One theory
concerns a new signalling light which came into operation on this section of the line only

1

last week. [t5 believed that a failure of the light may be Lesoormole but investigators are
not at present ruling out other possibilities. If there are any other details we'll let you
xnow as soon as we have them. In the meanume 1t's back to you in the studio, Pat.
Newsreader: Thank vou. Nora. We'll bring vou more news as 1t comes in. An emergency
hotline has been set up by the Rugby police. Those requiring information are requested
to ring the following toll-free number 008 76935 I'll repeat that again, 008 76935. And
now {or international news. In Sierra Leone ...

Speaker: That is the end of the second section. You now have thirty seconds to
check vour answers.

Speaker: Section 3. Saveed attends an introductory talk given by the Co-ordinator
of the English for Academic Purposes department in his college. As you listen to
the recording answer questions 20 to 28 by circling T for "True’ and F for 'False’.
The first question has been done for you as an example. First you should read
questions 20 to 28. Now answer questions 20 tc 28.

Rohan Davidson: Morning. everyone and welcome to the English for Academic Purposes
Centre. I'm Rohan Davidson, the co-ordinator here, and I'd like to begin by giving yvou a
brief run-down of the services which we ofier here at our centre. First of all, we have a
wide range of language classes. In first semester we run a conversation class for students
of non-English-speaking backgrounds who wish to improve their fluency, grammar and
pronunciation in English. This is held in Room W3A 209 — thats on level two of the
Branson Block - on Tuesdavs between 12.30 and 1.30. So thats one hour once a week.
The teacher is Ms Marion Elsdon. If you'd like to participate in this class, please enrol

with the secretary on level six of Building C3A before Friday, July 23rd.
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For those of you interested in developing your writing skills we have a six-week course -
which runs for two hours between 4 and 6 on Wednesday afternoons beginning in week
one. It concentrates on the writing skills needed for assignments in the Departments of
Economics and Social Sciences. Students must be enrolled in either of these departments.

You're probably not thinking about taking examinations yet but later on towards the end
of term you might like to enrol in our Examination Skills class run by Mr Ted Schegloff
in the School of English and Linguistics. The course runs for five weeks and deals
with the skills you need in both written tests and those examinations where you are
interviewed and therefore have to speak. It is not necessary to enrol before the course
starts. Just turn up for the first class. '

A new course that we're running this year is a research report writing course, beginning
on August 25th. The course is designed for postgraduate students in any discipline. 1f
youre interested in this course but youre doing an undergraduate course you're still
welcome to attend. You must, however, get an enrolment form before beginning the
course so please ring Ms Melanie Woo on extension 6744 or come to the Postgraduate
Students Office.

Some of you may feel the need for more individual attention, especially when you've got
assignments to write. The language advisers are available for consultations and you can
book an appointment by ringing 666 0933 between 9.30 and midday, Monday to Friday.
Remember that the service doesn't operate during vacation — only in term-time and
please try to book an appointment as early as possible. Don't leave it all until the last day
just before vou've got an assignment to hand in.

We hope vou'll take advantage of the Independent Learning Centre on the fourth floor of
the Springvale Building. The centre offers grammar books, audio and video-cassettes,
word-processing facilities and other study skills aids to all students at the university. The
centre is open between 4 and 6 Monday to Thursday and until midday on Fridavs. You
can borrow all books and tapes except master copies and reference works for up to a
week but you must get an 1LC borrowing card. To do this its very simple — just come
along to the front desk with an 1D card and we'll do it straight away. You can borrow up
to three books or tapes at a time but these are only available for borrowing between
Thursdays and Tuesdays. Marle and Louise, who are the Centre Supervisors, are on hand
to answer any questions you may have and help you find the materials you need.

1 should add, by the way, that you don' have to pay for any of our classes or other services.
Providing you're enrolled in full or part-time courses at the university, they're all free of
charge. We do make a charge of thirty pence a copy for any photocopying made at the
centre. Thats all. Well, 1 look forward to seeing vou here during the year and remember
if you've got any problems don't hesitate to contact me here.

Speaker: That is the end of the third section. You now have thirty seconds to check

your answers.
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Speaker: Section +. Chris, who works for the Canadian Export Development
Agency, is being interviewed on a radio program called ‘My Career’. Listen to the
interview and answer questions 29 to 38 by writing a word or a short phrase in the
space provided. The first one is done for you as an example. Now look at questions
29 to 38. Now answer questions 29 to 38.

1

Intervicwer: Tonight we have Chris Davenport with us in the studio. Welcome to the

orogram, Chris.

Chris: Thank vou, Pat.

[neerviewer: Now, Chris, vou've been working for the Canadian Export Agency for three

vears now

Chris: Yes, thats night.

Intervicwer: And what does your job mnvolve? 4

Chris: Well, mv particular brief is the Asian section — especially Japan .and China. Now,

we work with Canadian firms explaining how they can start up or develop their export
e countries. One of my main responsibilities 1s to set up trade fairs so that

our compantes can exhibit their goods in these other countries. We'd organise between

trade fairs in these regions each year so, as you can se2e, | do a lot of

a lot of travelling.

Interviewer: Right. Sounds like a very demanding job. How do you cope with the

Dressures?

Chrs: Well, at first I didn't. It was very difficult because there were so many new things

to learn and [ found especially that negotiating was the hardest. It was something that

didn't come to me naturally, but you get used to it.

Interviewer: Whats the secret?

Chnis: Well, vou have to be organised, especially well organised, but it does help of

course that we're part of a team and when the going gets rough we give each other a lot

of support and help each other out. That's important. I've just recently come back from

Beijing where we sponsored an electronics fair there. We had a total of fifty-five stands

and we had over two hundred thousand visitors.

Intervicwer: Two hundred! Wow!

Chris: Two hundred thousand. Yeh. It was very successful but it did represent twelve

months of really intensive preparation and, as you can guess, a lot of difficult negotiations.

Interviewer: Twelve months?! I mean, is that nonnal, Chris?

Chris: Well, 1t does vary a lot. Beijing — twelve months — was a particularly large trade

fair and 1t did take that kind of time. But some of our smaller fairs, Canton for example,

we had a small computing exhibition there in '89. That took five months of planning. As

a general rule, it takes about six months. Thats not a hard and fast rule, but basically

about six months, depending on the kind of product being exhibited, the network of

coniacts we already have in the host country, the location, things like that.

Interviewer: Right. Sounds like an exciting job.
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Chris: Yes. People say “Oh, all that lovely travel abroad”. And travel abroads terrific in a
holiday, but this is not holiday — it's work. When you spend twenty hours on a plane
maybe six, seven times a year, it becomes very tiring, because you don’t go off
sightseeing after — you go to work. 1 also work on the plane of course, catching up on
paperwork, writing reports on the laptop, things like that. Then when we arrive at the
destination, it’s straight from the airport to our office for a series of planning meetings.
My first responsibility is to meet with the government officials in the host country. We
used to meet in our offices in the embassy or in their departmental offices but we found
it much more comfortable for everyone to meet in informal settings like restaurants.
People just seem to be more relaxed and it better for negotiations. Amongst my other
tasks, I arrange accommodation for exhibitors, I organise for interpreters, and 1 help out
on the legal side. So 1 guess that makes me partly international lawyer and partly tour
guide. Its hard work but rewarding.

Interviewer: Right. So, you mentioned law. Did you study law at college?
Chris: Yes, 1 did. Yes. I have a Bachelor’s Degree in Legal Studies.
Interviewer: OK. And have you ever practised as a lawyer?

Chris: No. No, [ haven't actually. Before 1 went to college 1 really wasn't certain what 1
wanted to do. My parents wanted me to be a doctor but — well — my grades werent good
enough, so 1 sort of found my way into law. 1 think thats for the best because I can'
stand blood!

Interviewer: Know what you mean, Chris.

Chris: Yeh. But I did want a professional career and law’s proved interesting. So, I mean,
after graduation [ saw this agency job advertised and it looked really interesting and here
[ am.

Interviewer: Right. So, how relevant is your legal degree?

Chris: Well, 1 don't use my law studies directly but the background knowledge in
international law has proved very important, especially in negotiations between the
Canadian firms and clients in China or Japan. Often there are millions of dollars
involved in these negotiations and the legal details need to be very carefully worked out.
Now we do have a team of special international lawyers to do that, but it is a help if |
understand the general picture.

Interviewer: Yeh, I can see that, Chris. Sure. What other skills do you need in this kind of
work?

Chris: Well languages are certainly important.

Interviewer: Do you speak Japanese or Chinese?

Chrnis: No Chinese at all unfortunately but 1 did do an undergraduate course in Japanese
at college and this has proved very helpful, both in social situations and 1 think, well, it
creates a good impression with clients. 1t lets them know that you're interested in them
and that you're trying. 1 speak Spanish as well because both of my parents come from
Venezuela. But working in Japan and China, I don't speak Spanish very much.
Interviewer: 1 suppose not. No. Tell me, Chris, you've just got back from Beijing. Where
to next?
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Chris: \Well, mv next trip is to Tokyo in a couple of weeks. \We're setting up a {air there to

v

sromote Canadian fashions and design. Fashion and design’s a new area for me and also
cney Now, we know it’s difficult to break into the Japanese market, so its going

- g challenge for us, but I'm really excited about it.

Speaker: That is the end of the fourth section. You now have thirty seconds to

check vour answers.

You now have one minute to check all your answers.
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SAMPLE READING TASK 1
1. content 4, aésess
2. subject 5. ability

3. impossible 6. strategies

SAMPLE READING TASK 2
B

SAMPLE READING TASK 3
C

SAMPLE READING TASK 4
1. computer programmer

2. svsiems engineer

SAMPLE READING TASK 5:
B
TASK 2

Sample answers:

1. A newspaper article describing the increase in the number of science students, where
the increase is occurring (schools, universities), the reasons for the increase, positive
and negative effects.

2. A newspaper article describing the recent level of exposure of political candidates on
television, the role of the media in the political process, possible solutions and
problems.

3. Part of an essay describing and restating the major points, making recommendations,
drawing conclusions.

.4;

A chapter in an introductory textbook describing the basic principles of economiics.

5. Anarucle in a magazine or brochure describing the problems experienced by foreign
students, such as the difficulties involved in coping with another culture/language,

ANSWER KEY 5{2/29
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A manaal for srospective overseas students describing the things they need to know

=0 2aosuch as obtainmng a wvisa, getting language assistance, preparing for their
¢.ours Rnowing where to find help.

- e outline of a thesis or journal article describing the subject and main

Sosims or e thesis or article.
A muagazine or newspaper article describing the increasing importance of the
economies of the Asian-Pacific region, the history of their development. and their
potential impact on the world economy:.

A magazine or newspaper article arguing that immigration is beneficial to the

economy. giving examples of the benefits.

A magazine or newspaper article describing the conflict between large corporations
tor countries’ which produce and use hi-tech products, and discussing the effects
nt nave.

szt of instructions describing how to use and look after a compact disc player.

e

list of things that students must and must not do at college.

TASK 5

C2anographic surveys ... every ocean.

<

O

In conclusion, the report ... on the economy.
Endemic goitre ... an iodine-deficient diet.

Definite h}pertension ... rural populations.

TASK 7
Time ~ (after)
Cause and effect - (As a result)
General and particular
Contrast/comparison - (on the other hand)
Addition - (Firstly; Secondly)
Time — (In the 1940s; In the 1960s)
General and particular

Contrast/comparison — (on the other hand)

TASK 11
TASK 12
F
N
F
N
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TASK 13
Sample answer:
table of contents
preface
introduction
Unit 1
Unit 2
conclusion
appendix
bibliography

index

TASK 14
Problem 1
Problem 2

Solution to problem 1

m » O o

Solution to problem 2

TASK 15
First argument ‘for’
Second argument ‘for’
First argument ‘against’

Second argument ‘against’

w > 1 O X

Conclusion

TASK 16
Stage 1
Stage 2

Stage 3

> Wm0

Stage 4

TASK 17
FC, B A E D.

TASK 18
they = notes
them = notes
them = notes
this = try to write down everything in a lecture
it = this (try to write down everything in a lecture)
they = some students

-

&
A~
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TASK 20

S0 studenis

No

Tre uniisin law .. government and education.

BLSL 300, BUSL 301 and BUSL 320.

BUSL 210 Foundation in Legal Studies; BUSL 213 The Legal System; BUSL 212 The
Civil Justice System; BUSL 250 Basic Business Law; BUSL 300 Law of Business.

(Sample answer.)
The great majority of students.

3 credit points

TASK 21
allocation. disiribution, stability and growth.
mdustry, commerce, banking, education and government service.
accounting. finance. staustics, politics, geography, law or sociology:.
-

O

Entry to these units will be guaranteed only to those students who have entered
Macquarte under the Bachelor of Arts (Economics) quota or to students or to students
whose entrv qualifications were above those required for entry under these quotas.

TASK 22

TASK 24

The passage supports the statement.

Fu

Il-time study is extremely demanding requiring a commitment of perhaps 50 or more

hours per week.

‘Full-time study’ = Full-time students

Tequiring a commitment of perhaps’ = may have to study

50 or more hours per week' = more than 50 hours a week

[N

(V%)

TASK 25
A 5. A
B 6. B
B 7. A
B 8. B

IELTS: STRATEGIES FOR STUDY



TASK 26

Sample answers:

1.

2.
3.
4

N

alter, abandon, adapt
liver, brain, kidneys
hiccups -

evict, remove, sue

TASK 27
short-sightedness
a small tunnel used for accessing underground cavities
weight divided by height squared
hereditary chief

TASK 28

Sample answers:

1.

drought, lack of rain

2. people who do not belong to the clergy (lay people)
3. married women |
4. control, censorship

TASK 29
Sample answers:
1. speed, fatigue, alcohol
2. veto
3. analogue
4. rabies

TASK 30
Sample answers:
1. inaccurate, controversial
2. recipients
3. touch, handle
4. skidded, went out of control

P UNIT 2: WRITING
TASK 2

1.
2.

academic success in high school students

listening challenges overseas students face in tertiary educatior/ recommendations

ANSWER KEY




3 the use of chemical preservauves in {ood processing

4. swudv abroad/adyvice 1o a prospective student

5. the lews which prohibit the sale and consumption of heroin
TASK 3

I How do wage increases contribute to inflation?

2. How s crude ol refined into petrol?

3. What are the benelits and nisks associated with tropical logging?

-

What are the factors which are related to anxiety in high school students?

5. What kind of ustening challenges do overseas students face in tertiary education?
What recommendations would vou offer?
6. Do the advaniages derived from the use of chemical additives in food processing out-

weran the disadvantages?

TASK 4

2. Invour opinion should the government intervene in(he nights of the individual with

rzgard 10 family planning? )

)

What are the effects of £he unrestricted use of private cars in urban areas?) What
(recommendationg'would you make{{o improve the current situation?

4. To what extent has(the diet of Melanesians)changed in the past 20 years? What
effects has this had on(their patterns of mortality? )

5. In what circumstances canapiial punishmen be justified?

TASK 5
1. Has the traditional male role changed in the past 20 years?
2. Are coronary diseases preventable?
3. ls diet a contributory factor in stomach and bowel tumours?
4. Are the risks involved in genetic engineering acceptable?
5. Will migration from the developing world to the developed world become a social

and political issue in the 21st century?
6. Should the decision to suspend a life support system rest with a doctor?

TASK 6

1. Has nuclear deterrence saved the world {from war?

—

[

Is the dominance of black people in US sport due to sociological rather than
physielogical factors?

3. How have relative costs created terraced farming in Japan and extensive farming in
Canada?

4. Why do climatic conditions resist prediction?
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TASK 8
Sample answers:
The problem should be dealt with before students commence their study.
Students should deal with the problem before beginning to study.

As stated in Reading Passage 1 the problem should always be dealt with before students
start to study:.

TASK 9
Sample answer:

Because of the demand for accommodation, students who want to find a university or
college room need to apply as soon as possible.

TASK 10
Sample answers:
1. The shortage of university rooms and the expense of rental accommodation make it
especially important for overseas students to organise their accommodation early.
2. A knowledge of statistics is essential in some tertiary subjects, useful in certain
disciplines, and of little relevance in others.

3. There are four key language skills which overseas students require if they are to
succeed in their study.

-

Although the personal and social costs of both heroin and tobacco use are similar,
the laws governing their sale and consumption are significantly different.

TASK 11
Sample answers:

Furthermore, prospective students will need to develop effective reading strategies to
enable them to cope with the variety of texts they will encounter in their study. These
strategies include the ability to overview required readings effectively, to extract the
necessary information from texts, and, most importantly, to carry out a critical analysis
of what they read.

TASK 12
Sample answers:

The need to train young people for employment should influence the curriculum of
universities.

In addition, universities should contribute to the national economy by carrying out
research which assists industry and commerce.

Society, however, has many needs which are not of direct economic importance.
Moreover, the goal of a university curriculum should be to teach people how to think.

Finally, because employment needs are constantly changing, it is important to have an

'

educated rather than a trained workforce.
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TASK 13
Sample answer:

Finding accommodation in Britain can create difficulties for foreign students.

S

incle or doubls rooms on campus are the cheapest and most convenient type of accom-

1

~odation avatlatie to students. The demand for this kind of accommodation, however,
l

-

means that wtis cifficult to obtain and many students therefore find accommodation in
the private rental sector,

Findin

¢ accommodation in the private sector also involves difficulty. Although a wide

range of accommodation tvpes is available, rents may be high. Even when students share
i flat. they mayv have to pay around US$80 a week.

TASK 15
Sample answers:
Passengers should check the location of life jackets.
Hand luggage should not be left in the aisles.
Cigarettes must be extinguished.
‘o should place the oxygen mask over your mouth and nose.
Shoes should be removed.
You should place vour head on your knees.
You should place vour hands over your head.

Passengers should wait for instructions.

TASK 16
Sample answer:
Refuse sorting involves two major processes: separation and collection.

Waste of various kinds, including for example glass, food and rubber, is placed on a
convevor belt which first passes through a shredder before moving to a primary air classifier.

This classifier removes shredded paper and plastic and deposits them in a compactor.

The remaining materials pass through a magnetic separator, which separates out steel
cans and iron and deposits them in a collector.

Materials such as glass, food and non-ferrous metals are unable to pass through a
trommel screen and are placed in a collector.

Residual waste which passes through the trommel screen are then removed from the
convevor belt by a secondary air classifier.

At this stage all materials have been sorted and are ready for recycling.

TASK 17

version 1 has a clear introductory sentence, presenting the reader with an overview of
the two essential stages. The two stages are then each described in the following
paragraphs.
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Version 2 includes the same information, but it is more difficult for the reader to follow
because it does not include an introduction and the information is not divided into
paragraphs which indicate the essential stages.

TASK 18
Band C.

B makes a recommendation about reducing the pollution of the sea, and C deals with
waste disposal. Both are irrelevant to the topic of air pollution.

TASK 19

Version 1 describes the functions of word-processing packages. It does not evaluate the
effectiveness of these packages in teaching children to write. The information does not
answer the question. Version 2 describes how word-processing packages can motivate
children to write and provides evidence of their effectiveness.

TASK 20

Version 2 fails to answer the question. It discusses the general issue of heredity versus
environment in the development of psychological characteristics but does not describe
the techniques for determining the relative importance of either factor. Version 2 is a
good answer for the question: ‘Are psychological characteristics inherited or acquired? It
does not, however, answer the question asked. It is therefore irrelevant and would
receive a low mark.

TEST 1: Grammar

1. ¢ 10.b 19 ¢ 28.a
2. d 11.b 20.d 29 ¢
3 b 12.d 21 a 30 a
4. a 13.b 22.¢ 3lb
5. ¢ ' 14.a 23.d 32.¢
6. a 15.¢ 24 a 33.d
7. ¢ 16.¢ 25 a 34 a
8 ¢ 17.a b 35.b
9. d 18. b 7. ¢

TEST 2: Sentence Construction
Sample answers:

1. Although the results of the experiment were successful, the government cut the
funding.

ro

She chose 1o study accounting because of the good employment prospects.

3. The tree guard concentrates precipitation around the root system as well as protecting
against animal foraging.
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<+ In-vitro ferulisation has not only brought joy to childless couples but also created

regul

\Jt
)
4"

al dilemmas.

this vear, have {ailed to address the real issues.

O

oughs in fibre-optic technology.

@

Enormous
thr

ations concerning non-government schools, which were introduced in May

As soun as the liquid helium reaches the decompression chamber it becomes a gas.

improvements in infrastructural development have resulted from break-

f she had not written so slowly, she would have finished the Writing section.

By denving workers compensation for industrial accidents, the ‘fellow servant rule’
eifectively subsidised the industrial revolution.

TEST 3: SPELLING

result of the proliferation of the Crown of Thorns, a starfish which feeds on
polyps, a significant diminution in the size of the coral reef occurred.

supervisor laboratory correlation achievement
eciurer parallel discussion exceed
government psychological emphasise framework
SeCIion concrete variability progress
examinaton criticism involvement chronological
proposal pursuit belief modification
contrary questionnaire significance distribution
oppOoslte comparative recognise assignment
system significant summarise observe
infer sustainable synthesise attempt
analysis equipment inevitably perspective
development approaches predominantly multiple
facilities weakness material separate
appropriate apparatus efficiency estimate
knowledge approximately review parameter
responsibility measurement consumption policy
resource decrease abundance receive
experiment sequential theoretical Tespornse
characterise elementary graphic pattern
gradually “simultaneous maximise acquire

UNIT 3: LISTENING

TASK 2

Sample answers:

1.

Destination, departure and return times, days, dates, cost, need to sign up, things to

bring.
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Recommended reading, assignments, main points, examples.

Opening hours, cataloguing system, physical arrangement of library, borrowing
rights.

4. Location and time of accident, name of ship, extent of oil spill, number of injuries,
reason for accident.

5 Rent required, amount of deposit, location of flat, distance from transport and shops,
size of flat, length of lease available.
TASK 3

‘Is Michael going by bus/by train/by taxi/on foot?” Anticipate words like ‘walk’, ‘cab
(taxi)".

TASK 4
1.LA
2.C
3.D

TASK 5

‘What’s your address?; ‘Could you give me vour address please?; ‘Where do you live?",
‘Whereabouts do you live?

TASK 6

NN

. Gerharde Esterhazy
. 7.12.55

. 13 Albion St.

. 567 4990

O W

~1

TASK 7

890
15,650
33
234,980
1,435,756
742
387,313
569,030
781,953
54278
63,726,867
0021563
84.034

78

%10
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23.3
343
89.074

22
99.9
51500
£99.90
52500
S1333
$30.13
£27.14
1965
Apnl 20
1982
May 15
1799
August 21
1804

1939
September 8
1968
889 9745
919 5392
465 6578
02891 6353
987 344
608 6662
008 750 11 65

TASK 8

AAL
QKY
WUTT
HJP
JGE
BYI
AEH
RVG
EEB
IIE
BVD
PBD
SCE
RKO
IVT

T,

N
REN
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TASK 9

Campbell
George
Christopher
[rene

Marco
Victona
Hennessy
Winton
Cyril
Adelaide
Costello
Jerot
Glenda
Sitompul
Manchester
Ontario
Zoe

Leeds
Queensland

Harry

TASK 10
Sample answers:
11. Students require a separate library borrowing card.

12. In term time the Overseas Student Office is open untl 6 p.m.

13. The bank is open on Sundays.

14. Students can sometimes cash cheques at the Overseas Student Office.

15. The doctor sees patients only between Mondav and Friday.

16. If you want to use the gymnasium you must have a special membership card.

TASK 11
8. T 13.F
9. T 14.T
10.T 15.F
11. T 16. F
12. F

TASK 12

Sample answers:
22. Why did she apply for this job? {What was the reason?; how come?) Sandy’s
response: interesting, better salary, more challenging '

23. How did she find out about the vacancy? (job/post/position). Sandys response:
newspaper, friend
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earn to type? (study typing/learn keyboard skills). Sandy’ response:

24 \Where did she
e r h school, secretarial college

e

taught herself, hig

25 What are her long-term goals? (What do you want to do in the future?/What are
ns?).

VOUr atm

Sandy’s response: more responsibility/ higher position

TASK 13
Sample answers:

17 to understand people

18. the practical orientation of the course

19, researcher

20. staustical analysis

21. not challenging

22,10 combine management and research/ she needed a challenge
23. from a [rend (John Pincher)

(]
{-

.on a secretarial course

25 to become a lecturer at the Institute.

TASK 14
Sample answers:
30. homes. offices. vehicles
31. homes, property
32.tents, huts, barracks
33. a telephone number

34.a bank account number

TASK 15
Sample answers:
26. burst
27 road
8. 5000
9. food

.car

[ R N
r— ()

. homes

W W
[\

ctents
668853

(UP)
(9]

(Y]
=
ap
>
(W)}
—_—
(9P
(]
(@]

TASK 16
what I mean by that is ... : restating information in different ways

to put it another way ... : restating information in different ways
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so what we’ve got so far is ... : making a summary
I'm going to kick off by talking about ... : introducing a new topic

what you've got to realise is ... : emphasising a main point

that reminds me of the time my husband and 1 ... : giving irrelevant information

the crux of the matter is ... : emphasising a main point

as we've seen today ... : making a summary

in other words ... : restating information in different ways
this is not always the case ... : contrasting

the next thing we’ll be looking at ... : introducing a new topic

there are three main concepts you should bear in mind ... : emphasising a main poinv/

making a summary

however, you've got to remember ... : contrasting

TASK 17

UNIT 4: SPEAKING

TASK 2
Sample answers:

They have already studied at high school:
e What have you studied?
e Did you enjoy studying?
o What subjects did you find most interesting?

They may have some work experience:
e What sort of work have yvou done?
e Have you worked for long?
e Do you enjoy working in this area?

They have moved to or are planning to move to an English-speaking country:

® How do you feel about moving to a new country?
e How have you prepared for moving to a new country?

They may have a particular major field of study:
e What did you specialise in at university?
o Why did you concentrate on that field of study?

They come from a place that the interviewer probably has not been to or does not know

well:
e How do people spend their free time in vour country?
e Could you tell me something about the food of your country?
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Thev are planning to enter tertiary or further education:
e What de vou intend to study?
e Do vou think you will find the course difficult?
e Vhat do vouintend to do after you finish studying?
e Why did vou choose (o study in X (name of country)?

They are not native-speakers of English:
e Are you studving English at the moment?
e Are vouintercsicd in taking more English courses?
e What aspect of English do you find the most difficult?

TASK 6

2. L

3. C.F

1. AD

5. B.E

6. H

7. G

8. 1

9 ] .
TASK 10

Sample answers:

When did vou move from Rio de Janeiro? Why did you move? Do you prefer Brasilia or
Rio de Janeiro? How do the two cities differ?

TASK 17
Sample answers:

. When do flights leave?

w N

. How long does the flight last?
4. How many stop-overs are there on the way to Bogota?

. How much does the ticket cost?

(o7}

TASK 18
Sample answers:
Is there a television in the apartment?
Are there anv schools near here?
Does the tlat have air-conditioning?

Do [ have 1o pay a deposit on the apartment?
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SAMPLE TEST 1: MODULE A

1. A Time
B. Place
C. Magnitude

2. A

A. Howling of dogs

B. Changes in metabolic
rates

»

© ® o U
o s e o M o e ¢ B BN -5

._.
e

11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.

PUQUOWT T HONONW

SAMPLE TEST 2: MODULE B

Lead, Cadmium, Mercury

Sl
Mg w o —~ T

O 0 ~ov W

. A'D
10.R
11.H

12.Q

13.0
14.]

15.
16.
17;
18.
19.
20.
21.
22.
23.N
24.D

IO W VANN sl N |

SAMPLE TEST 3: MODULE C

O 00 SO R W
ZzZ R PO T >0

10.1

12.0

13.
14.
15,
16.
17.
18.
19.
20.

ATAO> PP OMmO

25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.

25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.

26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.

N> @20 >>>0mo >

FwAAXO0 T O MmO ™

@ > P OO0 0> WY

PR UNLISIURr S T SE A
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SAMPLE TEST 4: GENERAL TRAINING MODULE

1. B 13.A 27. switched

2. D 14.B 28. near

3. telephone 5664000 15.C 29. condition

4. her licence may be 16.C 30. fails
cancelled 17.C 31. protect

5. hand itin at any Motor 1§ A 32.alarge burner
Registry 19. four hours 33.A

6. the Reid Room 20.8.00 p.m. 34.C

7. 7.00pm 21. the employer 35. 10 minutes

8 830 p-m. 22.C 36. A

9. 088 23 A 37.B

10. 066 24.B 38. plastic

11.019 25 B 39. Celsius

12.044 26. pulling 40.C

SAMPLE LISTENING TEST
Section 1

1.C
B
. Crystal | S B
. Cheadle
. SK8 4RT ’ _ 7
. British o : .
9. August 12
10.B
11.A

bl

D ~ WU

Section 2

12. 895

13. Liverpool

14.7

15 driver

16. front

17. sides

18. (signalling) light
19. 00876935

iy,
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